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Edvantia’s Response to Request for Quotation
Issued by the West Virginia Department of Education
To Evaluate the Professional Development Consortium

Edvantia, a nonprofit education research, evaluation, technical assistance, and
professional development firm, is pleased to provide a quotation to evaluate the Professional
Development Consortium, a CDC-DASH funded initiative to improve the West Virginia
Department of Education and its partners’ ability to promote the adoption and widespread
implementation of the coordinated school health program (CSHP) model.

Edvantia Evaluation Experience and Capacity

Founded in 1966, Edvantia, Inc. (formerly Appalachia Educational Laboratory, Inc ) is
headquartered in Charleston, West Virginia, with a branch office in Nashville, Tennessee Since
its founding 40 years ago, Edvantia has effectively managed and coordinated thorough program
analyses for multi-year, multi-site, and multi-million dollar projects, including the Regional
Educational Laboratory (REL), Appalachia Regional Comprehensive Center, Coalfield Rural
Systemic Initiative, and the Eisenhower Math and Science Consortium for the Appalachian
region For more than 15 years, Edvantia evaluators have served as the internal, and external,
evaluators for regional comprehensive centets, including those serving Appalachia and the mid-
Atlantic states During four decades of education research and development work in the
Appalachian region and in 17 other states, Edvantia has consistently met the delivery and
performance requirements of the U S Department of Education, state and local education
agencies, foundations, and business customers.

Edvantia has a strong record of successfully completed research and evaluation studies of
educational, community development, social service, and technology processes, products, and
projects. Edvantia’s researchers have extensive experience in conducting high-quality research
and evaluation studies that are descriptive, predictive, formative, and/or explanatory in nature
and are skilled in planning and conducting experimental, quasi-experimental, and case study
research studies. The staff have broad experience using both quantitative and qualitative
methodologies, including rigorous primary and secondary data analyses, literature reviews,
research syntheses, focus groups, interviews, document reviews, large -scale and small-scale
surveys, and systematic classroom observations. Additionally, Edvantia research staff are highly
skilled in conducting appropriate and rigorous statistical analyses (descriptive, comparative,
and inferential) both of original or newly collected data and of existing data sets of varying sizes
Edvantia possesses technology to support data collection, analysis, and presentation, including
qualitative data management software (e g, NVivo, ATT AS i), statistical programs (e g, SPSS,
Excel), and Web-based data collection tools (e g , ColdFusion, SurveyMonkey). Edvantia’s
research and evaluation work has received acclaim both nationally and internationally, and
Edvantia has amassed an outstanding record of user-friendly publications for varied andiences.
Edvantia’s comprehensive project and product quality assurance processes guide the
development and implementation of research studies and resulting products (e g, research
reports, evaluation repoits, policy briefs) and ensure that they meet corporate and industry
standards.




Specifically, Edvantia believes that evaluation must serve as an integral element of
program planning and implementation Evaluation of the PDC should be an ongoing process
that not only assesses activities and accomplishments but also strives to determine the merit, or
value, of accomplishments and then use this information for continuous improvement. Program
evaluations conducted by Edvantia are based on The Program Evaluation Standards (1994),
published by the Joint Committee on Standards for Educational Evaluation, the American
Evaluation Association Guiding Principles for Evaluators (2004), and the Utilization-Focused
Evaluation principles (Patton, 2002). These standards collectively inform Edvantia’s approach
to program evaluation and guide the production of quality, impartial program evaluations that
are reliable, valid, and useful.

In addition to Edvantia's research and evaluation division, the company directs a high
quality technical assistance and professional development division. Edvantia has developed and
facilitated professional development and technical assistance projects with many public
agencies. These include state departments of education (or “SEAs™), intermediate education
agencies, boards of education, local school districts, policymaking entities, and parent groups
For example, Edvantia has successfully worked with SEAs for more than 10 years to develop and
maintain a professional development infrastructure within each state. The focus of this
infrastructure is to identify state needs for professional development, develop requisite tratning
materials, provide train-the-trainer professional development, and deliver training to schools
across the region

Edvantia PDC Evaluation Project Staff

The vast majority (90%) of Edvantia’s professional staff have earned advanced degrees in
education research, evaluation, education, or other social science fields In addition, the
organization is staffed by both veteran researchers and those new to the field, offering clients a
range of experience, education, and perspective.

D1 Kristine Chadwick will serve as Principal Investigator for the PDC evaluation,
providing intellectual leadership to all facets of the evaluation and serving as the main contact
between PDC partners and the evaluation team. She is co-manager of Edvantia's research and
evaluation division, called the Institute for the Advancement of Research in Fducation, and
expetienced in health education, prevention programming, and comprehensive health
promotion initiatives, in addition to her expertise in education research and evaluation
(including many evaluations of professional development to teachers and administrators). For
six years while she worked at research centers associated with Brown University and the
University of Rhode Island, she coordinated the day-to-day evaluation activities of four
coalition- and partnership-based substance abuse prevention and health promotion initiatives
funded by the Substance Abuse and Mental Health Services Administration (SAMHSA) of the
U S. Department of Health & Human Services Chadwick also conducted a needs assessment of
HIV prevention services for the Rhode Island Department of Education. Since then, she gained
eight years of experience evaluating professional development and other P-16 education
programs. Dr Chadwick possesses extensive experience with case studies, qualitative studies
examining organizational planning and collaboration, and the evaluation of professional
development She focuses her evaluations on producing reports that are user -friendly and
provide information for program improvement (i e, “utilization-focused” evaluation, Patton,




1997). She holds a master’s and doctorate in experimental psychology from the University of
Rhode Island, with emphases in evaluation research and community psychology She hasa
certificate in the Advanced Study of Evaluation from Claremont Graduate University and is
curtently preparing for the Project Management Professional certification from the Project
Management Institute

Georgia Hughes, an Edvantia Research and Evaluation Specialist II, will serve as the
Evaluation Manager, ensuring the day-to-day operation of the evaluation. Ms Hughes has seven
yeats of experience conducting research and evaluation studies on a variety of topics, including
several educational evaluations, and managing three evaluation studies currently. Ms. Hughes
earned her master’s degree in applied psychology from Southern Illinois University Carbondale
and is currently completing her dissertation for a doctorate in the same field. She has extensive
training in a wide range of research and evaluation methodologies. In addition to rigorous
methodological training, Hughes has experience designing and conducting surveys, interviews,
and focus groups; developing data collection instruments and protocols; analyzing quantitative
and qualitative data, including data from secondary sources; conducting comprehensive
statistical analyses and interpretation; designing and managing databases; and reporting
research findings for a variety of audiences, both technical and non-technical. Prior to joining
Edvantia, she worked as a senior research associate with Applied Research Consultants in
Carbondale, Illinois, and as a legislative aide to a West Virginia state senator.

Dr Sandra Angius, who will serve as the lead Professional Development/Technical
Assistance Expert, has more than 34 years of educational experience, primarily in the area of
professional development and technical assistance. Currently, she is the director of the
Appalachia Regional Comprehensive Center (ARCC) at Edvantia. The ARCC is one of 16
regional comprehensive centers, funded by the U.S. Department of Education, that provides
state education agencies with intensive technical assistance to address the No Child Left Behind
requirements and meet student achievement goals Dr Angius also serves as Edvantia’s chief
program officer and directs the work of two management teams—the Center for Education
Services (CES) team and the Institute for the Advancement of Research and Evaluation (IARE)
team. These two teams represent the work across the Edvantia corporation in professional
development and technical assistance (CES) and research and evaluation (IARE). Before
coming to Edvantia, Dr Angius setved as the director of research coordination and director of
federal support for the West Virginia Department of Education. She has also served as director
of the Upward Bound program at Marshall University, awareness counselor for the West
Virginia Board of Regents, social services worker, and classroom teacher. Dr. Angius eatned an
Ed D in education administration from West Virginia University in 1990.

Dr Rebecca Gajda will sexve as the Senior Researcher. Dr. Gajda is a former public
secondary school teacher and dropout prevention coordinator for a large and demographically
diverse school district in the Midwest. She has also served as an administrator at Youth SAFE, a
citywide shelter for homeless and abused children and adolescents funded by the State
Department of Education. Rebecca has a Master’s degree in Special Education and in 2001
earned a doctorate in Education and Human Resource Studies from Colorado State University.
Currently, Dr. Gajda is an Assistant Professor of Educational Administration and Leadership at
the University of Massachusetts-Amherst where her teaching and research is focused on the
examination of organizational collaboration and the quality of school-agency partnerships.




In 2005 Dr Gajda was awarded Marcia Guttentag Award by the American Evaluation
Association (eval org) for her outstanding contribution to the field of evaluation, whose work
brings to life the guiding principles of the profession She has published numerous articles and a
book on how to conduct high quality and useful evaluations in education, health, and human
service settings. Her work is drawn from real Iife on the ground experience with practitioners,
project directors, and government-based project officers. Dr Gajda has been the lead evaluator
for two large-scale Safe School/Healthy Student initiatives funded by the Departments of
Education, Justice, and Health and Human Services, a 21st Century Community [earning
Centers demonstration grant, and several small-scale state and locally funded initiatives
committed to high-quality programming for youth The Departments of Education, Justice, and
Health and Human Services have recommended Dr. Gajda’s Strategic Alliance Formative
Assessment process (Gajda, 2004) as the model to use in the evaluation of safe and healthy
school programming Most recently, the Centers for Disease Control has invited Dr Gajda to be
present on how to evaluate inter -organizational collaboration at the upcoming AEA-CDC
annual conference to be held June 2007 in Atlanta, GA.

In addition to the Principal Investigator, Evaluation Manager, Professional
Development/Technical Assistance Expert, and Senior Researcher, other Edvantia professional
development staff, a Research & Evaluation Assistant, technology staff, and support staff will
have time allocated to this project

General Approach/Philosophy of Evaluation

The approach/philosophy on which the proposed evaluation is based is closely aligned
with Michael Quinn Patton's Utilization-Focused Evaluation (U-FE) (1997, 2002). Utilization-
focused evaluations are designed to maximize the usefulness of the evaluation to its intended
audiences The ways in which real people in the real world will use evaluation findings is a
concern from the very beginning of the evaluation process (rather than an issue once the
evaluation has been completed) Because no evaluation can be value-free, U-FE employs the
values of those who have the responsibility to apply evaluation findings and make decisions
concerning the implementation of evaluator recommendations.

In utilization-focused evaluations, the users' needs are preeminent. The evaluator's
primary task is to develop good working relationships with intended users and help them decide
which evaluation strategies will best fit their needs and budgets. The evaluation will seek to
optimize the utility to stakeholders of evaluation processes, findings, and recommendations.
Evaluators must be flexible and, to some degree, eclectic. The primary task is not to design an
evaluation that aligns with the evaluators' belief systems but rather to design an evaluation that
the intended users believe is rational, free from bias, and responsive to changing conditions and
needs

In the U-FE model, evaluation decisions are made in consultation with program staff.
External evaluation is a collegial process, not an adversarial one  Evaluators will consult with
PDC partners about data collection instruments and procedures as well as interim findings
throughout the evaluation period on both a formal and informal basis. The goals of this
communication are




» toprovide guidance in the use of formative evaluation findings for program improvement

* to provide guidance in using data to inform major decisions

* toencourage an evidence-based focus that is non-threatening in nature so that the
decisionmakers can focus on lessons learned from both “positive” and “negative”
evaluation findings

Evaluation Design

The design will be a mixed-method goals-based evaluation The mixed-method
approach allows for data triangulation, or “multimethod research” (Brewer & Hunter, 1989),
which will provide a more comprehensive pictute than can be obtained by using only one
particular data collection method. This approach posits that the strengths of each method will
compensate for the weaknesses in others, ultimately providing a stronger, more rigorous evaluation
design Further, the mixed-design will include both intramethod mixing (i.e , using both open- and
closed-ended items on a survey) and intermethod mixing (ie., mixing two or more different methods),
leading to “the most accurate and complete depiction of the phenomenon under investigation”
(Tashakkori & Teddlie, 2003, p 298) A goals-based evaluation assesses the extent to which a
program meets predetermined goals and objectives as articulated in the original program plans
(McNamara, 1998). In this project, the evaluation will examine the extent to which the PDC’s
activities have led to

e anincrease in the capacity of funded partners to perform tasks as assigned by the
Centers for Disease Control and on which the PDC has provided training

¢ arefinement of funded partner work-plans to be more focused and feasible in relation to
PDC training topics

¢ anincrease in funded partner staff competencies as defined in the document, Building
Competencies for Managing and Staff of Coordinated School Health Programs.

Guided by the overarching goals, the evaluation will utilize a matrix framework to
organize the major areas, or constructs, of importance This matrix will be based on the
components of the coordinated school health program model, as they intersect with the
competencies needed to operate coordinated school health programs effectively. Understanding
that some components will overlap due to the integrated nature of these programs and that
other matrix cells may not be applicable to the study, the evaluators will use the framework to
guide the development of data collection instruments and procedures and to structure the
reporting of findings. The structure of the proposed framework is illustrated below
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Using the framework, the evaluation team will categorize the types of professional
development (PD) and technical assistance (TA) that have been provided to the partners,
establish the PD and TA needs, and determine areas of strength and weakness in partners’ work-
plans. For example, to determine PD needs, the evaluators may review documents and ask
interview ¢uestions relating to curticulum, instruction, and assessment in physical education
programs in the district or state. However, little focus may be paid to the intersection of
curriculum, instruction, and assessment, with school counseling, as other competencies would
be more relevant.

An oft-employed model for evaluating professional development will also inform the
evaluation proposed here. Thomas Guskey’s five-level model, an adaptation of the earlier
Kirkpatrick model for evaluating training programs in business settings, goes beyond addressing
questions of what happens as a result of training and attempts also to address questions of why
various student outcomes may occur (Guskey, 1999, 2000, 2002). The five levels are arranged
hierarchically, from simple to more complex, and success at higher levels of the model is
dependent upon success at lower levels

Each level in Guskey's model represents a different milestone along the path toward the
ultimate desired outcome (e g , improved student academic performance and health) The first
level, participants’ redctions, addresses questions of whether or not participants liked the PD
training The second level, participants’ learning, focuses on measuring the knowledge, skills, and
attitudes participants gained as a result of the training Whereas the first two levels of the
mode] address questions related to participants’ experiences with the training, the third level—
organization support and change—focuses on organizational characteristics and attributes that can
affect participants’ success in implementing their new knowledge and skills According to
Guskey, professional development occurs in a larger context that includes organizational
policies and practices; it is these factors that Level 3 addresses (Guskey, 2000). At Level 4 of the
model, called participants’ use of knowledge and skills, the focus of the evaluation is on determining
the extent to which participants employ the knowledge and skills taught at the training in their
daily jobs The final level of the model, student learning outcomes, focuses on the ultimate goal
of many PD programs—the impact of the training on students’ learning. Thus, Level 5 of




Guskey's model assesses whether the implementation of PD training influences student
outcomes (in this case, risky behavior avoidance, engagement in healthy behaviors, attendance,
academic perseverance). Although evaluators seek to answer specific questions for each level of
the model, Guskey continually reminds evaluators that they must be open to finding unintended
consequences oI outcomes {Guskey, 1999, 2000)

At each level of Guskey's model, different information gathering techniques are recuired
Further, data collection typically becomes more complex as evaluators address each successive
level (Guskey, 1999, 2002) For instance, Level 1 questions can typically be answered with
questionnaires administered immediately following the training session(s) Answering Level 2
questions, however, may require more sophisticated methods that may include knowledge
assessments (including pre- and post-tests), demonstrations, portfolios, or structured
reflections, although these questions are often answered through participant self-report
Likewise, Level 3 issues may need to be addressed with document and record reviews,
questionnaires, or structured interviews with teachers and administrators to assess all facets of
organizational support At Level 4 of the model, evaluators may use questionnaires, interviews,
structured reflections, or observations to assess training participants’ use of new knowledge and
skills. Level 5 requires the most intense and sophisticated methods and can include student
assessments or standardized tests, grades, portfolios, grades, or analysis of other student
records

The current evaluation will focus on Levels 1 through 4, with the logic of the program
predicting that positive findings at those levels will eventually lead to more effective
comprehensive school health programs that impact student attitudes and behaviors.

Data Collection Strategies

It is expected that the final evaluation plan and accompanying data collection strategies
will be determined through discussion with PDC after award of the evaluation contract
Presented in this section are examples of the types of data Edvantia evaluators could collect in
order to complete the list of tasks specified in the Request for Quotation

Identification of Professional Development Needs of Participants

Professional development needs questionnaire. In order to identify the professional
development needs of participants, a semistructured Web-based questionnaire (the “Needs
Questionnaire”) will be constructed. The Needs Questionnaire, which will include both open-
ended and forced-choice response formats, will solicit information regarding perceived strengths
in the competencies and coordinated school health program model components, amount and
quality of technical assistance and professional development received from a variety of sources,
and desire for additional training. This questionnaire will be conducted in the spring of 2007
(and each spring thereafter if the contract continues beyond February 2008). A paper version of
the Needs Questionnaire can be made available for participants who are not comfortable with
the Web format. The questionnaire will be preceded by a letter (o1 e-mail) from the PDC
explaining the questionnaire’s purpose and the fact that the participant will soon receive a link
from Edvantia to complete the questionnaire. Two weeks following the delivery of the Web
questionnaire link information, a folow-up/prompt e-mail could be sent by the PDC thanking
those who have participated and once again requesting participation from those who have not




completed the questionnaire. These methods, in addition to others to be determined through
discussion between the evaluation team and the PDC, will ensure that the Needs Questionnaire
obtains at least a 75-80% response 1ate.

Document and artifact review. In order to triangulate the findings from the Needs
Questionnaire, the evaluation team will review the work-plans and completed staff
competencies rubrics if available. Systematic reviews of these documents, of any needs
assessments that have been conducted by the PDC to plan professional development events to
date, and of evaluators’ notes and meeting minutes from two annual PDC planning meetings,
will be cross-referenced with the needs questionnaire data to ensure a comprehensive
assessment of needs.

Evaluation of PDC event impact on participants’ activities post-event

Professional development event evaluation form. Evaluators will coordinate with
PDC staff to administer onsite an event evaluation at the end of one PDC national professional
development event each year. This Event Evaluation Form will assess participants’ reactions to
the content and format of professional development events. In addition, clients will be asked to
rate the quality, utility, and relevance of each event (Guskey’s Level 1}, explain what they have
learned (Guskey’s Level 2), and describe how they plan to use what they have learned
(behavioral intention for Guskey’s Level 4).

Professional development event flash interview. In order to supplement the Event
Evaluation Form data with context-rich participant reactions, the evaluation team will conduct
short “flash” interviews with a random selection of event patticipants. These Flash Interviews,
which will last approximately two minutes, will be conducted immediately before, during (ie.,
at breaks), and after the event. Prior to the PD event, randomly selected participants will be
asked what they hope to gain from the event. During and after the event, participants will be
queried about the quality of the event, and their most and least favorite topics, activities, or
sessions of the event. The purpose of the Flash Interview is to capture patticipants’ immediate,
visceral reactions to the PD event, and to provide rich quotes to supplement the Event
Evaluation Form data. The evaluation team expects to interview approximately 20 participants
at each annual PD event.

Professional development follow-up questionnaire. Approximately three months
following the national professional development event, evaluators will conduct follow-up
activities The follow-up evaluation, such as semistructured post-event telephone interviews
(n<50) or Web-based survey (n> 50) conducted by Edvantia staff, will solicit information from
participants about the ways in which the professional development event increased their
capacity to coordinate and implement programs relating to the CSHP model. Questions will ask
both what new knowledge and skills from the professional development participants have been
able to apply thus far, what they plan to apply, and on what topics they require technical
assistance in order to fully implement the new knowledge and skills (Guskey’s Level 4). In
addition, participants will be queried about organizational factors (e.g ., state or district policies,
organizational communication barriers, strong partnerships) that hinder or facilitate the
application of new skills and knowledge (Guskey’s Level 3).
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Document and artifact review. If participants complete a new competencies rubric
each year, and if these documents are shared with PDC staff, the evaluation team could conduct
an analysis of these data, stripped of individual identifiers to protect the anonymity of
participants. In addition, funded partners’ work-plans will be reviewed to examine changes in
those components of the plan related to the topics covered in professional development events.
The changes will be compared to the matrix of competencies by CSHP model components to
determine the extent to which funded partners are better able to implement the CSHP model in
their states, territories, or districts

Identification of additional technical assistance and follow-up support needs of
participants

Professional development follow-up questionnaire. As described above, the technical
assistance needs of those funded partners who participate in the national PD event will be
administered a follow-up questionnaite (either phone interview or Web-based survey) in which
they will have the opportunity to describe the types of technical assistance they require in order
to apply the skills and knowledge learned at the PD event. However, not all funded partners
may participate in this national event, not will the follow-up questionnaire address the full
range of technical assistance needs Thus, the questionnaire must be complemented with other
data collection strategies

Technical assistance needs interview. Included in the Needs Questionnaire described
earlier will be items relating to funded partners’ interest in technical assistance or follow up on
topics related to the competencies and coordinated school health program model components
Those stating they do have a need for follow-up will be interviewed using the Technical
Assistance Needs Interview' (“TA Needs Interview”). The TA Needs Interview will be
conducted by telephone each summer The semistructured interview will include questions
relating to each competency and each CSHP model component. The sampling frame will be the
population of funded partners Edvantia will work with the PDC on methods to ensure at least
a 75-80% response rate.

Document and artifact review. The funded partners’ work-plans will be reviewed and
assessed using the matrix of competencies with CSHP model components to ascertain the
extent to which the plans are feasible and of high quality. Areas of weakness will be compared
with funded partners’ reported TA and PD needs. Weak areas that are not mentioned as those
for which funded pattners need TA or PD will be added to the list of PD and TA needs by the
evaluation team.

Technical assistance logs. If not currently doing so, PDC partners will be asked to
track the TA and follow-up support provided to funded partners, including the date of request,
length of time until a response, type of support, intensity of interaction (e g, number of hours or
days committed), numbet/type of interactions (e.g, in-person, e-mail, phone, etc ), and
resolutions These data will be compiled over several years to gain a sense of the types of
problems funded pattners encounter, the types of TA that have been delivered, and the breadth

'1n discussions between the evaluation team and the PDC partners, we will collectively determine whether the
Needs Questionnaire and the TA Needs Interview should be combined. Given that these are in two different
categories of activities, as delineared in the Bid Form, they have been presented separately here
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(number of funded partners) and depth (amount of TA provided to a given funded partner) of
TA that has been provided. TA will continue to be tracked throughout the evaluation contract
period and will be cross-referenced with reported and otherwise identified TA and follow-up
needs to create a comprehensive picture of the TA that is needed for these types of programs.
Disaggregations of log data by region, type of partner, CSHP model component, competency, or
other variables will be conducted to examine trends and factors influencing the need for TA

Documentation of the impact of internal and external processes and communication with
multiple partners

PDC partner interviews. A semistructuted interview protocol will be developed to
solicit information from key PDC paitners about PDC progress toward achieving its objectives,
successes and challenges in implementation, and suggestions for program improvement.
Partners will be asked to evaluate both the overall effectiveness of the PDC as well as the
efficiency and elfectiveness of its structure and functioning Consortium communication and
collaboration will be central topics of these interviews and will be structured using a
modification of the Strategic Alliance Formative Assessment Rubric (Gajda, 2004) This rubric
assesses the level of integration in strategic alliances, consortiums, and coalitions, and examines
their purposes, strategies and tasks, leadership and decision-making, and interpersonal and
interorganizational communication.

Observation. The evaluation team will be present for two PDC planning meetings
annually At these meetings, the evaluators will take notes on both the content and process of
each meeting. As warranted, the evaluators will ask clarifying questions duting or immediately
following the meeting to ensure an accurate portrayal of the meeting If the PDC partners
intend to include the evaluators as participants, the observation element will become
participant observation.

Document and artifact review. A number of PDC documents and artifacts will be
collected and reviewed as evidence of the consortium’s progress and effectiveness, including
meeting minutes and agendas, PDC plans, and other consortium documentation (e g, Web site
content, letters or other forms of communication disseminated to funded partners or others,
etc)

Documentation of PDC alignment with CDC-DASH vision for professional development
for funded partners

PDC partner interviews. Included in the PDC Partner Interviews will be questions
about the CDC-DASH vision for professional development and the PDC’s approach to
professional development and technical assistance The interview data will constitute one
method of determining the alignment between the CDC-DASH vision and the PDC’s enactment
of that vision.

Expert review. Edvantia’s staff include national experts on the delivery of professional
development and technical assistance These experts will have time dedicated to this project to
review the alignment between the CDC-DASH's vision for professional development and the
PDC’s work Using a version of the National Staft Development Council's (2001) Standards for
Staff Development that are tailored to this project’s context, PDC documentation, and PDC
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Partner Interview data, the PD experts will create and implement an alignment process resulting
in a written analysis of the alighment. Recommendations for improving the alighment between
the CDC-DASH vision and the PDC’s work will also be provided.

Data Collection

Edvantia evaluators will collaborate with the PDC partners to ensure that evaluation
surveys are administered at the national professional development event PDC partners will
ensure that participants ate aware that the event is to be evaluated; Edvantia evaluators will
distribute and collect the Event Evaluation Form. Professional development follow-up
evaluation will adhere to the standards for Web-based surveys proposed by Dillman (2000) or,
if conducted as phone interviews, will follow Edvantia’s established procedures for phone
interviews, including a standardized call tracking form, a minimum of 10 contact attempts, and
the use of trained interviewets

Documents will be collected and logged by the evaluation team. Fach document, if
available in electronic format, will be attached to the NVivo qualitative analysis software.
Documents available in hard copy will be scanned and attached to NVivo for qualitative
analysis.

The TA Needs Interview will be conducted during the summer of 2007 using the full list
of funded partners Each potential interviewee will be mailed a letter collaboratively created by
the evaluation team and the PDC partners. A member of the evaluation team will follow up with
at least one member from each funded partner entity At least 80% of the funded partner
entities will be represented, and at least 70-75% of the individuals on the list. PDC Partner
Interviews will be conducted in the fall of 2007, with the goal of reaching 90-100% of PDC
partners Edvantia will send a letter to each PDC partner two weeks prior to the start of the
interviews. The Flash Interviews will be conducted at the PD event location in common areas
(e g, empty room, hallway, etc.). Evaluators will contact PDC-partner and TA Needs
interviewees and schedule the interview at a time convenient to the interviewee The TA Needs
Interview and PDC Partner Interview data will be tzanscribed in real time (i e, the interviewer
will type responses during the interview) The transcriptions will be expanded and corrected
immediately after the interview The Flash Interviews will be digitally recorded and then
transctibed Transcripts will be formatted for entry into the NVivo qualitative analysis
software

Technical assistance log data will be collected quarterly from the PDC. Specific
procedures for collecting these data will be developed after discussions with the PDC to
ascertain the content and format of these records.

The expert review will occur in the spring of 2007 (and each spring thereafter as
appropriate}. Edvantia evaluators will gather the necessary documentation and discuss the
process of the review with Edvantia professional development experts, CDC-DASH
representatives and other PDC partners After such discussions, Edvantia professional
development experts will draft the documentation for conducting the review, share the
documentation with the PDC for feedback, revise, then conduct the review. Findings from the
review will then be shared with the evaluation team for inclusion in the annual report
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Steps will be taken to ensure that all data are collected systematically and thoroughly.
Such steps could include data collection training to improve inter-rater reliability, sharing of
instrument drafts with PDC partners for feedback, and pilot testing of instruments

In addition, appropriate consent processes will be implemented so that all evaluation
respondents are fully informed of their rights and of evalnation procedures. Respondent
information will be kept confidential. All Edvantia research and evaluation projects must be
submitted to the organization’s Institutional Review Board (IRB) for review and may not
proceed unless IRB approval is granted Edvantia’s IRB is registered with the federal
government The Office of Human Research Protections in the U. S. Department of Health and
Human Services has issued a federal-wide assurance identification number based on Edvantia’s
certification that all of its activities related to human subject research, regardless of funding
source, will be guided by ethical principles in the protection of human subjects

Data Entry and Management

Quantitative data will be entered, cleaned, analyzed, and stored using the Statistical
Package for the Social Sciences (SPSS) software program. Qualitative data, including documents
and interview data, will be entered into the qualitative analysis software package, NVivo 7.0, for
storage and analysis

Data Analysis

Descriptive statistics (frequencies, percentages, means, medians, variances, standard
deviations, or cross-tabulations) will be examined for any quantitative data collected. Replies to
qualitative survey items and interview prompts will be analyzed by theme and by question, as
appropriate. Data will be segmented into passages through coding Emerging themes will be
identified, and data will be reviewed for replicating categories These categories will be given
broad codes. Once significant data are categorized, finer coding will be employed. Finer coding
will be completed using patterns emerging within each coded set Themes will then be
tabulated and summarized by salient and prevalent issues. Document and artifact reviews will
be treated as another kind of qualitative data and will be coded for themes and categories
pertinent to the project Thick description of documentary data will be included.

State, territory, and district policies will be analyzed in terms of their alignment with the
comprehensive school health program model If requested, policies will also be assessed in
terms of the extent to which and ways in which they support or impede the objectives of the
CSHP model.

Reporting

Edvantia evaluators’ approach to report development seeks to optimize timeliness,
utility, and rigor for stakeholders, funding agents, and other appropriate audiences. Evaluators
will prepare an annual formal, comprehensive evaluation report. The evaluators also will report
verbally to the PDC partners on evaluation progress at least every other month and will be
available for conference calls as needed

Evaluation information also will be shared with PDC partners Formal reports and
ongoing, informal communication of findings will keep the partners apprised of the effectiveness

14




of their efforts. Evaluators will also develop recommendations for program improvements based
on data analyses, and these, too, will be shared with the PDC partners. Evaluators will discuss
evaluation activities, findings, and recommendations via regular conference calls, planning
meetings, and ongoing email and telephone communications.

All written evaluation reports associated with the PDC evaluation, and the procedures
informing them, will adhere to the American Evaluation Association Guiding Principles for Evaluators

(2004), The Program Evaluation Standards (The Joint Committee, 1994), and the Utilization-
Focused Evaluation (U-FE) standards (Patton, 2002) In addition, all materials developed by
PDC evaluarors will be submitted to the Edvantia Quality Assurance Process, which provides
thorough and rigorous editing
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Education

Certificate

Ph.D.

MA

BA.

Experience

1/06 - present

5/93-present

1/04 - 6/04
1/02 - 11/02
10/00 - 8/01
11/96 - 1/98
9/96 - 2/98
1/96 -~ 2/98

9/95 -12/95

Resume

Kristine Leigh Chadwick

Claremont Graduate University, Certificate in the Advanced Study of
Evaluation, 2005

University of Rhode Island, in Experimental Psychology, with
concentrations in evaluation research and community psychology, 2004.
Dissertation Title: “A narrative exploration of personal factors and
organizational contexts in the development of local leadership

University of Rhode Island, in Experimental Psychology, with
concentrations in evaluation research, community psychology, and
organizational theory and behavior, 1995

San Diego State University, in Psychology, graduated Magna Cum Laude,
1990.

Senior Research and Evaluation Spectalist, Edvantia, Charleston, West
Virginia

4/99-1/06 Research and Evaluation Specialist II, Edvantia, Inc , Charleston, West
Virginia

2/98-3/999 Research Associate III, The National Center on Public Education and Social
Policy, University of Rhode Island, Providence, Rhode Island

5/92-2/98 Research Assistant, The Community Research & Services Team, Brown
University Center for Alcohol and Addiction Studies, Providence, Rhode
Island

Consulting Experience

Rhode Island Services for the Blind & Visually Impaired, Providence, Rhode
Island

Boyd County Public Schools, Kentucky

Ohio University Ironton Campus, Ironton, Ohio

Ohio University, Athens, Ohio

Project S AV.E, Providence, Rhode Island

Initiatives for Human Development, Cranston, Rhode Island

Rhode Island Department of Health, Providence, Rhode Island

Burrillville School Department, Burrillville, Rhode Island.




1/94 - 9/94 The Support Center of Rhode Island, Providence, Rhode Island

Other Relevant Professional Experience

March 2004 Kentucky Department of Education, Reviewer
January 2001 U S. Department of Education

Selected Publications

Howley, A, Chadwick, K, & Howley, C. (2002). Networking for the nuts and bolts: The
ironies of professional development for rural principals. Journal of Research in Rural
Education, 17, 171-187.

Selected Presentations (married name=Nilsen)

McGraw, T, Burdette, K., & Chadwick, K (2003, June). The effects of a consumer-oriented
multimedia game on the reading disorders of children with ADHD. Paper presented at the
annual meeting of the Digital Games Research Association, Vancouver, British Columbia

Chadwick, K.I. (2004, November). Guiding programs toward rigorous evaluation through the
use of a generic evaluation rubric Roundtable presentation conducted at the annual meeting of
the American Evaluation Association, Atlanta, GA.

Chadwick, KL, Moats, S, Smith, C ], & Craig, J. (2004, Aptil). The challenge of quantifying
the effects of a technical assistance process provided by external change agents in a state’s low
performing schools. Paper presentation conducted at the annual meeting of the American
Educational Research Association, San Diego, CA

Chadwick, KL. (2003, November). Congruence, complementarity, and contradiction: Using
mixed-methods in the evaluation of Kentucky’s Extended School Services Paper presentation
conducted at the annual meeting of the American Evaluation Association, Reno, NV.

Chadwick, K., Cipoletti, B., Riffle, ], & McQuain, S. (2002, April) Statistics 101 meets high-
stakes testing to inform inclusion policy and practice. Paper presentation conducted at the
annual meeting of the American Educational Research Association, New Orleans, LA

Chadwick, KL , Howley, C W, Burns, R.C, & Hauser, B. (2001, April) “The story of Hancock
County: How aligning district, school, and instructional goals is saving the district” In Z. A,
Barley (Chair), Connections: Standards, Instruction, Home Paper presentation conducted at
the annual meeting of the American Educational Research Association, Seattle, WA.




Chadwick, K1, & Schrago, ] (2001, April). “How Tennessee successfully motivated and
supported teachers’ skill development in meaningful classroom Internet use ” In D. Grisham
(chair), Teacher Professional Development and Technology Paper presentation conducted at
the annual meeting of the American Educational Research Association, Seattle, WA.

Meehan, ML, Cowley, K.S , & Chadwick, K.L. (2001, April) Academic aspitations of
Appalachian seventh graders and their parents. Roundtable presentation at the annual meeting
of the American Educational Research Association, Seattle, WA.

Chadwick, KL, & Ceperley, P E. (2000, Novembet) “Mirror, Mirror, On the Wall” A
formative evaluation tool that builds schools’ capacity to reflect on their progress toward
implementing a standards-based curriculum Demonstration conducted at the meeting of the
American Evaluation Association, Honolulu, Hawaii.

Chadwick, KL, & Burns, R C. (2000, November). Building capacity to keep the collective “eye
on the ball” in schools. InR.J D. Chesswas (Chair), The evaluation of professional development
in education Multipaper presentation conducted at the meeting of the Ametican Fvaluation
Association, Honolulu, Hawait

Riffle, ] S , Kusimo, P., Keyes, M., & Chadwick, K L, (2000, Novembet). Community Math
Nights: Evaluating the Effectiveness of School-Community Involvement. In K Race (Chair),
Evaluating Mathematics Programs in a Number of Settings: What Adds Up? Multipaper
presentation conducted at the meeting of the American Evaluation Association, Honolulu
Hawaii.

Nilsen, KL, Cepetley, P, Squires, D. (2000, April). Implementing the Aligned and Balanced
Curriculum (ABC): Building Capacity for Continuons School Improvement. Poster presented
at the annual meeting of the American Educational Research Association, New Otleans, LA.

Nilsen, KL (1999, November) Using Empowerment, Professional Community, and
Effectiveness to Plan Technical Assistance Delivery. Paper presented at the annual meeting of
the American Evaluation Association, Orlando, FL

Stevenson, J , Florin, P, Mitchell, R , & Nilsen, K L (1997, November) Using a developmental
framework to guide evaluation and focus feedback. Paper presented at Evaluation '97, the
annual meeting of the American Evaluation Association, San Diego, CA.

McMillan, B L, Nilsen, K.L, Stevenson, | F, Mitchell, R E, Florin, P, & Kang, S. (1996, March)
The implications of acculturation, cultural pride, and biculturality in community programs
with Hispanic youth. Poster presented at the meeting of the Society for Behavioral Medicine,
Baltimore, MD.




Chadwick, K L. (1994, November). 'It's not just what you know, it's who you know:" Using
changed relationships in communities as a measure of success in partnerships In J. Stevenson
(Chair), Successful community partnerships: How we will know one when we see one Panel
at the meeting of the American Evaluation Association, Boston, MA

Chadwick, KL (1993, November). Providing technical assistance for community program
evaluation: An initial report on the process and challenges. In] Stevenson (Chair),
Empowering stakeholders in community prevention evaluation. Panel at the meeting of the
American Evaluation Association, Dallas, TX.

Chadwick, KL, & Sieben, I. (1992, November). Juxtaposing qualitative and quantitative
results for a deeper understanding of community youth participants in a substance abuse
prevention program. InJ Stevenson (Chair), Mixed method complementazity in evaluations of
alcohol and other drug abuse prevention programs Panel at the meeting of the American
Evaluation Assoctation, Seattle, WA

Technical Reports

More than 30 technical reports (project evaluation reports, research reports) written to
industry standards

Professional Affiliations

American Educational Research Association (Division H newsletter editor 2001-2003)

American Evaluation Association




Education
Doctoral
candidate
MA.

BA.

Experience

2005 - present

2004 - 2005

2000 - 2003

1999 - 2003

RESUME

Georgia K Hughes

Southern Illinois University Carbondale (2002-present)
Applied Psychology Program

Southern Illinois University Carbondale (2002)
Major: Applied Psychology

West Virginia Wesleyan College (1999)
Major: Psychology (Summa Cum Laude)

Research & Evaluation Specialist IT
Edvantia, Charleston, West Virginia

Research & Evaluation Specialist [
Appalachia Educational Laboratory, Chatleston, West Virginia

Teaching Assistant
Southern llinois University Carbondale, Carbondale, Illinois

Research Assistant
Southern Illinois University Carbondale, Carbondale, Illinois

Consulting Expetience

2003 - 2004

2002 - 2003

2002 - 2003

2002

2001 - 2003

Consultant, Survey Design & Questionnaire Development Pro Bono, for
Alpha Gamma Delta International Fraternity - Strategic Planning
Committee.

Project Leader, Ferrell Hospital L EAD Program 360-Degree Evaluation.
Applied Research Consultants, for SIH/Ferrell Hospital.

Project Associate, AEA 2002 Annual Conference Evaluation Applied
Research Consultants, for the American Evaluation Association

Project Leader, STUC Counseling Program Focus Group Training Workshop
Applied Research Consultants, for SIUC Counseling Psychology Doctoral
Program

Project Associate, Project Lift-Off Evaluation: Focus Groups and Survey
Summaries Applied Research Consultants, for Joyce Killian, Department of
Curriculum and Instruction, SIUC




2001 - 2002

2001

2000 - 2001

2000

2000

2000

1999 - 2000

Honors and Awards

Project Leader, Creative Quest In-Depth Interviews Applied Research
Consultants, for Creative Quest, LLC, a marketing firm in St. Louis, MO

Project Leader, Health Care Professions Ethics in Rural Health Care Study
Applied Research Consultants, for Linda Grace & Charla Lauter, SIUC
Department of Health Care Professions.

Project Associate, Southern Illinois Dairy Industry Focus Groups Applied
Research Consultants, for STUC Department of Agriculture

Project Co-Leader, Southern Illinoisan Reader Response Focus Groups.
Applied Research Consultants, for The Southern Illinoisan newspaper

Project Co-Leader, Focus Group Pilot Test for Survey about Genetically
Modified Organisms. Applied Research Consultants, for Wanki Moon, SIUC
Depatrtment of Agribusiness Economics.

Project Co-Leader, Southern Illinoisan Reader Feedback Focus Groups,
Applied Research Consultants, for The Southern Illinoisan newspaper.

Project Associate, Museum Explorers Year V. Applied Research Consultants,
for STUC University Museum

2003 Outstanding Service to Graduate & Professional Student Council
2002 - 2003 SIUC Doctoral Fellowship
2000 - 2001 SIUC Master’s Fellowship
1999 Summa Cum Laude Graduate, West Virginia Wesleyan College
1999 West Virginia Wesleyan College Outstanding Student in Psychology
1999 Alpha Gamma Delta Foundation Scholarship Award
1995 - 1999 Dean’s List, West Virginia Wesleyan College
Professional Affiliations

American Evaluation Association

American Educational Research Association
American Association for Public Opinion Research
American Association of Political Consultants

Selected Presentations/Workshops/Posters

Copley, L D, Meehan, M. L, Howley, C W, & Hughes, G K. (2004) Second Field Test of the
AFEL Measure of School Capacity for Improvement Paper presented at the 86™ annual meeting
of the American Educational Research Association, Montreal, Canada




Meehan, M. 1., Wood, C. L, & Hughes, G (2004) Measuring Treatment Integrity: Testing a
Multiple-component, Multiple-method Intervention Implementation Evaluation Model
MultiPaper presentation at the annual meeting of the American Evaluation Association,

Atlanta, GA

Ohse, D, & Hughes, G. (2003). Evaluating the 2002 American Evaluation Association
Conference: Reflections on Methods, Findings, and Lessons Learned - Evaluating the
Experiences of Newcomers MultiPaper presentation at the anmal meeting of the American
Evaluation Association, Reno, NV

Ohse, D. M, Mastrangelo, L. A , Awad, G, Hughes, G, & Swindler, S. (2003). Adventures in
Evaluation: Strategies for Successful Data Management. Skill Building Workshop presented at
the annual meeting of the American Evaluation Association, Reno, NV.

Service, A, Pinero, S, Horvath, A M., & Hughes, G (2003). A Multi-Method Approach to
Evaluating Project Lift-Off Poster presented at the annual meeting of the American Evaluation
Association, Reno, NV

Hughes, G. K, Awad, G, Horvath, A, & Rowald, L (2002). Difficult Dialogues: Tactfully
Communicating with Troublesome Clients. Skill Building Workshop presented at the annual
meeting of the American Evaluation Association, Washington, D C

Service, A., Yamazaki, K, & Hughes, G. (2002). Project Lift Lift-off Evaluation: A Multi-method
Evaluation from a Systemic Perspective. MultiPaper presentation at the annual meeting of the
American Evaluation Association, Washington, D.C

Hughes, G K, Awad, G H, Swindler, S, & Pinero, S (2002) Fun with Focus Groups: An
Interactive Workshop Professional development workshop presented for SIUC Counseling
Psychology program, Carbondale, IT.

Hughes, G K, Senn, T, Service, A, Gandalfo, C., & Krueger, R (2001). Everything in
Moderation: Practical Tips for Moderating Focus Groups. Skill Building Workshop presented
at the annual meeting of the American Evaluation Association, St Louis, MO,

Hughes, G. K (2001) Assessing the Needs of the Chapter Presentation/workshop for Alpha
Gamma Delta Fraternity International T eadership Team, Indianapolis, IN.

Hughes, G K, Senn, T, & Sexvice, A (2001). Everything in Moderation: Conducting Effective
Focus Groups. Professional Development Presentation at the Applied Psychology Conference,
Carbondale, IL

Cheng, Y, Hughes, G. K, Briggs, C. S, & Service, A (2000). Museum Explorers Year V: Beyond
Models of Excellence Roundtable Discussion presented at the annual meeting of the American
Evaluation Association, Honolulu, HI

Hughes, G K, & Mirkovich, T. A (1998). The Effects of Anxiety and Learned Helplessness on
Retention with High Anxious versus Low Anxious Subjects. Presentation at the Central West
Virginia Scholarly and Creative Activity Conference at Davis & Elkins College, Elkins, WV




Selected Technical Reports

Copley, L. D., Meehan, M. L., Howley, C. W , & Hughes, G. K (2004). Second Field Test of the
AEL Measure of School Capacity for Improvement. Chatleston, WV: AEL.

Hughes, G. K, Cowley, K.S., Copley, L. D., Finch, N. L, Meehan, M L, Burns,R.C , et al.
(2004) Effects of a Culturally Responsive Teaching Project on Teachers and Students in
Selected Kanawha County, WV, Schools Chartleston, WV: AEL

Meehan, M. L, Wood, C L, Hughes, G. K, Cowley, K. S, & Thompson, | (2004). Measuring
Treatment Integrity: Testing a Multiple-component, Multiple-method Intervention
Implementation Evaluation Model. Charleston, WV: AEL.

Chadwick, K ., Hughes, G. K, Wood, C L, Gilchrist, C.L (2004) The Ohio College Access
Network: Annual Evaluation Report. Charleston, WV: AEL

Pinero, S., Service, A , Hughes, G, Horvath, A , & Sagrestano, L (2003). Phase 4: Project Lift-off
Evaluation. Report for Joyce Killian, SIUC Department of Curriculum and Instruction.
Carbondale, [L: Southern Illinois University, Applied Research Consultants

McKillip, ] , & Hughes, G. K. (2003) IMGIP/ICEOP Fellow Higher Education Job Search
Survey Report for IMGIP/IC EOP Administrative Office. Carbondale, IL: Southern Illinois
University Carbondale

Service, A, Pinero, S, Hughes, G, Hotvath, A, & Sagrestano, L. (2003) Phase III: Project Lift-
off Evaluation. Report for joyce Killian, SIUC Department of Curriculum and Instruction.
Carbondale, IL: Southern Ilinois University, Applied Research Consultants.

Swindler, S, Hughes, G, Briggs, C , Yamazaki, K, Ohse, D, Pinero, S., & Sagrestano, L. (2003).
American Evaluation Association Annual Conference Evaluation: Evaluation 2002 Final Report.
Report for American Evaluation Association. Carbondale, IL: Southern Illinois University,
Applied Research Consultants.

Service, A., Yamazaki, K , Hughes, G , Horvath, A , & Sagrestano, L (2002). Phase 2: Project
Lift-off Evaluation. Report fot Joyce Killian, SIUC Department of Curriculum and Instruction.
Carbondale, IL: Southern Illinois University, Applied Research Consultants.

Service, A , Briggs, C , Hughes, G. K, Awad, G H,, Sagrestano, L. M., & McKillip, ].
(2001) Southern Illinois Dairy Industry Focus Groups. Reports for College of Agriculrure.
Carbondale, IL: Southern lllinois University, Applied Research Consultants.

Hughes, G. K., Service, A , Jacobs, E A, Sagrestano, L, & McKillip, J. (2000). Focus Group
Study of a Survey about Genetically Modified Organisms (GMOs). Report for Wanki Moon,
SIUC Department of Agribusiness Economics Carbondale, IL: Southern IHinois University,
Applied Research Consultants.

Cheng, Y , Hughes, G. K, Service, A W, Briggs, C S, & McKillip, ] A. (2000). Museum
Explorers Year V: Beyond Models of Excellence. Report for SIUC University Museum
Carbondale, IL: Southern Illinois University, Applied Research Consultants.
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Ph.D. Education and Human Resource Studies
Specialization: Teacher Education and Staff Development
Colorado State University, August 2001

M_.A. - Special Education

Specialization: Severe Affective Needs
University of Nosthern Colorado, May 1997
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PUBLICATION RECORD

JURIED ARTICLES

Koliba, C. {in press). Evaluating the imperative of inter-personal collaboration: A school
improvement perspective _Awerican Journal of Evaluation.

Gajda, R, & Cravedi, L. (2006, November) Experienced practitioners as pre-service teacher
educators: The benefits and limitations of a PDS course delivery model Adtion in Teacher
Education.
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schooling A» Education.
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enhances school violence prevention and response. fournal of School Violence. (3) 1.
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Evalnation 25,1, 65-77
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160-164
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Butler, E , Bierman, P., and Gajda, R, {2003, November) Investigation-stimulated discussion
sections make geoscience more relevant in large lecture class. EOS. (84) 47, 517-522.

BOOKS/BOOK CHAPTERS

Gajda, R (2006). Action Research In Encyelopedia of education leadership and administration. Thousand
Oaks: SAGE Publications. Edited by Fenwick English

Gajda, R & Rich, W (2006) Differentiated Instruction. In Engyelopedia of education leadership and
administration. Thousand Oaks: SAGE Publications. Edited by Fenwick English.

Gajda, R. and Tulikangas, R (August, 2005). Getting the Grant: How Educators Can Write Winning
Proposals and Manage Snecessful Projects. Association for Supervision and Curriculum Development.
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practice to ethical relationships in evaluation. Evaluation and Progran Planning
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Education Association.

Gajda, R. (2000) You can get that grant!. Virginia Journal of Education. (100), 1, 11-14.

Gajda, R. (2003, September). Essay review. The Abandoned Generation: Democracy Beyond the
Cultute of Fear by Henty Giroux. Teachers College Record http:/ /www.tcrecord.org

Gajda, R. (2002, September}. Essay teview. Free Schools, Free People: Education and Democracy
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Gajda, R (2001, December). Fundamental change in teacher education Awmerican Association of
Colleges for Teacher Education Briefs, (22), .17 4-6.
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Gajda, R (2001). The NNER and pre-Service teacher’s philosophic orientations, Unpublished
doctoral dissertation. Colorudo State University. Fort Collins, Colorado.

RESEARCH/TECHNICAL REPORTS

Sprague, 1., Gajda, R, Killeen, K. (2006, September). The effects of TASS on secondary science
teachers’ assessment practices. Burlington, VT University of Vermont, Honors College
URECA! grant final report.

Gajda, R, Marineau, S, Patrizio, K (November, 2005) Teaching All Secondary Students Year One
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University of Vermont, College of Education and Social Services

Gajda, R. (2005, May) Commaunities of Practice: Collaboration Assessment Reports. Evaluation sponsored by
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process; results of interview sutveys, on-site observations, document analysis Burlington, VT:
University of Vermont, College of Education and Social Services

Gajda, R (2004, June) Peoples Academy-Career Acadery of the Arts (PACAA), Program Evaluation Report
Comprehensive examination of PACAA effect on student engagement, motivation, and
achievement. Burlington, VT: University of Vermont, College of Education and Social Services




Gajda, R & Massell, L. (2004, March). Clianate Survey Final Evaluation Report and the S afe Schools/ Healthy
Students Initiative A compilation of ten school-based reportts, baseline data across four domains
of safety and well-being, descriptive and inferential analysis, qualitative analysis, 300 pages.
Butlington, VT: University of Vermont, College of Education and Social Services

Gajda, R. & Massell, L. (2003, October). Assessment of Collaboration and the Safe Schools/ Healthy Students
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evalnation process, literature review, organizational systems analysis. Burlington, VI: University
of Vermont, College of Education and Social Services

Gajda, R & Massell, L (2003, September). PASS Project Implementation Findings: Safe Schools/ Healthy
Students Imtiative Use of Concerns Based Adoption Model (CBAM) to assess levels and type of
Project implementation Butlington, VT: University of Vermont, College of Education and
Social Services.

Gajda, R (2003, Spring) Career Acadenries Pilot Year One Report. Literature review, analysis of
interviews and survey data from first year of funding of four career academies in Vermont; used
by the Vermont High Schools on the Move Design Team and Project Management. Butlington,
VT: University of Vermont, College of Education and Social Services.

Gajda, R. (2003, January). Linkimg Learning to Life Final Evaluation Report. Analysis of pre-existing
program data sets and document analysis; synthesis of interviews and survey data; used for grant
wtiting and marketing Butlington, VT Univessity of Vermont, College of Education and Social
Services.

Gajda, R (2002, Summet). Enbancing Vermont's Statewide Mentoring Capacity. (a report on the formative
and summative evaluation of the PATHWISE Mentoring program; funded by an Eisenhower
School Improvement Grant; results utilized by the Vermont Education Association and the
Teacher Quality Network). Burlington, VT: University of Vermont, College of Education and
Social Services.

Gajda, R. (2000). Becoming a Teacher in the Wake of School Violence. A teport on the impact of the
tragedy at Columbine High School on the perspectives and decision-making of teacher licensure
students. Research and Development Center for the Advancement of Student Learning, It
Collins, CO.

Gajda, R. (2000) An Assesiment Tool for the Alignment of Colorado Educator Preparation Standards
Litetature review of standards-based instruction; creation of assessment matrix for use by the
Colorado Depariment of Education, Colorado Commission of Higher Education, Colorado
Partnership for Educational Renewal Denver, CO. Research and Development Center for the
Adwvancement of Student Learning Ft Collins, CO.

Gajda, R. (1999) Learning and Sustainable Communities. A teport on enhancing success for first year
students at Colorado State University. Center for Teaching and Leatning. Research and
Development Center for the Advancement of Student Learning, Ft. Collins, CO

Gajda, R (1999) Standards Alignment Through Partnership. An analysis of a K-12 linkage incentive
grant; findings and recommendations utilized by the Colorado Commission on Higher
Education). Research and Development Center for the Advancement of Student Learning. Ft
Collins, CO




COURSES TAUGHT

Action Research in the Schools Intro to School Leadership

Advanced Program Evaluation Leadership for High School Renewal
Assesstent of Student Learning Licensure Portfolio Development
Collaboration for Student Achievement Literacy Across the Curriculum
Curgiculum, Instruction, and Assessment Organization for Curriculum Development
Differentiated Instruction Philosophy of Education

Foundations of Schooling in the United States Supervision of Instruction

PROFESSIONAL/ACADEMIC AFFILIATIONS

American Educational Research Association (AERA)

Amertican Evaluation Association (AEA)

Association for Supervision and Curriculum Development (ASCD)
National Staff Development Council (NSDC)

Phi Beta Kappa (PBK)

Phi Delta Kappa (PDK)

GRANT ACTIVITIES

Drrector of Research & Facifitator. High Schools on the Move Study Group 11, Sponsoted by the
Lamoille South Supervisory Union, VT Department of Education and the Josephine Bay Paul
and C. Michael Paul Foundation. $65,000 April 2006 — present

Director of Research & Evalnation. "l eaching All Secondaty Students (TASS), intensive state-wide high
school renewal/reform initiative developed and delivered in response to Act 117 Vermont
Higher Education Collaborative ($75,000/3 years) September 2004-Aungust 20006.

Co-Pripcipal Investigator, Vermont Coalition for High School Renewal, Development Grant —
Josephine Bay Paul and C. Michael Paul Foundation ($55,000/one year). Fall 2004-May 2005.

Principal Investigator/ Director of Evaluation — Butlington School District Safe Schools/Healthy Stadents
Initiative (US Departments of Education, Justice and Health and Human Setvices
$120,000/year) Formative and summative data collection, qualitative and quantitative data
analysis, reporting and strategic planning District-wide climate sutvey assessment.
Supervision/mentorting of evaluation team members. Fall 2002 — May 2004

Consultant, The Vermont Network for High School Reform. Survey design, data analysis and
reporting. Technical training for network researchers in mixed-methods research design.
February — July 2004




Project Evaluator, Lamoille South Supervisory Union. An evaluation of People’s Academy: Career
Academy of the Arts. Qualitative and quantitative methods. Substantial in-depth interviews with
multiple stakeholder groups. June — July 2004

I ¢ad Evaluator, Eisenhowet Professional Development Graat: Enhancing Vermont’s Statewide
Mentoring Capacity. Membet of project management team; liaison to Pathwise and ETS
evaluation personnel. Comptehensive formative and summative data collection, analysis,
reporting and consultation. Winter 2001-Spting 2003

Project Evalnator, Linking Learning to Life School to Work Opportunities (US Departments of
Education and Tabot) Butlington School District. Spring/Summer 2002.

Project Evalnator, Safe Schools/Healthy Students Initiative in Fort Collins, Colorado. (US
Departments of Education, Justice and Health and Human Services.) Membet of management
team; liaison to the Research Triangle Institute’s (RTT) federal evaluation team. Comptrehensive
formative and summative data collection, analysis, teporting and strategic planning. Extensive
integration and utilization of technology. Summer 2000 — Fall 2001

Projeut Evaluator, 21st Century Community Learning Centers (Office of Elementary and Secondary
Education) Systematic assessment of a school district initiative, extensive quantitative and
qualitative data collection and analysis. 1999 — 2001

Euvalnation Consultant, Front Range Community College Action Research Mini-Grants. Consultation
with instructors at Front Range Community College who received mini-grants to conduct action
tesearch projects. Fort Collins, CO Summer 1999

Evaluation Consultant, Standards Alignment Through Partaership, a K-12 linkage incentive grant
funded by the Colorado Commission on Higher Education and a collaborative endeavor of
Colorado State University, Poudre School Disttict and Thompson Valley School District
Spting/Summer 1999

Policy Analyst - Colorado Department of Education, Colorado Commission of Higher Education,
Colorado Partnership for Educational Renewal. Designed a system for the alignment of
Colorado educator licensure programs with newly mandated state standards, Spring 2000

Policy Analyst -Developed a process for the Colorado Department of Special Education in order for

them to successfully address the federal Office of Special Education Programs self-assessment
mandate Spring/Summer 2000

GRANT/TECHNICAL WRITER

Grant Writer, with Sharon Rallis. National Science Foundation. Proposal due January 2007.

Grant Writer, January 2006-March 2006, Robert Noyce Scholarship Program. National Science
Foundation request for proposals.

Evaluation plan for Howard Community Center for Children and Families, submitted to the
Department of Education -~ OSEP (350,000/18 months) May 2005.




Evaluation plan for South Burlington High School, Implementation Grant application — submitted
to Office of Juvenile Justice and Dropout Prevention, ($100,000) March 2004

Evaluation plan for the Eisenhower Professional Development Grant, Vermont Department of
Education, ($90,000/1 year) Winter 2002

Evaluation plan for the 21% Century Community Leatning Centers Demonstration Grant
Competition, US Depattment of Education/Poudre School District, (2.6 million/3 yeats) Spting
2001

Evaluation plan for the Elementary School Counselor Demonstration Grant competition, US
Department of Education/Poudre School District, ($250,000/3 yeats) Spring 2000

PEER REVIEWER

Parent Information Resources Centers Grant competition. 1JS Department of Education, Washington, D .C.
June, 2006

Dropout Prevention Demonstration Grant Proposal competition, US Department of Education, Washington,
D C. Angust 2001

Smaller Learning Communities Grant competition, US Department of Education, Portland, Summer 2000

SELECTED PROFESSIONAL PRESENTATIONS

JURIED PRESENTATIONS

Gajda, R. (April 2007). Evaluating Edncational Collaboration. Pre-conference wotkshop accepted for
presentation at the American Educational Research Association annual meeting. Chicago, IL.

Gajda, R. (November 2006). Organizational Collaboration. Full day pre-conference wotkshop delivered
at the American Evaluation Association annual conference. Portland, OR.

Gajda, R Utilizing Collaboration Theory to Evaluate Professional Learning Communities: Implications for S chool
Improvement. Paper presented at the American Evaluation Association annual conference.
Portland, OR, November, 2006,

Gajda, R. & Sprague, D. Evaluating the Effats of TASS on Science Teacher Assessment Practives. Paper
presented at the American Evaluation Association annual conference. Portland, OR, November,
2006.

Patrizio, K. & Gajda, R. (Martch 2006). Evaluating Collaboration in the Professional Development S chool
Paper presented at the National Professional Development School Conference Otlando, FL.




Gajda, R. Experienced Teachers Assuming Leadership in Teacher Preparation: How Teavhing Subject-Matter
Methods Retains and Sustains Quality Professionals, Paper presentation American Association of
Colleges for Teacher Education. Washington, D C. February, 2005.

Massell, I.. & Gajda, R. Facilitating the Interpretation of School Safety and Climate Survey Data: Building
Capacity for Evaluation Use. Paper presentation. American Evaluation Association Atlanta, GA
November, 2005,

Bellum, J. & Gajda, R. The Need for States, Schooks and IHEs to Face the Assessment and Accredtation
Challenge Together. Paper presentation. American Association of Colleges for Teacher Education.
Washington, D C February, 2005,

Gajda, R Evaluating the Fffect of Teacher Preparation Programming on the Formation of Pre-Service Teacher
Beligfs. Papet presentation. American Evaluation Association Atlanta, GA. November, 2004

Gajda, R & Jewiss, |. Before You Say Yes: Responding to Potential Clients Who Pop the “Evalnation” Question
Paper presentation Ametican Evaluation Association. Atlanta, GA. November, 2004.

Gajda, R & Massell, I.. Assessing School Clinate and Safety in The Era of No Chuld Left Bebind (NCL.B),
Paper presentation. American Evaluation Association. Atlanta, GA. November, 2004,

Evalyating Collaborative Efforts. Paper Presentation at the American Evaluation Association Annual
Conference, Las Vegas, NV. November 2003

Using Technology and Empowerment Evaluation to Meet the Challenges of Teacher Education Accreditation.
Paper Presentation. Accepted for presentation at the American Association of Higher

Education Annual Conference June 2003, Seattle, WA.

Democray, the NNER, and Pre-Service Teachers’ Philosophu Orientations Paper presentation. New
Fngland Educational Research Organization. Northampton, MA April 2002

A School Shooting Case Study: Lessons in Prevention, Response, and Long-1erm Resolutzon, Paper presentation.
American Educational Research Association. New Otleans, LA April, 2002

The Impact of School Vislence on Pre-Service Teachers Paper presentation at the American Educational
Research Association Annual Meeting; Seattle, April 2001

Trends and Best Practices in Reading Instruction. Phi Delta Kappa; Sustaining Success: Beyond the Quick
Fix Conference, Denver, CO October 2000

INVITED PRESENTATIONS

Professional 1 earning Communities for School Improvement. Group dialogue presentation. V' Departtnent
of Education — Office of the Commissioner June 5, 2006

Evaluating Collaboration in Organizations. Lecture presentation The University of Vermont 2006
doctoral cohort. College of Education and Social Services. April 13, 2006.

High Schoo! Renewal and Reforn. The Vermont Context Lectute presentation South Burlington School
District: South Butlington High School. September 21, 2005




Program Evaluation. Inguiry in Action. Guest lecture, Education and Foundational Studies summer
program. The University of Vermont. July 19, 2005.

Inclusive Pedagogy. Doctoral Advisory Committee. College of Education and Social Services. Apil, 29,
2005. (with Dr. Cynthia Reyes)

Burlington School Distrist School Board Meeting. Ptesentation of the School Climate Survey SS/HSI
Evaluation Report. February 17, 2004

Burlington School District Al Administrators Meeting. Context setting and presentation of initial climate
survey findings. January 2004

High Schools on the Move. Facilitator at 1* Annual Statewide Conference. December, 2003. Burlington,
VT

Safe Schools/Healthy Students Initiative. Local Evaluator forum - invited presenter. 8S/HS National
Conference. Washington, DC. April 2003

Asiessment in Context and in Practice. Fait Haven Union High School. District In-Service Workshop.
Fair Haven, V'T. January 2002

The Philosophic Orientation of Pre-Service Teackers. Department of Education Colloquium Series. The
Usiversity of Vermont. November 13, 2001,

Effective Lesson Planmng and Delivery. Lamoille Union High School District In-Service Wotkshop.
Hyde Park, VT November 2001.

Professional Goal Setting Lamoille Union High School District In-Service Presentation. Hyde Park,
VT. October 2001.

Cultivating 1 inkages for Safe Schools and Healthy Children. Safe Schools/Healthy Students Initiative, Ft.
Collins, CO January 2001

Evaluation Strategies for Communty Educators Colorado Association of Community Educators; Annual
Conference, Denver, CO. October 2000

Sthool Violence and the Teacher Livensure Candidate. Mary E. Scott Lectute seties, C.5 U, College of
Applied Human Sciences, March 2000

Becomng a Teacher in the Wake of School Viokenve. CSU; School of Education Spring 2000 Conference

Constructivist and Innovative Social Studies Teaching Methods. Colorado State University; Educator
Licensure Program, Spring and Fall 2000

Effective Leadership Skills Guest Lecturer University of Northern Colorado; Department of
Recteation Management, Fall 1999

Scenarios Based Planning. Poudre School District; Eyestone Elementary School, Fott Collins, Colorado,
September 1999

How to Make a Difference with $tudents Considered At-Risk. Poudre School District - Boltz Junior High
School, Fort Collins, Colorado January 1994




AWARDS/DISTINCTIONS

American Evaluation Associatdon — Centers for Disease Control, invited by the Executive Director

of the AEA to facilitate workshops on organizational collaboration for the national gathering of
the CDC. June 2007, Atlanta, GA.

2006 Ametrican Evaluation Association Annual Conference invited expert lecturer & pre-conference
wotkshop presenter Portland, OR, November, 2006

2005 Marcia Guttentag Award - awarded by the American Evaluation Association to an outstanding young
evaluator (less than 5 years since earning a doctorate) in the nation whose work brings to life the
AEA Guiding Principles for Evalnators Presented at the Crossing Borders-Crossing Boundaries joint
meeting of the American Evaluation and Canadian Evaluation Society, October 2005, Toronto,
Ontario.

2004 & 2005 nomunee, Kroepseh-Manrice Excellence in Tearhing Award, ptesented to an Assistant
Professot who exhibits excellence in classtoom insttuction (blind nomination by students)

1998-2001 Graduate Teaching Fellowship, Ph.D. program in Educational Leadership, Colorado State
Universsity, Fort Collins, Colorado

1991 Phi Beta Kappa, elected member
1991 Summa Cum Laude
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Education

Ed D.

MA

BA

Experience

2004 - present

2003 - 2004

2002 - 2003

2001 - 2002

1996 - 2001

1992 - 1996

1989 - 1992

1984 - 1989

1980 - 1984

1978 - 1980

1975 - 1978

RESUME

Sandra Angius

West Virginia University (1990)
Major: Higher Education Administration/Minor: Student Personnel

Marshall University (1975)
Guidance and Counseling

West Virginia Institute of Technology (1971)
Social Studies Education

Chief Program Officer and Director, Appalachia Regional Comprehensive
Center at Edvantia, Charleston, West Virginia

Vice President for Education Services, Director, Region IV Comprehensive
Center and Director, Eisenhower Regional Consortium for Mathernatics
and Science at AEL, Charleston, West Virginia

Director, Region IV Comprehensive Center and Director, Eisenhower
Regional Consortium for Mathematics and Science at AEL, Charleston,
West Virginia

Director, Region IV Comprehensive Center at AEL, C harleston, West
Virginia
Associate Director, Region IV C omprehensive Center at AEL, offices in

Charleston, West Virginia and Arlington, Virginia

Directot, Research Coordination, West Virginia Department of
Education, Charleston, West Virginia

Director of Federal Support, West Virginia Department of Education,
Charleston, West Virginia

Coordinator of Monitoring, Chapter 2 and Title II, West Virginia
Department of Education, Charleston, West Virginia

Director of Upward Bound, Marshall University, Huntington, West Virginia

Assistant Director/Counselor of Upward Bound, Marshall University,
Huntington, West Virginia

Talent Search Counselor, Educational Awareness Talent Search, West
Virginia Board of Regents, Charleston, West Virginia




1973 - 1975 Soctial Studies Teacher, Crum High School, Crum, West Virginia

1972 - 1973 Social Service Worker 11, West Virginia Department of Welfare, Wayne,
West Virginia
Background and Qualifications

Dt Angius received an Ed.D. in Higher Education Administration from West Virginia
University in 1990 ( Major: Higher Education Administration; Minor: Student Personnel).
She joined the Region IV Comprehensive Center at AEL, Inc as a Senior Manager in 1996,
became Associate Director in 1997, and became Director in 2001. She added in 2002 the role
of Director of the Math and Science Consortium at AEL, and the role of Vice President of
Education Services in 2003, and the role of Chief Program Officer in 2004 Previously (1984-
96), she was with the West Virginia Department of Education where she began in Federal
programs and concluded as Director of Research Coordination. Other experiences include:
Assistant Director and then Director of the Marshall University Upward Bound Program;
Talent Search Counselor with the West Virginia Board of Regents; Classroom Teacher at
Crum High School; and Social Worker with the West Virginia Department of Welfare. Dr.
Angius’s 34-yeat career in education spans from public schools to higher education and
federal programs. Her training, federal program experiences, and public school and
secondary education experiences serve her well as AEL’s Chief Program Officer and Director
of the Region IV Comprehensive Center.

Selected Publications (authored or co-authored)

K-12 Grant Opportunities, West Virginia Depattment of Education, Office of Research
Coordination, 1996

The Guide for Planning and Conducting a Program Evaluation, West Virginia Department of
Education, Office of Research Coordination, 1994

Gender Equity in Mathematics, Science, and Technology, West Virginia Department of
Education, Elimination of Sex Discrimination Program, 1989

Women in West Virginia History, West Virginia Department of Education, Elimination of
Sex Discrimination Program, 1989

Selected Presentations

[nstruction and Learning Audit: A School’s Self-Portrait, 2005 Association for Supervision
and Curriculum Development (ASCD) Annual Conference, Orlando, Florida

Conducting WalkAbouts, 2004 National Staff Development Council (NSDC) National
Conference, Vancouver, Canada

The Effect of Parent Involvement on Student Achievement, 2002 National Association of
State Title 1 Directors (NASTID) National Conference, San Antonio, Texas

Comprehensive Needs Assessment, 1998 Middle Tennessee Title I Conference, Pigeon Forge,
Tennessee




Team Building, 1994 High Schools That Wotk Conference, West Virginia Department of
Education, Charleston, West Virginia
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West Virginia Department of Education
Office of Healthy Schools
Bldg. 6, Room B-309 T neg

Request for Quotation

The WV Purchasing Division for the agency, the WV Department of Education, is soliciting bids to
provide the agency with an evaluator for the Professional Development Consortium.

GENERAL REQUIREMENTS
A. The vendor wilt evaluate planning for PDC activities, including but not limited fo:
1) Identification of professional development needs of participants;
2) Identification of PDC event impact on participant's activities post-event;
3) Identification of additional technical assistance needs of participants;

4) |dentification of document impact of internal and external processes and communication with
multiple partners; and

5) Documentation of alignment with Centers for Disease Controt and Health Prometion- Division of
Adolescent and Student Health's (CDC-DASH) vision for professional development for funded

partners
B The vendor will evaluate the impact of PDC activities in the following categories:

1) increase in capacity of funded nartners to perform tasks as assigned by CDC and which the PDC
has provided training:

2) Refinement of funded partner work-plans to be more focused and doable in relation to PDC
training topics; and

3) Increasein funded partner staff competencies in reference to "Competencies’ document-see
bttp:flwvde.state‘wv.usfosshpisection‘?findes.hlr_rll

¢ The vendor will evaluate implementation of PDC events, including:
“ W:I‘)Mééﬁ%éh\}é_rient of learning objectives
2) meet prioriies of DASH

3) perceived value of activities

4y follow-up and support

D The vendor must:

1) Attend two PDC planning meetings Dates and venues to be announced
) Attend on PDC national professional development event per year.
3} Provide periodic verbal process reports on the implementation of the evaluations and results to be
provided on & bi-monthly basis fo the PDC
4) Participate in conference calls




5) Develop a detailed written plan (goalsiobjectives) with task identification, timefine, tools, etc for
evaluation

~ 009
VENDOR QUALIFICATIONS
The vendor must:
« Demonstrate background andfor experience in the coordinated schoot health model
o Document five years evaluation experience
» Document evidence of experience in professional devalopment
» Provide project staff vitae
« Provide one (1) example of a past evaluation report.
NOTE: 1t is prefetred that this information be submitted with the bid. The agency reserves the right

to request this information, Vendors must supply requested information within 48 hours of
request. Vendors falling to supply this information in this timeframe may be disqualified.

Term and Renewal of Contract:

This contract is to commence upon award by the Purchasing Division and will extend until February 28,
7008 Renewal of this contract shall only ocour only if WV is awarded cooperative agreement for the
Professional Development Consertium

Incurring Costs:

The state and any of its employees or officers shall not be held liable for any expenses incurred by any
bidder responding fo this RFQ for expenses to prepare, deliver the bid, or fo attend any meetings, oral
presentations or protest hearings

Travel Expenses:

Travel expenses will not be reimbursed to bidders, thus any anticipated travel expenses must be
accounted for in the determination of the rates bid - see bid submission format included in the bid

package

Bid Submission;

As there are multiple rates listed on the bid sheet, fo facifitate evaluation of bids, the lowest fotal contract
price shall be awarded the contract However, itis the intent of the RFQ that this coniract be awarded as
an open-ended contract. The actual hours needed is anticipated to fluctuate and unknown at this time.




The vendor's rate will be established as a result of this award, but the quantity of hours will be considered
open-ended, to be authorized in advance by the WVDOE.

10

The price(s) quoted in the bidder's proposal will not be subject to any increase and will be conslidered firm
for the life of the contract.

Price Quotations:

Any anticipated overhead, support staff, trave! expenses, indirect costing of expenses or any other
reimbursable expenses must be incorporated into the vendor's fee. No separate payments for these types
of expenses will be made, and they shall be considered the sole responsibility of the vendor




BID SHEET

Vendor Name: Edvantia, Inc.

Vendor Address: P. O, Box 1348, 1031 Quarrier Street
Charleston, WV 25325-1348

Vendor Phone: 304.347.0431
I Identify professional development needs of PDC client base.
Estimated tate =
s 2our's per year $74/h 518,500
2. Evaluate PDC event impact on participant’s activities post-event.
Estimated rate =
s gours per year $73/hr B $36,500
3. Identify additional technical assistance and follow-up support needs of pat ticipants
Estimated tate =
50 2ours pet veat $67/hr | $50,250
4, Decument impact of internal and external processes and communication with multiple partners,
Estimated rate =
250 gours pet year $98 /hr $24,500
5. Docunent alignment with Centers for Disease Control and Health Promotion- Division of Adolescent

and School Health’s (CDC-DASH) vision for professional development for funded partners.

Estimated rate =

hours per year . $24,500
250 % 598/hr

TOTAL RFQ PRICE: $154,250 .

NOTE: Any anticipated travel expenses will need to be accounted for and included in the determination of the
above costs.




RFQ No EDD263990

AFFIDAVIT .. 012

West Virginia Code §5A-3-10a states:

No contract or renewal of any contract may be awarded by the state or any of its political subdivisions o any
vendor or prospective vendor when the vendor or prospective \endor or a related party to the vendor or
prospec’iive vendor is a debtor and the debt owned is an amount greater than one thousand dollars in the
aggregate.

DEFINITIONS:

“Debt” means any assessment, premium, penalty, fine, tax or other amount of money owed to the state or any
of its political subdivisions because of a judgment, fine, permit violation, license assessment, defaulted
workers' compensation premium, penalty or other assessment presently delinquent or due and required fo be
paid to the state or any of its political subdivisions, including any interest or additional penalties accrued

thereon.

“MNebtor” means any individual, corporation, partnership, association, limited liability company or any other form
or business association owing a debt to the state or any of its political subdivisions.

“Polifical subdivision” means any county commission; municipality; county board of education; any
instrumentality established by a county or municipality; any separate corporation or instrumentality established
by one or more counties or municipalities, as permitted by law; or any public body charged by law with the
performance of a government function or whose jurisdiction is coextensive with one or more counties or

municipalities.

‘Related party’ means a party, whether an individual, corporation, partnership, association, limited liability
company or any other form or business association or other entity whatscever, related fo any vendor by blood,
marriage, ownership or contract through which the party has a relationship of ownership or other interest with
the vendor so that the party will actually or by effect receive or control a portion of the benefit, profit or other
consideration from performance of a vendor contract with the parly receiving an amount that meets or exceed
five percent of the total contract amount.

EXCEPTION:

The prehibition of this section does not apply where a vendor has contested any tax administered pursuant to
chapter eleven of this code, workers’ compensation premium, permit fee or environmental fee or assessment
and the matter has not become final or where the vendor has entered into a payment plan or agreement and
the vendar is not in default of any of the provisions of such plan or agreement,

LICENSING:
The vendor must be licensed in accordance with any and all state requirements to do business with the state of

West Vir:q.‘[nia.
CONFIDENTIALITY:
The vendor agrees that he or she will not disclose to anyone, directly or indirectly, any such personally
identifiable information or other confidential information gained from the agency, unless the individual who is

the subject of the information consents to the disclosure in writing or the disclosure is made pursuant to the
agency’s policies, procedures and rules. Vendors should visit www.state.wv.usfadmin/purchaselprivacy for

the Notice of Agency Confidentiality Policies
Under penalty of law for false swearing (West Virginia Code, §61-5-3), it is hereby certified that the vendor
acknowledges the information in this said affidavit and are in compliance with the requirements as stated

7=
i - ] B -
Authorized Signature:éM%Wpyﬁ Date: November 27, 2006

No Debt Affidavit
Revised 02/38/06
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EXECUTIVE SUMMARY

The Ohio College Access Network (OCAN) was founded in 1999 as a public-private
partnership among Knowledge Works Foundation (KWEF), Ohio Board of Regents (OBR), the
Chio Department of Education (ODE), and preexisting college access programs across the state
Following a $2 million pledge from the Governor's Access Initiative, OCAN planned to
establish 21 new access programs in targeted Ohio communities by October 2004 By the end of
2003, OCAN membership had grown to 33 programs, 23 of which have been established since
OCANs founding in 1999 By August 2006, 35 college access programs were operating within
OCAN  Several member programs formerly identified as “predevelopment” either transitioned
0 member programs or discontinued operation with the network

Unlike previous years, OCAN’s organizational structure did not sutfer major changes
over the past year OCAN offices remained in Cincinnati and Clevetand, with the same four
individuals working for the oiganization as in 2005

Evaluation Overview

OCAN’s strategic plan for fiscal vears 2005 through 2007, developed thr ough a
collaborative process with member programs and OCAN board members, served as the basis for
this 3-yeai evaluation. The vision of OCAN is to help Ohioans pursue lifelong education, with
specific focus on assisting historically underserved populations of all ages, and, in so doing, to
help Ohio exceed the national coilege educational attainment average by increasing college
enrollment by 30% over the next decade OCAN’s mission is to increase awareness of and
successtul participation in quality postsecondary programs, including apprenticeship, certificate,
associate’s, and bachelor's degree programs  The three strategic goals are (1) program
development, (2) advocacy, and (3) sustainability

OCAN operates as an intermediary support organization that works ar the state level to
enable local member programs to succeed in their communities. With its focus on nurturing the
tevelopment of college access programs, bi okering knowledge from other organizations (e g,
Nattonal College Access Network and Pathways to College) to inform member programs about
best praciices, and securing funding from various sources, OCAN works to create and sustain a
capable enabling system for college access in the state of Ohio

Fvalnation Design

This is the final tepott of the 3-vear evaluation that was conducted from 2003 to 2006,
the report summarizes both the evaluation activities conducted during the final vear of this 3-year
external evaluation of OCAN and the findings acvoss the 3-year evaluation The evaluation has
utilized a mixed-method, single-case study design with embedded units of analysis (Yin, 2003)
designed to achieve depth and breadth  The focus of the evaluation was on determining the
extent to which OCAN's activities have aligned with and successiully met the organization s
strategic goals of program development, advocacy, and sustainability In addition, the evaluation
sought io determine OCAN’s effectiveness in its role as 2n intermediary support organization

Several elements of the evaluation were designed to gather feedback from relevant
OCAN stakeholders across the state (sce Table A) Specifically, staff members from member
progiams were surveyed (Memoer Program Survey), key informants (Key Informant Interview)
and OCAN staff members (OC AN Staff Member Interview) weara mterviewed, OCAN




workshops and other major evenis were observed and notes recorded, and documents from the
OCAN program were 1eviewed and used to contextualize the evaluation,

Table A
Data Collection Instruments in the OCAN Evaluation
Instrument "II;;TS Constructs Sampling Frame | & | Response Rate —l
Key Informant | 3 open- Perceived OCAN effectiveness in Leaders in education | 14 4%
{nterview ended program development, advocacy and and business and
{Annual) sustainability policymakers in
Chio
Member o Service capacity, staff and volunteers. Two leaders from 38 | Respondent
Program selected- services, data management and cach of OCAN’s 35 tevel = 34%
Survey Tesponse evaluation capacity, perceived program | member programs
{Annual) and open- | effectiveness, interactions with OCAN, 26 | Program
ended satisfaction with QCAN interactions, level = 74%
perceived effectiveness of OCAN, and
future needs
QCAN Staff 12 cpen- Percerved progress in meeting goals of | All paid stasf 4 100%
Survey ended progiam development, advocacy and members of CCAN
(Annual) sustainability; successes and chailenges
encountered; concerns for upcoming
year
Member 53 open- Personal role in program, program All professional staff | 5 | CFO: 33%
Program Statf ended history program context, service associated with case
Interview capacity data management, program study programs 111 LEAF: 92%
outcomes, satisfaction with OCAN
services, suggestions for OCAN
Member 33 open- Personal tole in program; program 70% of board 4 | CEO: 100%
Program Board | ended history; program context; service members who had
Member capacity: data management; program served at least | year | ¢ | LEAF: 50%
Interview gutcomes; extent of networking with on case study
KWEF, OCAN, and others; program boards of
understanding of, and interactions with, | directors
OCAN; value of potential board
iraining; suggestions for OCAN
Survey of {2 selected | Knowledge of, and satisfaction with, Superintendents, 12 | CEC: 80%
Education response case study program and OCAN; guidance counselors,
Personnei suggestions for improving case study principals, and 54 | LEAF: 67 3%
program and OCAN teachers in schools
served by case study
PTOZTAMS

Nove: Response Rate = # Response / # Sample; CEO = Clermont Educational Opportunities Program; LEAF =
Lake/Geauga Educational Assistance Foundation.

To achieve a deeper understanding of OCANs interactions with member progiams,
stmaller unit (smbedded) case studies were also conducted on a purposive sample of programs
Case siudy sites (programs) were sampled to obtain a selection of sites that included urban,
suburban, and niral locations, and mature as well as new programs. Five programs were chosen
for the evalnation case studies. Table B displays the programs selected for the case studies. Two
ot the five programs (Clermont Fducational Oppeortunities and the Lake/Geauga Fducational
Assistance Foundation) were visited in 2003-2004 and again in 2003-2006, and were designated
the loagitudinal program case study sites  The other three case study programs (Lima/Allen
County College Access Program, lionton’s "It Might As Well Be You” Program, and the




Cincirnati Youth Collaborative Resource Center) were visited once in 2004-2005 and were
designated the single-visit case study programs The findings from the 2004-2005 visits and
2005-2006 visits have been incorporated into this report  Daia collected for the program case
studies included interviews with program staff (Member Program Staff Interview) and board
members (Member Program Board Member Interview), cbservations of staff activities SUrveys
of school system personnel (Survey of Education Personnel), and program document reviews

Table B
Member Program Case Study Sites
Member Program 2003 - 2004 | 2004 - 2005 | 2005 - 2006
Clermont Educational Oppoitunities* o /
Cincinnati Youth Collaborative Resource Center i
Lionton's "It Might As Well Be You” Program i
Lake/Geauga Educational Assistance Foundation® d v
| Lima/Allen County College Access Program v |

“Denotes longiradinal case siudy sites

Findings

OCAN workshop observations. In addition to statewide workshops, in December 2005
OCAN intioduced regional workshops to the professional development opportunities. Two
regional locations across Ohio were offered for each workshop; a total of six regional workshops
took place between December 2005 and June 2006 Regional workshops offered information on
volunteer program expansion, networking for impact, and nonprofit management, Two
statewide workshops were held in February and May 2006; they focused on expanding college
access services and board member training  An additional statewide workshop (advisor training)
was neld in August 2006; howsver, because data collection ended 60 days prior to the end of the
evaluation (July 31}, the evaluator did not observe this training  Workshop evaluation data were
generally positive, with most participants reporting that the workshops either met or exceeded
their expectations

In addition to the workshops, two meetings of the Member Advisery Council (MAC)
were obsetved; one meeting held in January 2006 was not observed Both MAC meetings thar
were observed solicited MAC members” input on three main topics: (1) OCAN membership
level, (2) OCAN principies of good practice and seal of excellence, and (3) data collection.
During these mestings, MAC members shared their feedback, concerns, questions, and interests
with OCAN staff members Twenty member programs were represented at the first MAC
meeting observed, and 21 member programs were represented al the second MAC meeting
observed

Stmilar to workshops ia prior years, 2006 wotksnops offered informal presentations,
opportunities for networking, and 1esources that complemented each professional development
session ‘The two statewide workshops averaged more (27) participants than the three statewide
workshops (22) held in 2004-2005 Regional workshops averaged approximately half of the
attendance (13) of statewide workshops; participants reported that they apoteciated the smaller
group size offered Hy the rzgional workshops




Key informant interviews, Half (7) of key informants reported being very familiar with
OCAN, while five reported being somewhat familiar with the organization In comparison to
2004 and 2005, 2006 1espondents seemed more optimistic that an increasing number of Ohioans
are familiar with OCAN  Similar to 2003, approximately half of respondents who provided
comments on OCAN's effectiveness in leveraging resources reported that OCAN has been VEry
sticcesstul over the past year; in 2004, approximately thiee fourths of respondents believed that
OCAN had been very successful in leveraging funding resources The majority (n=13) of key
informants agreed that OCAN would survive as an organization due to the essential services it
provides The majority of key informants believed OCAN had been successful in influencing
public opinion and attributed the increase in public awareness to local member programs
Respondents who offered thelr thoughts on the effectiveness of OCAN's advocacy efforts all
stated that OCAN was reasonably effective to very effective

Over the past 3 yeats, key informants have offered several suggestions for enhancing
OCAN’s viability and influence on public opinion Similar to 2004 and 2005 respondents,
respondents in 2006 expressed concerns that OCAN needs to diversify its efforts to pursue
additional funding sources. Key informants discussed the importance of OCAN locating and
securing additional funding to remain 2 viable organization. In addition, for the past 3 years, kay
informants have mentioned the need for OCAN to cxpand and intensify its efforts to influence
policy decisions related to college access,

Member program surveys. The services that member programs most commonly
reported providing included financial aid counseling, college visits and fairs, and high school
early awareness activities for students in Grades 9 through 11

Ot the 20 member programs that responded to the survey, most (92 3%) reported having
2 formal system in place to monitor and track activity ouicomes; this percentage was 4 2% more
than in 2004 and 23 4% more than in 2005 Half of these member programs reported tracking, or
intending to track, students after high school graduation  About one third (31%) of these
programs repoited using OCAN’s WEST system; 47% of the remaining respondents planned to
use the system during the next academic school year

When asked how effective they thought their programs had been at increasing access to
postsecondary education for students and others in their community, respondents overall tated
their programs as effective, or 3 9 on the 3-point scale (80 =0 85) Several respondents
attributed program effectiveness to (2} an Increase in the number of students and/or schools
served or (b) an increase in the number of scholarships and last dollar grant applications

Similar to respondents in 2004 and 20053, respondents in 2006 believed that it was
important for Ohioans to have an crganization that supports and advocates for college access at a
statewide level

In terms of program development, respondents reported that OCAN was most effective at
creating a resource exchange network for college access programs, disseminating “best practice”
ideas, and serving as a credible clearinghouse of information about cullege access  Interms of
advocacy, respondents reportad that OCAN was most 2ffective at serving as 2 credible advocate
for college access to policymakers in Ohis and advocating for college access funding in Ohlo
Generally, tespondents rated OCAN morz effaciive at conducting sustainability functions in
2006 thap in 2003

4
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OCAN staff interviews, Staff members repoited the development of two new programs
wilhin the past several months Similar to 2003, staff members of OCAN reported focusing their
efforts on providing quality support to both new and old piograms rather than focusing on the
number of new programs developed. One staff member described the efforts of the past year as
resulting in the development and execution of “a set of principles of good practice for college
access that serves as a guideline for new coliege access programs™” and went on to 3ay this was
“something that was really missing from ou (OCANs] work " In addition, OCAN has engaged
in 2 variety of activities that focus heavily on assisting and SUPPOILINgG New member programs
while also benefiting established Diograms

In 2003, OCAN began to focus its efforts with newer member programs on issues of
sustainability by providing technical assistance, professional development, and 1esources related
to sustainability  Staff members generally agreed that OCAN has been more effective at
assisting established coilege access programs this past year than in any previous yeat Whereas
stafi in previous years reported 2 heavier emphasis on growing new programs, OCAN staff
members consistently reported that services offered this year were more successfully directed at
ooth existing and new member programs than they had besn in any other pievious year Several
staff members commented that while newer programs may get more direct attention than oider
programs, there was also a major effort to meet the individual needs of more established
programs

Compared to 2003, staff members in 2006 were less positive about OCAN’s success in
leveraging private resources, as Opposed to public resources  Responses for 2006, however,
dilfered from 2005 in that most staff members were optimistic about attaining private funds if
mote focus were given to this area As in previous years, staff members in 2006 were confident
that CCAN would remain a viable oz ganization throughout the next decade The need for
OCAN’s current and projected services resurfaced as the primary impetus for sustaining OCAN
as an organization.

As in 2005, OCAN has focused its marketing efforts on assisting local access programs
with efforts in thelr communities tather than promoting OCAN  In addition, responses in 2006
indicated a movement toward increasing efforts to promote statewide awareness As in 2003, in
2006 staft members reported that OCAN has been able to effectively influence policy decisions
While staff agreed that there is always room for improvement, OCAN staff members’
mvolvement in increasing awareness of their program and sexvices by interacting with
policymakers and legislators, in addition 1o havin g their "voice heard” on several lmportant state
education topics, has been a notable success for enhancing college access awareness through
policy decisions Unlike in previous years, some staff members in 2006 expressed concerns
about the role OCAN should and will play in influencing policy decisions in the upceming years

Stalff members in 2006 reported several organizational successes for OCAN, such as
lersasing full-time staff implementing new programs, and continuing to modify OCAN’s
current and future goals  [n 2006, stalf members’ concerns focused mainly on (a) the need to
diversity funding resources and increase public awaieness, (b) organizationa! concerns related fo
the board’s level of involvement, and (¢) the improvement of data tracking procedures. The
otganizational concerns teporied in previous years, related to leadeiship and sepazation from the
Natlonal Cotlege Access Network (NCAN), were no longer presen:  [nstead, staff members
capressed concerns more aligned o specific elements of OCAN s current level of functioning
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In the past three years, staff members had many similar concerns related to OCAN's
future  These concerns included issues related to funding, the successful implementation of a
data tracking system (WEST), and competing agendas with other organizations In addition, in
2006, siatf reperted new concerns related to the outcome of the gubernatorial election,
transitioning of OCANs staff, and whether the staff would be too small to addiess OCAN
responsibilities

Program case studies. Two member programs (CEQ and LEAF) that had been visited in
2004 were revisited in late 2005/early 2006 Thiee other programs {Lima, {ronton, and CYC)
were visited once during the 2004-2003 school year

According to mformation collected during member program siie visits, OCAN has been
successful in its goal of program development, which focuses on providing valued services to
member organizations to ensure college access and success QCAN member programs provide a
variely of services related to college access. All five programs reported offering similar services
in their local communities, with financial aid counseling being the service provided most often
Other similar services included parental advising and early awareness activities

OCAN seems to have effectively communicated the need for programs to engage in data
collection and outcorne measuiement. In terms of recording participant informaticn, all five case
study programs maintained paper o1 electronic records of their interactions with service users
Although no programs collected outcome measures at the time of each site visit, all
acknowledged the need for collecting such outcome data and reported their intent to track
participants following high school graduation. Two of the five programs (CE0 and Lima)
expected to implement OCAN’s Web-Enabled Student Tracking (WEST) database the following
year. Theremaining program (LEAF) was curtently developing its own system to measure
program ouicomes.

Program staff members reported receiving useful information from the professional
development workshops and confetences offered by OCAN At least one staff member from
cach of the five member programs had attended a professional development workshop and
annual conference sponsored by OCAN.

Information from the tive case studies suggests that OCAN is achieving its advocacy
goal of becoming the recognized leader of college access in Ohio by aligning resources to
promote the work and success of OCAN and its members In terms of advocating college access
in local communities, the five member programs have been effective in comimunicating their
purpose to education personnel in their surrounding service aiea The majority of education
professionals were tamilia: with the services provided by their local access programs and their
awareness of these services slightly increased acioss the 3-year evaluation for the longitudinal
case study sites (CEOQ and LEAT)

Across all five programs, staff and board or council members were mixed in their
knowledge of OCAN’s mission or purpose  Individuals from two of the five programs (L EAL
and [ronton) expressed little understanding of OCAN’s role in college access The majority ot
staff and board members from two programs (CEO and [ ima) reported a general understanding
of OCAN’s mission

According to data collected acruss the five case study programs, OCAN has progressed
toward 115 goal of sustainability for its member programs  Through OCAN’S man y funding




Opportunities, the five member prograrms have received some amount of funding for various
Program activities over the past thiee years Some of these monies have helped the case study
programs to replicate best piaciices, distribute last dollar grants, and conduct professional
development seminars

The majority of staff and board members from the five case study programs agreed that
their programs were not capable of SeIvVIng mote participants at its current funding levels
Almost all of these individuals believed that additional funding was essential to expand theit
program sarvices However, according to board or council members from the five case study
programs, almost all who were interviewed were optimistic that thelr programs would be
sustainable over the next three vears

Conclusions

Edvantia’s evaluation of OCAN suppotts the following conclusions about program
development, advocacy, and sustainability

Program development. OCAN has engaged in several program development efforts to
help member programs strengthen their services. Member programs recgived various rypes of
technical assistance and support from OCAN staff Although not a significant ditference,
programs that had worked with QCAN longer reported less frequent requests for OCAN
assistance than did programs that had worked with OCAN for a shortet period of time

After a few years of development, OCAN officially implemented its Web-Enabled
Student Tracking (WEST) database in the fall of 2003 Results from the Member Program
Survey indicated that 8 (31%) of the 26 res ponding member programs already utilize the WEST
system; almost half (44%) of those not currently using the system plan to use it, and 22% are
unsure if they will use the system

The introduction of regional workshops in 2005 brought positive feedback from member
programs. Workshop participants appreciated the more mtimate setting, saying it promoted more
opportunities for discussion and networking

Member programs reported greater levels of satisfaction with all services provided by
OCAN from 2005 to 2006 Although financial resources continued to be needed by member
programs, representatives from local access programs rated OCAN as more eifective at securing
public and private funding for local access programs in 2006 than In prior years

Advocacy OCAN's efforts to advocate for college access have received recognition
from top state government officials  The Ohio General Assembly complied with Governor
Taft's tequest and appropiiated all the funds he recommended for the College Readiness and
Access line item in the FY06-07 budget That elected leaders recognized the importance of the
program and its mission indicates that OCAN and its allies have besn successful in
communicating with legislators, the governor and other key leaders about the impoitance of
supporting college access initiatives in Ohio In addition, OCAN seems to have performed
etfectively at helping local access programs advocate for themselves  Fducation professionals
repotted being aware of the services provided by thelr local college access program  In addition,
multiple education personnel reported inter acting faitly often with the college access advisors in
their schools  The awareness of coilege access by education prefessionals is a positive reflection
of local access programs’ work in their urrounding communities




Sustainability, OCAN’s uncertain future in terms of state funding resources has been a
top concern for staff members over the past year In the past thiee cycles of Ohio’s biennial
budgets, funding levels for college access and readiness initiatives have increased only slightly
However, the specific reference to OCAN in the budget and the legislature’s willingness to
appropriate all funds requested by the governor suggest that Ohio’s current government
recognizes the importance of college access initiatives and is willing to provide support for their
missions  In addition, OCAN's transition in focus from starting new college access programs to
helping existing programs achieve sustainability seems to be wotking It is interesting to note
that member programs rated OCAN more effective in 2006, compared to 20035 and 2004, at
helping local access programs to sustain their programming; this function received the hi ghest
improvement among the sustalnability functions across the 3 vears (the average rating in 2004
was “not very effective” and in 2006 the average was “effective”) Member program staff also
perceived OCAN to be mote effective at training them to engage in effective fand-1 aising efforts
n 2006, compared to 2005 Such high perceptions of OCAN reflect well on its goal to nurtuze
established member programs




INTRODUCTION

The first statewide college access network in the nation, the Ohio College Access
Network (OCAN), was founded in 1999 as a public-private partnership among KnowledgeWorks
Foundation' (KWE), Ohio Board of Regents (OBR), the Chio Department of Fducation ( CDE),
and preexisting college access programs across the state > Within the over all goal of increasing
the number of Chioans who matriculate to and graduate from college, the original objectives for
GCAN included the following:

° o stumulate the creation of new college access programs wheie none currently exist

»  to provide resources for existing college access programs 1o gain experiential
knowledge of specific college access initiatives throughout the state

@ toserveas aresoulce in the field of college access and retention and other higher
education-related subjects

As originally conceptualized, OCAN was Lo focus on service functions, such as
identifying and addressing needs of the 11 exlisting local access programs, working in concert
with OBR on access Initiatives, deploying tessarch and development findings from KWF,
previding direction to communities interested in beginning new college access programs, and
coordinating with other access initiatives in the state (¢ g, GEAR UP). KWE’s focus was 10 be
on grant-making and research and development——areas such as funding and managing grant-
making directed at OCAN activities (including providing the initial seed money for QCAN
operations), conducting 1esearch and development projects o be recommended for
implementation by OCAN, and developing replication plans for successful programs. KWTF was
also to hold positions on the OCAN board of directors and to provide strategic direction for
OCAN

Between 2000 and 2002, OCAN worked to establish new college access programs around
the state and to support college access initiatives through interactions with policymakers. In his
February 2002 State of the State Address, Governor Taft announced the Governor’s Access
Initiative, pledging $2 mitlion to help double the number of college access programs within 18
months and citing OCAN as the organization that would make that happen in March 2002,
OCAN staff delivered a proposal to Governor Taft, descr ibing how OCAN would establish 21
new access programs in targeted Ohio communities by October 2004 B v the end of 2003,
OCAN membership had grown to 33 programs B y August 2006, 35 college access programs
were opetating or in development within OCAN  See Figure ! for a geographical depiction of
the programs

At the time OC AN was concelsed, Knowledge Works Foundation was named the Thomas I Conlan Educationa)
) " = )
Foundaticn  For readability the foundaticn i1 be relerred o 3imply as KnowledgeWorks Foundation nr KW
J 2

2 .oy . ; [T - . - . . X - - . - PT . B . .
" CCAN became incorporated 44 3010203 status in septzmeer {999 with Chad P Wick az oresident and chair
ang Christina R Milano as vice prasident




Figure 1 Map of the Ohio Collegs Access Nerwork as of September 2006




According to the most recent state report card on highe: education, Ohio has received
higher than average ratings on college preparation, patticipation, completion, and benefiis
(National Center for Public Policy and Higher Education, 2006) Howe ver, for the past 3 years,
Chio has received failing marks in the category of college affordability, which measures the
extent to which families can afford to pay for higher education based on income levels, financial
aid, and the cost of colleges and universities in the state  Since 1992, Ohio’s state investment in
need-based financial aid (as compared to the federal investment) has increased by only 4%, from
25% 1o 29%; this percentage is 60% less than top-performing states Additionally, the average
middle-income family can €xpect to coniribute 44% of its annual income to pay college costs.
Families with low to lower-middle ncomes can sxpect to contribute 173% and 71%,
respectively, of their annual incomes to pay college costs

To examine the extent te which public support for college access programs has changed
since the inception of OCAN, evaluators exarnined relevant line-items in Ohio’s most 1ecent
biennial budgets (FY02-03, FY04-03, FY06-07) for the Ohio Board of Regents Fvaluators
examined the funding levels :ecommended by the Governor, funds appropriated by the General
Assembly, and, using the most recent data possible, actual expenditures duzing the budget year
Although several line items such as the Access Challengs—which provides funds to certain
campuses to restrain tuition costs—may impact college access at a macro level, thres ofher line
iterns more directly affect college access programs and OCAN itself The budgets for FY02-03
and FY04-03 included line items for Coilege Readiness Initiatives (line GRF 235-404) and
Access Improverment Projects (line GRF 235-477)  According to the budget legislation (House
Bills 94 and 95 of the 124" and 12352 General Assemblies, respectively), funds allocated to
College Readiness Tnitiatives were to be used for programs designed to help students enrol! and
be successtul in postsecondary education; funds allocated to Access Improvement Projects were
to be used for statewide stiategies and pilot projects to increase college access and retention for
specific populations of students In the FY06-07 budget, however, those two items were
combined into one single line item: College Readiness and Access (GRF 235-434) Budget
legistation states that funds allocated to the College Readiness and Access line item should be
used to support programs like OCAN and others thal increase the number of students pursuing
postsecondary education and improve students’ academic preparation for higher education The
specific mention of OCAN in the legislation (House Bill 66 of the 126™ General Assembly)
marked the fzst time the program has been mentioned by name in budget legislation.

Funding for college access and readiness initiatives has remained fairl y stable duiing the
th1ee most recent oudget cycles in Ohio Alihough funding appears to increase greatly in the
current budget cycle, most of that increase can be attributed to earmarked allocations for Ohio’s
Faily College High School initiative, which received $1 5 million in FY06 and $2 7 million in
FYO7 Likewise, specific allocations to the Ohio Appalachia Center for Higher Education
(OACHE) and the Student Achievement in Reszarch and Scholarship (STARS) Program at
Miami University account for $968237 of FY06 and 5997 285 of FYO7 app optiations. After
accounting for these earmarked allocations then, roughly 33 8 miilion of funding is available for
College Readiness and Access in Y06 and $3 9 million in FYD7 These figures represent parity
with or only a slight incrsase over appropriations in previous years which, after accounting for
execuilve adjusiments and earmarkad funds, totaled roughiy 52 5 million in FY02, 83 9 million
10 FYO3 $3 1 miflion in FY04, and $3 3 million in FYD3 Table | presents the gppropriation

figures for the relevant line itams for budgst vears FY02.03 through FY06-07




Table i
Funding for College Access and Readiness Initiatives in Ohio’s Recent Budgets
| FY02-03 FY84-03 ] FY06-07
L ame2 T 2003 2004 [ 2005 | 2006 [ 2007
o N Exenutive Recommendations ___l_; ' N
_College Readiness Tnitiatives $3.127.000 | $3,190,000 [ 34,237,000 | 54,492,000 - -
Access Improvement Projects SLI11,000 | $1,111,000 | $1,049,000 | $!,080,060 -
Coliege Readiness and Access S e L - 86,375.975
T it ey
College Readiness Initiatives | 52,500,000 | $2.500.000 | $3.152.603 $3401,759 1 - |
Access Improvement Projects $1,1:10,879 | $1,110,879 | $1,048,664 | $1,080,124 | -- --
- o - T 138375575 | $7,655425

Coilege Readiness Inidatives $3,997,500 | $2,982.365 | $3.183.502 -
Access Improvement Projects 51,044,226 | 51,018,121 | $1,016,717 | $1,012.533 -- --
Lollege Readinessand Aceess | - |~ T e T 86315575 | 51,655,423
College Readiness Initiatives $2,277,642 | 33,982,894 | $2,963.237 | $3,188,902 -- —
Access improvement Projects | $1,059,153 | $ 986,791 | $1,021,523 | $1.013.538 - --
College Readiness and Access -- -- : - - MNA Na
a Certain funds appropriated by the General Assembly for Access Improvement Projects were earmarked for
specific initiatives {e g, OACHE, STARS, Access Appalachia) The totals for those earmarks as allocated by the
legislature for each fiscal year were as follows: $950,000 in FY02; 763,000 in FY 03, $968,237 in FY{4; $997.285

in FY05 Earmarked atlocations accounted for $2,542,772 and $3,75 1,270 of funds appropriated for College
Readiness and Access in FY(6 and Fv07, respectively

b Adjustments by the governor to legislative appropriations most often resuited in decreased funding: -6 G0% in
FY02,-4.81% in FY04, and -6 26% in FYDS In FYD3, executive adjustments resulted in a 38 90% increase in
funding Evaluators applied these adjustments to earmarked allocations to determine approximate leveis of non-

carmariked college access and readiness funding

Tn 2001 Christina Milano, former vice president of OCAN, was appointed president of
OCAN, and Shane Hollett replaced Joy Kaser as executive ditector. In 2004, OCAN
experienced further leadership transition with the departure of Shane Hollett and the appointment
of Kim Kiely as interim executive director during a search for a new director In February 2005,
Christina Milano resigned as president and chief operating officer in order to focus exclusively
on the National College Access Network. Jennifer Biatz, the coilege access program officer at
KnowledgeWorks Foundation who had worked with OCAN, replaced Ms Milano as an interim
“executive on loan” until a permanent executive director was found In J uly 2003, the OCAN
board of directors announced that Ms. Blatz would become the DCAN executive director Since
that time, OCAN has experienced greater stability in its staffing

OCAN's strategic plan, adopted in 2004, includes thice overarching goals, as
summarized in Figure 2 This strategic plan for tiscal years 2003 through 2007 serves as the
basts for this evaluation and, thus, deserves derailed descripiion  The conclusions diawn from
this third year of the evaluation will be organized by sirategic goal







The vision and mission statements for OCAN, as listed in the Suategic Plan FY 2005-
2007 Final Draft, follow

Vision The Ohio College Access Network will help Ohioans
pursue life-long education, with specific focus on assisting
historically underserved populations of all ages, and in so doing,
will help Chio exceed the national coliege educational attainment
average by increasing college enrollment by 30% over the next

decade.

Mission The Ohio College Access Network increases awareness
of and successful participation in quality postsecondary programs
including apprenticeship, certificate, associate, and bachelor
degres programs.

The program development goal focuses on providing valued services to member
organizations to ensure college access and success. OCAN has two main strategies for achisving
this goal The first strategy is to raise Ohic’s college-going rate by 30% over the next decade
through such tactics as cieating a benchmarking system to measure the effectiveness of QCAN
and 1ts member organizations, developing the Regional Centers of Excellence model, and
cieating an affiliation agreement between OCAN and each of its members to define the roles and
responsibilities of each party The second strategy is to set guidelines for member organization
service delivery and ensure that OCAN is providing the proper level of support. OCAN
proposes to accomplish this by developing a comprehensive manual of services for member
organizations, setting guidelines for service delivery, and shaiing best practices. In addition,
each year OCAN staff will evaluate member organizations’ community-based college access
services, evaluate current OCAN membership, and consider offering membership to additional
college access organizations

OCAN has three strategies for achieving its advocacy goal of becoming the recognized
leader of college access in Ohio by aligning resources to ptomote the woik and success of
OCAN and its members. The first strategy is to develop a comprehensive advocacy agenda by

> forming an OCAN government relaticns/public communications ieam and developing

advocacy and public policy papers

> deniifying legislative champions to serve as advocates

» developing partnesships with organizations in the tield of higher education, such as

the American College Testing (ACT) Program, the Ohio Association for Student
financial Aid Administrators (OASFAA), the Ohio Association for College
Admisston Counseling (OACAC), and the National College Access Network,
(NCAN) to zain additional resources for member organizations

o partnering o develon F-15 councils

(WA




The second stategy involves marketing OCAN and the services its members provide by
Creating & comprehensive marketing program  The third si ategy 1s to 1dentify what OCAN
represents by establishing a policy agenda that de velops public-private partnerships to enhance
the operalions and public view of the overall network

OCAN’s thizd strategic goal involves ¢stablishing a sustainability plan for OCAN and its
member organizations. The sirategic plan proposes three strategies (o accomplish this goal
First, OCAN will establish a prominent and diverse board of directors and establish standing
comsmitiees to gamer resources for QCAN and its member programs OCAN staff also will work
to institutionalize OCAN s place in Ohio’s biennial budget and will build regional fund-raising
collaboratives Second, OCAN staff will work with OCAN member programs 1o establish
promimnent and effective board leadership by providing professional development to help member
programs build effective boards and by wilizing OCAN evaluation data to determine program
needs Third, OCAN staff will determine on going funding needs for OCAN and its member
programs through fiscal year 2007 Staff will develop a 5-year business plan focused on
program and staff development to

> dentify broad-based sources of funding, build and strengthen relationships with new

and potential funders, and establish statewide, member-orienied, fund-r alsing
collaboratives

° develop fund-raising strategies for member piograms

° teevaluate the allocation of grants to member programs and identify potential grant
allocations if institutionalized in Ohio’s hiennial budget

This report summarizes the evaluation activities conducted during the final year of this 3-
year external evaluation of OCAN and the findings across the 3-year evaluation. Its primary
audiences include the college access program staff at Kno wledgeWorks Foundation, the OCAN
board of directors, and OCAN staff Secondary audiences include the Ohio Board of Regeats,
the Ohio Department of Fducation, the National College Access Network, and other parties
involved in improving college access for underserved populations




METHODS

The 3-year evaluation of OCAN comumissioned by KnowledgeWorks Foundation
includes both quantitative and qualitative methods within an embedded case study design as
described below

Design

This evaluation utilized a mixed-method single-case study design with embedded units of
analys:s (Yin, 2003) designed to achieve depth and breadth The focus of the evaiuation was on
determining the extent to which OCAN’s activities have aligned with and progressed toward the
Crganization’s strategic goals of program development, advocacy, and sustainability In
addition, the evaluation sought to determine OCAN’s effectiveness m i3 role as an intermediary
Support organization The following questions guided the evaluation:
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I How sffective is OCAN in assisting member programs with development?

a. What assistance and support do member programs teceive from OC AN (e g, the
frequency and types of interactions)?

b What perceptions do member programs have of the quality and valie of OCAN
services, how the y might be improved, and what additional services are needed?

¢ What role has OCAN plaved to enhance the capacity of new and existing college
programs to serve participants?

d. What has been/is OCAN’s experience and success in starting new college access
programs and in helping to sustain and SUppOTt eXisting programs? What
differences and challenges exist in serving these two kinds of programs?

Ashy Wi

2 In what kinds of advocacy could OCAN engage to benefit the current work and
sustainability of member programs and support college access in Ohio?

i

In what kinds of advocacy is OCAN engaging, or has OCAN engaged in the past,

that supports college access in Ohio?

2. What difference is OCAN making in promoting college access initiatives?

b How have partners built a public constituency Lo support the goals and objectives
of OCAN?

¢ How have knowledge and lessons leamed from this initiative been used to
tnfluence public opinion and/or inform policy decisions around college access?

d How has public policy around college access in Ohio changed?

Srntnaliion
4 What factors affect the sustainability of CCAN?

4 How have partners aligned and leveraged public and privale resouzces in support
of OCAN and college access programs?

LAt

How sffective is OCAN In assisting member programs with sustainability?
3 What difference is OCAN making in obtaining funds for college access
mitiatives?

KD
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6 Overall, how well does OCAN function 2s an intermediary support organization in
the field of college access in Ohio?
a  How well do OCAN’s role and suppott of programs, as well as its successes to
date, align with its mission and goals?
b What is the “value added” that OC AN brings to college access in Ohjo?

i .
T AL F R I

7 What do the findings from this evaluation suggest for OCAN's future dizection?

Several elements of the evaluation were designed to gather feedback from relevant
OCAN stakeholders actoss the state Specifically, staff members f1om member programs were
surveyed, key informants and OCAN staff members were interviewed, CCAN workshops and
other major events were observed and notes recorded, and documents from the OCAN program
were ieviewed and used to contextualize the evaluation

To achieve a deeper under standing of OCAN’s interactions with member progiams,
smaller unit (embedded) case studies also ware conducted of a purposive sarmple of programs
Case study sites (programs) were sampled to obtain a sslection that included urban, suburban,
and rural locations, and mature as wel! as new programs Sites weie eliminated if (a) they had
not had much contact with OCAN . because this was an evaluation of OCAN and not of member
programs, or {b) they were in the predevelopment phase Five programs were chosen for the
evaluation case studies; Edvantia collaborated wi th OCAN to select programs that represented
the sample of member programs in terms of geography, CONUMURItY context, demographics,
Drogram structure, and program age Two of these programs were visited twice, once in 2003-
2004 and again in 2005-2006, and were designated as the longitudinal brogram case study sites
The findings from the 2004 visits were included in the first year's evaluation report {see
Chadwick, Hughes, Wood, & Gilehiist, 2004)  The other three case study programs, referred to
as the single-visit case study programs, were visited once in 2004-2005  Data collected for the
program case studies included interviews with program statf and board members, observations of
staff activities, surveys of schaol systemn personnel, and program document reviews Summaries
of all five program case studies are included in this report.

Instruments

All instruments used in the OCAN evaluation were drafted by Edvantia staff and
teviewed and approved for use by KnewledgeWorks Foundation and OCAN siaff members;
consent forms and procedures associated with each Instiument were reviewed and approved by
Edvantia’s Institutional Review Board Fizst, the instruments used in the overail case study
evaluation of OCAN are described Second, the instruments used o the embedded case studies
of OCAN member programs me described

OCAN Case Study Instruments

Key Informant Tnterview The Key [nforman: Interview (Appendix A) was designed
with five questions corresponding to OCAN's strategic goals of prograin development,
sustainability and advocacy The Fisst question asked respondents to use a scale to rare their
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familiarity with OCAN. The four Iemalning questions were open-ended and designed to elicit
impressions of OCAN from persons in key, influential positions in Ohio (i e education,
pusiness, policy).

Member Program Survey. This 6]-itern survey (Appendix B) queried member program
staff about their planned program service capacity, staff and volunteers, planned services, data
management and evaluation capacity, interactions with OCAN, satisfaction with OCAN
mleractions, perceived effectiveness of OCAN, and future needs  Items gauging respondent
satisfaction with seven forms of OCAN suppott (i, e-mail and phone, in-person, annual OCAN
confersnce, workshops and trainings, newsletters and other information mailings, 1esource
matedals, Member Advisory Committee) were rated on a 5-point scale from 1 (very dissatisfied)
1o 5 (very satisfied), with a not applicable option added Iwenty-five items about OCAN
effectiveness were rated on a 5-point scale where 1 was not af all effective and 5 was very
effective (a don’t know response option was available) One open-ended item addressed future
needs The next items asked how helpful eight topics would be 23 woikshops for board
members, and respondents answered on a 5-point scale where 1 was not helpful and 5 was very
nelpful (again, don't know was providec as an alterative response)

OCAN Staff Interview. The Staff Interview protocol, included as Appendix C, consisted
of 12 open-ended questions aimed at assessing OCAN's progress toward achieving its strategic
goals, perceived successes over the past year, and challenges OCAN faces as an organization

Member Program Case Study Instruments

The case studies were guided by a protocol, included as Appendix D The protocol listed
the case study research questions and the overall evaluation questions The protocel then
described the data collection instiuments and outlined the case study report

Member Program Staff Interview. The Member Program Staff Interview (Appendix F)
included 55 open-ended items grouped within the following topics:

® personal history with program

® program history

9 program centext

®  3RIVice capacity

® data management

2 program ouicomes

s extent of networking with KWFE, OCAN , and othels

2 satistaction with OCAN trainings and workshops

* satisfaction with OCAN annual conferences

* satisfaction with OCAN phone/c-mail support

> satisfaction with OCAN staff on-site visits

»  satisfaction with other types of support from OCAN

°  commenis and suggestions for improving OCAN

1his interview protocol was used with financial aid advisors, the executive direcior, and
any other profsssional staff employed by the program,; the interviews lasted aporoximately 43




minutes to 1 hour Siaff members n suppert roles (e g, adminisirative assistants) were not
Interviewed

Member Program Board Member Interview The Member Program Board Member
[nterview protocol (Appendix F) was used with the members of the board of directors or
advisory councils of each case study program It inciuded 35 open-ended items in the following
topic areas:

2 personal history with program

¢ program history

2 program conigxt

°  service capacity

@ data management

2 program outcomes

» cxtent of networking with KWF, QCAN , and others

* understanding of, and interactions with, QCAN

> value of potential rainings OCAN could offer to board members
> comments and suggestions for improving OCAMN

Survey of Education Personnel The Survey of Education Personnel (Appendix &)
included 12 selected-response itemns aimed at soliciting education personne! feedback relating to
knowledge of, and satisfaction with, the program and OCAN  Survey respondents could also
provide suggestions for improving OCAN or the program. This survey was produced in
machine-scannable format on two sides of one page and tailored to cach program Based on a
sample letier developed by Edvantia, the program staff printed on program letterhead the
explanatory cover letter that accompanied the survey The financial aid advisors were provided
with sufficient quantities of the survey and postage-paid return envelopes to distribute 10 the
principals and guidance counselors at the schools in which they worked. The survey was also
mailed to the superintendents of all the districts served by the program

Data Collection
Key Informant Interview

Key informant interviews were designed to assess the exten: to which OCAN is
achieving its primary goals (i.¢, piogram development, advocacy, sus tainability) In 2004,
zdvantia staff determined that the OCAN board of directors consisted of members from three
primary categories of constituents (business people, education professionals at all levels of the
system, people with direct influence on Ohio policy; Edvantia and OCAN staff collaborated to
select kev informants lepresenting each constituency group  Some of these key informants were
cn the OCAN board; others represented the constituenc ¥ groups bui were not on the board  Key
informants in 2003 and 2006 were selected sing the organizations and positions selected for the
2004 evaluatica (sge Chadwick, Hughes, Wood, & Gilchrist, 2004) The names of ke ¥ CONtacts
tilling various positions were updated as necessary  Twenty-six Ohioans in the fields of
education, business, and policy were selected to participate in the 2006 key informant intsrviews
To the extent possible, aliernates were identified for each intervie He2 i case he o1 she declined
to participate or could noi be reached by Edvantia staff after 10 atiempts  3e= Table 2 {or the
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distribution of inte

2004 (80%) o1 2005 (81%)

Table 2

Distnbution of Key Informanis by Category

tviewees by category. Netably, the iesponse tate in 2006 was lower than in

Category Potepiial Aﬂctiv-e Pgssjve Aciiua} Respons‘e‘f
] Interviewees Refusals* Refusals** | Interviewees | Rate
Business 2 2 0 0 0%
Education 13 0 5 9 50%
| Policymakers 9 4 0 5 356%
Total 26 6 6 14 54%

* Key informants who chose not 1o participate in the interviesy
** Key informants who were unable o be reached after 10 contacts

Policymakers from both the legislative and executive branches of Chio government were
mnterviewed Additionally, several subcategories in the area of education were considered Thus,
interviews included Chioans involved in higher education, K-12 education, and college access
programs and initiatives  Individuals from the business secior declined to participate or could
not be contacted; responses may have been obtained from the business sector if the number of
potential interviewees had been larger

The key informant! interviews were conducted by telephone from April to early J uly
2006 In April, Edvantia staff sent each key informant a letter notifying him or her of the
upcoming interviews and requesting participation. Key informants were then contacted by
phone or e-mail, and interviews were scheduled at times that were convenient for the
interviewees. Edvantia staff followed up with interviewees to conduct the interviews and
continued attempts to schedule interviews into early July 1If telephone interviews could not be
scheduled, interviewees were given the option of responding by e-mail  Fdvantia staff
completed 14 interviews (13 by phone, 1 by e-mail) for a 1esponse rate of S4%° Eleven of the
key informants interviewed in 2006 were also interviewed as key informants in 20035 while
some interviewess had changed in 2003, key informants represented the same organizations for
both years Interviews ranged in duration from 10 minutes 1o appioximately 35 minutes At the
conclusion of the interviews, key informants were thanked for their time and participation
Responses were recorded in real time; that is, Edvantia staff typed responses as interviewees
spoke Responses were then entered into a database, separated by question, and analyzed.

Member Program Survey

Survey packets were mailed March 27, 2006, o the contact persons for 35 member
programs  Each packet contained a personalized cover letier from KnowledgeWorks Foundation
describing the purpose of the swivey a postage-paid return envelope, instiictions for the slvey,
and two copies of the survey iiself

The cover letter instructed the survey reciplents to complete one copy of the survey
themselves and to give the “pass-along copy” of the swivey to the program board o1 advisory
committes chairperson. If the program did not have a board of directors, or advisory/board

" Evaluators theorize thar the 2006 election year in Ohic may have had an impact on the low (25pOnse raie for ke
informant interview participants in the oolicymakers saegory
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committee, survey recipients were instructed to give the second copy to the program director or
te some other person who was very knowledgeable about the program  On April 24, 2006, a
reminder e-mail was sent to the contact persons asking them to complate the surveys a5 soon as
possible, if they had not already done so

A total of 38 individuals fiom the member programs returned surveys. Given a total
possible return of 70 surveys (35 programs x 2 surveys per programy), this is an individnal-level
Tesponse rate of 54%, compared to §7% in 2004 and 58% in 2003; the decrease in the number ot
programs 1n OCAN's network over the past three years (2004, 42 programs; 2003, 36 programs;
2006, 35 programs) may have contributed to low response rates. Of the 35 programs, 26
returned at least 1 survey, for a program-level tesponse rate of 74%

OCAN Staff Interview

All 4 staff members employed by OCAN wete interviewed individually, inciuding the
executive director, associate director, assistant director of program development, and the
exccutive assistant/office manager The mterviews took place in the OCAN offices in Cincinnati
on June 28, 2006 The interviews lasted between 40 and 60 minuies  Staff members were
assured of the confidentiality of the data and were told that most interview data wonld be
reported without identifying information; staff members may be identified when responding to
questions regarding staff member roles and responsibilities

Mlember Program Case Studies

The general data collection plan for the member program case studies included
interviewing all protessional staff members and at least 70% of those board members who had
served for at least | year The 70% figure was chosen to balance the cost and time
considerations of trying to reach and interview board members against the value of the
contributions each board member would bring to the case study Bdvantia evaluators, with
agreement from OCAN and KWE staff, decided that 70% was reasonable in addition, program
docurnents, such as sirategic plans or reports to OCAN, were copied for review Edvantia
evaluators worked with each program’s administrative assistant to distribute the Survey of
Education Personnel To the extent possible, given confidentiality considerations, Fdvantia
evaluators observed the work of program staff, such as advisors Data collection activities
conducted al the two longitudinal sites are described below; activities conducted at the three
single-visit case stdy programs (Lima/Allen County College Access program, Ironton’s “It
Might As Well Be You” program, and the Cincinnati Youth Collaborative Resource Center)
wete described in the 2005 evaluation report {Chadwick, Wood, Hughes, & Huang, 2003)

Ihe Clermont Educarional Opportunities (CED) College Access Program case study site
visit took place on Deczmber 15 and 16, 2006 One evaluator from Edvantia traveled to
Clermont County Chio, for the 2-day visit. The first day of the visit was spent conducting
individhal imerviews with 4 staff merabers and 2 members of CEOs advisory councit The
svaluaror worked with the executive dirsctor 1o get the cover letters and Survey of Education
Personnel copies mailed to the superintendents, school principals, and guidance counselors A
total of 13 surveys were distiibuted, and 12 returned, for a response rate of 80%  The executive
director also provided a white paper that the program distributes to potential donots and funding

sources  Un the seeond day of the site visit, interviews with an additional siaff member and 2
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other council members were conducted by phone. Because CEO was in a transition phase, the
executive director selected individuals on the advisory council whom she deemed as most
knowledgeable of CEQ’s activities for interviewing purposes A total of 5 staff members and 4
council members were interviewsd over the 2-day visit

The visit to the Lake/Geauga Fducational Assistance Foundation program occurred on
Aptil 3 and 4, 2006, One evaluator from Fdvantia traveled to Lake County, Ohio, for the 2-day
visit. The first day of the visit was spent conducting interviews with 9 staff members and 4
members of LEAF’s board of directors  In addition, the evaluator received a tour of the
program’s new facility and observed a meeting for advisors On the second day of the visiy, the
evaluator worked with the executive director to get the cover letiers and Survey of Fducation
Personnel copies mailed to the superintendents, school puincipals, and guidance counselors A
total of 80 surveys wete distributed, and 54 returned, for a tesponse rate of 67 5%  Interviews
also were conducted with 2 staff members and 5 board members Board members who wers
unable to be interviewed in person were contacted via telephone

Dbservations

1n addition 1o the surveys and interview protocols developed for the evaluation, several
other forms of data cellection took place  One evaluator attended two of the three statewide
professional development workshops OCAN offered 1o member programs, starting in February
2006; the evaluator also atiended one of every two regional workshops held Two out of three
OCAN Member Advisory Council (MAC) meetings were also observed The evaluator recor ded
observations fzom the workshops and meetings in text

Data Analysis
Interviews

The staff and board interviews conducted during the case study site visits and OCAN
staff interviews were tape-tecorded with permission and later transcribed by Fdvantia staff Key
informant interviews were recorded in real-time, Creating an immediate transcript  All
transcripts were compiled for content analysis, Responses were reported in narative format

Surveys

The Member Program Survey and Survey of Fducation Personnel were hand-entered into
SPSS (a siatistical software program) for analysis  Quantitative analyses included trequencies
for nominal and ordinal data, and frequencies and descriptive statistics tor interval data For the
Member Program Survey, items relating to factual information about the program were
aggregated to the program level so that the number of res ponses equaled the number of programs
for which there were data (program-level analysis) Items calling for opinions and perceptions
were analyzed ai the individual respondent level (respondent-tevel analysis)

Qualitative analyses included coding of themes from all open-ended items Where
appropriate, these codes were quantified for frequency Where such quantification was not
appropriate, the themes were described in narrative text




Observations

Observation notes from evaluator observations of OCAN workshops and Member
Advisery Council mestings were written up and analyzed thematically Additional information
about the workshops was collected from OCAN staff, including information from the OCAN
workshop evaluation form, ard the list of participants and the access programs with which they
were affiliated

Program Case Studies

Data from the case studies were analyzed as described above, according to the type of
instrument. However, instead of reporting separatsly the staff and board interviews, education
personnel surveys (or interviews), Census data, and program document analysis, case studies
WeIe WITHen up as a coherent whole, with the data collection elements interwoven in a namrative
formar The case study method is a comprehensive research strategy that allows evaluators o
¢xamine the contextual conditions of each case study site (Yin, 2003) Thus, each case study
summary 1s a section of this larger report. The full case studies are included in Apoendix H
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FINDINGS
{Observations

As one type of support for member programs (evaluation question 1a), the Ohio College
Access Network (OCAN) holds profassional development workshops for its member programs
throughout the year The workshops provide sessions on a variety of college access topics and
allow program staff to network with other college access programs across Ohio Workshops are
typically held every other month at various locations across the state, at 0o cost to participants
In December 2003, regional workshops were introduced as a new element to the professional
development opportunities Rather than traveling to one statewide workshop, member programs
had the option of attending one of two workshops held at regional locations. The regional
workshops were held on consecutive days (exchuding one workshop that had to be rescheduled
due to inclement weather) and presented identical information. Two statewide workshops and
six regional workshops (three workshops x two locations) were held between December 2005
and june 2006, compared (o three statewide workshops between the months of October 2004 and
September 2005; both statewide workshops and three regional workshops were observed by an
Edvantia evaluator One workshop held in August 2006 was not observed, and thus is not
included in the following observation summary; evaluators obtained the evaluation forms and
participant list from this workshop, and these are included at the end of this surmnmary

Statewide Professional Development Workshops

OCAN held three statewide professional development workshops between February and
August 2006 in Columbus, Ohio; an evaluator observed two of the wotkshops While workshops
held in 2003-2005 typically offered professional development on a variety of topics, wotkshops
held in 2005-2006 focused on individual themes The first statewide workshop (February 2006)
presented sessions on expanding college access services. The second worksitop (May 2006)
focused on board member training, and the third statewide workshop (August 2006) was a
training specifically for college access advisors: an Edvantia evaluator observed the first two
statewide workshops. Because each wotkshop concentrated on two diferent themes, each one
wiil be discussed individually

Expanding college access services workshop. The first two presentations focused on
scholarship programs from two of OCAN’s member progiams  Both member programs had
sought mnput on their scholarship programs from another, successful OC AN member program
One presenter identified various methods of fund-1 aising for scholarship dollars, including
“Leave a Legacy,” a program of the Mational Committee op Planned Giving, and the Harlem
Ambassadors, an organization that promotes the values of staying in school, staying off drugs,
and fostering racial harmony The second piesenter distributed materials from her program: last
dollar grant application, guidelines, and calculation worksheet; a college budget information
shest; and the program’s annual report. She noved that donors as recegnized by personalized
plaques that are displayed at the local nigh school, and student recipients send hand-written
thank-you notes to donors

Another coliege access staff member presented on the components and operations of
college access resource centers  This presenter stressad the importance of considering the
reasoning, cosis, and funding involved in establishing a resource center  After determinin g thes
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issues, programs need to consider the benefits of partnerships, which help programs by pr oviding
space or equipment, leverage for funding, and other types of support  The next step, defining the
program, involves determining the center’s targeted population, the services to be provided, and
the location of the center Once the progzam is defined, components and equipment need o be
determined, such as how and when the center will provide services, and the impact of staffing
and technical resources on ssrvice delivery The presenter concluded the session swith an
overview of her program’s resource center

A brief demonstration of OCAN’s member intzanet was presented by an OCAN staff
memper  In addition, a representative from Student 1oan Funding presented a demonsization of
the “Online Advisor” Web site, 1ecently developed with help from OCAN The presenter
explained that the resources on the Web site are mainly for student use and that individual
membet programs can cusiomize their particular site to fit their program

The six components {or six A%s) of adyisor ¥ services: aspiration,
awareness, achievement, aftordabiity, actualization, and attainment.

A session oa advisoy services was presented by a fourth college access program staff
member  The presenter stated that advisory services can be packaged in six components, called
the six “A’s,” which are aspiration, awareness, achlevemnent, affordability actualization, and
atiainment  Much discussion during this session focused on the importance of partnering with P-
15 groups in local comrunities to expand efforts and sizengthen the pipeline

A sixth presentation by a college access staff member from one of OCAN’s member
programs provided information on financial aid advising This presenter focused mainly on
financial aid updates for 2006 A handou, “Highlights of Student Aid Provisions,” was provided
by the National Association of Student Financial Aid Administrators (NASFAA) and distributad
[0 workshop participants Because of recent cuts 0 education earmarks, the presenter announced
that students’ financial aid packages probably would not be finalized until summer of 2006,
which would delay some programs from distributing last dollar grants at their normall v
scheduled time

The final workshop session was presented by an OCAN staff member and focused on
funding opportunities available to member programs through OCAN. The funding opporiunities
included the Tnvest in Success grant, 10 grants of up to $20,000 each, and the Regional College
Access Center of Excellence grants  Thess two types of grants were offered to help programs
build capacity and leverage resources

Board member training worksh op Due to recommendations fiom OCAN’s 2003
anniual evaluation report, prepared by Edvantia (Chadwick, Wood, Hughes, & Huang, 2003,
OCAN developed a board member training workshop to assist member programs with board
development. The day’s w orkshop sessions were presented by a represeniative from Pariners in
Change The pressntation was formal, with a discussion and question period following each
agenda topic  In the first session, the presenter discussed identifying people with passion
Information was geared toward the following topics: expectations, intentional recrurtment,
orientation/training, rolesiesponsibilities, and evaluations

The second ageunda itern focused on detining a vision for the furure  Informetion was
presented on strategic planning, mission moments core values, and board/statf partnerships The




afternoon session presented information on resources. The presenter discussed ways to better
utilize time and money and talked aboul developing a brand for an organization. At the end of
the wotkshop, the presenter helped participants define their organization’s greainess ”

Regional Professional Development Workshops

In addition to holding statewide professional
development workshops in Columbus, OCAN began
conducting regional workshops in an effort to decrease travel
time and expenses for its member programs Fach of three
N regional workshops was offered at two locations. Thus, six
regional professional development workshops were heid at varicus locations across Chio,
inciuding Hillsboro, Lima, Springfield, Fairlawn, Zanesville, and Medina These regional
wotkshops were hosted by OCAN member programs. Fach workshop had a central theme  For
the workshops held in Hillsboro and Lima, professional development focused on volunteer
program expansion The Springfield and Faitlawn workshops presented information on
networking for impact And the workshops held in Zanesville and Medina focused on nonprofit
managemsiit.

: sloral
development workshops -

were held at varions.

Volunteer program expansion workshop. An Edvantia evaluator observed the
workshop held in Hillsboro, Ohio  Agenda items included reasons to utilize vohinleers,
volunteer retention, using federal initiatives to support volunteer programs, and foliow-up
questions and discussion. Presenters included thiee representatives from OCAN member
programs

The fizst presentation focused on the following topics: benefits of volunteers, 1ecIuiting
volunteers, determining the need for volunteers, and different types of volunteers. Information
was presented on necessary details for operating a volunteer program, including applications
with references, background checks, insurance, and a confidentiality statement The presenter
also discussed various matetials for volunteer packets and Wways 10 express appieciation for
volunteers

The second presentation focused on connecting voluntesrs with member pr ogram
activities, commuricating with volunteers, and appraising volunteers (monitoring evaluating)
In addition, workshop participants participated in interactive scenarios Participants were
divided into groups of three or four and presented with a hypothetical scenario in which they had
to determine appropriats reactions For instance, membets of one group had to determine hotw
they would deal with a volunteer who had been artested for a crime

The aftermoon workshop session focused on two main types of volunteer sources:
AmeriCorps and AmeriCorps VISTA  The presenier discussed the services provided by each
group, the advantages and disadvaniages of using USA FresdomCoips volunteers, and regional
venter recruliment

Networking for impact workshop. This regional
workshop presented information on three aspects of
netwoiking: audiences, actions, and advocacy Workshop
sesstons were presented by a representative from Performa,
a Wisconsin-based company that specializes in creating

“Information was presented
' on1 three aspects of
networking: audiences,
actions, and advoeacy.
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nigh-performance environments The first session began with participants’ definitions of
advocacy Participant responses included terms such as defend, champion, trailblazers, and
change agenis The presenter defined advocacy as a set of targeted actions directed at decision
maxers in support of a specific issue An advocacy network is a group of organizations and
individuals working together to achieve changes in policy, law, or programs for a particular
issue

Networks may be personal or professional. formal or informal, and temporary or
ongoing  The “right” people to have in a network are widividuals of affluence, influence, or
“your people " The presenter also discussed the prnciple of power The following types of
power were defined: personal power, positional power, and yielded power For access programs,
persons of yielded power (or individuals who have the ability to brand an organization) can
move a program from an operational level to a strategic level

The afternoon session helped participants develop their own network tee Five steps for
buiiding a network tree include (1) dentifying each key constituency, (2) identifying
constitutents’ expectations of an organizalion, {3) assessing how well the organization is meeting
wdentified expectations, (4) wdentifying how to keep stakeholders en gaged and informed, and
(5 building the nstwork tree The presenter used OCAN as a model to construct a nerwork ee
Participants positively reacted toward the network tee and found the exercise helpful to
streamlining the networking process  Other information topics inciuded the stages of an
advocacy network and effective communication

Nonprofit management workshop, The third regional workshop focused on nonprofis
management Agenda itemns included human resources issues and financial literacy for not-for-
profits The first session, human rescurces issues, was presented by a local attorney who
specializes in labo: and employment law and litigation "The presenter held an informa!
discussion session and encouraged participants 1o ask questions throughout her presentation.
One topic of discussion focused on employment law  Important documents for nonprofit
organizations to have on file aie an employee manual and a statute of limitations on employee
applications Organizations should shorten the statite of limitations to 6 months to help avoid
costly legal defense  Employers should provide as much documentation as possible during the
hiting process In the event that a rejected applicant would file suit to the Ohio Civil Rights
Commission, documentation will be needed to support the employer’s decision to not hire the
applicant

Other topics of discussion during the morning session included interviewing techniques,
al-will employment, and non-harassment policy The piesenter also discussed policies for
independent contractors Defining “control” is important when hiting an independent conuacior,
If a certain amount of control is exercised, coniiactors can file suit against the organization and
claim they were treated as employees Other discussion focused on defining the difference
between “exempt’ and ‘nonexempt” employess as beng critical to organizations

A local accountant presented an afterncon session on financial literacy for Aot-for-profis
[nformation covered the following topics: financial staternents, basic budgeting, cash accounting
VeISUS accruai-based accounting, insurance options intsrnal contrels and fraud, Sarbanes-Oxley,
and House Bill 66 An example of a cash-Flow statement was distributed to participanis The
ooserver noted that while the information presenied was important parficipants may havs
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benefiied more from real-life examples of finaneial statements fiom nonprofit organizations,
which were not included in the presentation.

Workshop Participant Attendance

Attendees at the professional development workshops varied The first statewide
professional development workshop attracted 34 participants from 25 OCAN member programs,
and 20 participants representing 14 member programs atiended the second statewide workshop
There was an average of 27 participants from member programs at each statewide workshop
The two statewide workshops averaged more (27) participants than the three statewide
wotleshops (22) held in 2004-2005 The fina! statewide WOzkshop {advisor training), which was
not observed by an evaluator, atiracted 131 participants from 26 OCAN member pPIOgrams;
attendance for this workshop was not included in the overal] average because it was geared
toward a different audience (ie., toward advisors rather than program leaders)

Am average of 27 participants attended each statewide wirleshop:
an average of 13 participants aftended each regional workshop,

A total of 22 participants representing 14 membet programs attended the regional
workshops held in Hillsboro and Lima. The workshops in Springfield and Fairlawn attracted 34
participants representing 13 member programs Twenty-two participants representing 14
memoer programs atlended the Zanesville and Medina workshops An average of 13 participants
from member programs participated at each regional workshop Regional workshops averaged
approximately half of the attendance of statewide worKshops; participants reported that they
appreciated the smailer groups offered by the regional workshops

Workshop Session Fvaluation Results

Following the final session of every OCAN wotkshop, participants were asked to
complete a written evaluation of the day’s sessions. The evaluations measured participants’
expectations, the overal] usefulness and value of the sessions, and the content and guality of
presentation in each session Overall, feedback was positive, with almost all participants
responding that the workshops either met or exceeded their expectations Overall, 75% or more
of the participants responding to each evaluation rated the WOIKSNops as very or extremely
useful  Individual sessions averaged a tating of 4.4 based on a 5-point scale with 1 representing
low and 5 representing high levels of usefulness Respondents suggested that OCAN offer more
time for tearn activities, present specific examples of mformation relevant to access programs,
and provide more opportunities for questions Several participants were satisfied with the
workshops and offered no suggestions for improvement  Some of the topics participants would
like to sze coversd at future workshops include building collaborations, alummni 1elations,
tracxing students after postsecondary education, and grant writing

For the statewide advisor training workshop, 27% of participants reposted that the
workshop exceeded their expectations, 70% reported that the workshop met their expectations,
and the remaining 3% believed the workshop did not meet their expectations  Individual
workshop sessions for this training averaged 3 9 on a 5-point scale, and ranged from 3 6 {college
access financial aid assessmenr, and roles of [he advisor) to 4 3 (financial aid oD
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Workshop Format

Similar to workshops held between October 2004 and September 2003, workshops held
between December 2005 and August 2006 offered both informal and formal presentations,
opportunities for networking, and resources complementing each profassional development
session A variety of presenters conducted the sessions. including member program staff,
business representatives and OCAN staff members  Individyal wotkshop evaluations
maintained equally positive results across the two years

Member Advisory Council Observations

In addition to the workshops, two meeungs of the Member Advisory Council (MAC)
were opserved; a total of three meetings were held between November 20035 and August 2006,
however, one meeting was not observed. The MAC i designed to provide feedback, pose
questions, offer comments, and give advice to the OCAN board of directors The MAC also is
designed to help focus future OCAN efforts and set priorities. MAC meerings were held in the
OhloLINX cenference room in Columbus, Ohio, and lasted approximatel y 4 houts. Lunch and
refreshments were provided at both meetings  Individua! summaries of the two observed
mestings are provided below

March 2006 MAC meeting Agenda items for the Maich 2006 meeting included (1) an
introduction to Student Lending Works, (2) OCAN membership levels, (3) principies of good
practice and seal of excellence overview, (4) report from seal of excellence pilot sites, and
(5) OCAN’s fund-raising plan overview Including presenters, the Edvantia evaluator, and
OCAN staff members, 31 people attended the mesting  Of the 30 attendees, 20 represented 20
OCAN member programs. In addition, 5 individuals from Minnesota who are actively pursuing
the development of a college access network (Minnesota College Access Network) were present
to observe and network with OCAN and its members Prior to attending the meeting,
participants accessed the OCAN Member Intranet for a meeting agenda and materials for
discussion.

Fou the first presentation, an OCAN staff member provided an overview of the four
OCAN membership levels developed thus far  Organizations at the Traditional feve] would be
nouprofit, community-focused college access organizations, as defined by the provision of basic
types of services. A Traditional Membership is defined through the work of the College
Readiness Initiative in the state of Ghio, a vote of inclusion by the QCAN board of diz ectors, and
correspondence with one of the following categories: comrmunity-based college access program,
college access resource center, or a higher education access partnership The Associate
Membership was extended 1o organizations or programs that receive federal and/or local funding
and offer college access services Examples of organizations recei ving an Associate
Membership would include those with GEAR UP, TRIO, or Upward Bound programs. The
Alfiliate Membership was designed for educational mstitutions and/or associations that share a
common vision with OCAN  The fourth level, Supporting Crganization, would inchude those
partnets (e g, Student Loan Funding) with whom OCAN finds an important and necessary
alignment t0 advance the work of starewide coilege access Dues and benefits of each
membership level were explained in a handowt distributed at the start of the meeting  Cnly
Traditional and Associate members would he 2ligible to apply for the Seal of Fxcellence




Following the overview of membership levels, participants had the opportunity to ask questions
and submit feedback

The second presentation was conducted by a repiesentative from Student Lending Works,
a nonpzofit student lender that has been designated b y the state of Ohio. Student Lending Works
can provide free brochures, posters, and other information to programs Student Lending Works
also conducts counseling with parents and families on debt consolidation One participant
encouraged programs (o use the services offered by Swudent Lending Works because he or she
believed them 1o be very beneficial This participani aiso felt that the representative had much
cxpertise with student lending  Before concluding, the presenter gave each participant a packet
of materials about the nonprofit crganization

The last presentation of the morning was an update on some of the changes made to
OCAN’s Principles of Good Practice and Seal of Fxcellence, provided by an OCAN staff
member Formerly known as the Seal of Approval, OCAN decided that the Seal of Fxcsllence
#as a better name as it would recognize programs’ excellence in policy and practice The Seal
of Excellencs is aligned with the Traditional and Associated Membership Levels; therefore, only
members at those levels are cligible for the Seal The seven aieas outlined in the Principies of
Good Practice align with the seven categoiics of the Seal’s application process To test the
Seal’s application process. OCAN distributed the application to representatives from fou
member progiams, who were asked to complete the application and provide feedback to OCAN
| g and MAC members A representative from the first program to
OCANs pilot test ) provide feedback on the application reported that the application was a

of the Seal of - good exercise and helped her program “look at its own weaknesses ”
Excellence helpe The process Look this representative approximately 2 hours o
programs to complete. The second individual to provide feedback regarding the

application stated that his ot her access program received 128 of the

136 points necessary for the Seal This individual described the
. application as a “growth process.” The third progiam to report also
achieved 128 out of the possible 136 points The representative of the program commented that
the application helped his or her program identify areas of weakness that needed focused
attention. The fourth program to participate in the Seal’s pilot application process reperted that
the application was a good exercise that helped identify areas that could be improved
immediately, with little effort,

- weakiiess,

For the first afternoon session, attendees were s plit into groups of 3 or 4 individuals to
discuss the OCAN membership levels and the Seal of Excellence OCAN staff members
distributed discussion questions regarding the topics to sach group Discussion on these topics
lasted approximatety 20 minutes, followed by a report-out session,

Betore concluding the meeting, an OCAN staff member presenied OCAN's fund-raising
plan for fiscal years 2003 through 2007 The first component of OCAN’s strategic plan for fund-
raising focused on advocacy and outreach  The staff member stated that OC AN has done a good
job with securing public funds but needed to focus more on private flunding The second
compounent was 1dentified a3 sustainability including building regional fund-raising
celiaborations and developing fund-raising strategies for member programs. OCAN's evaluation
findings suggested that OCAN not compete with local programs for funds and should work to
engage the business community December 2005 MAC meeting participants discussad
community, statewide, and regional hund-raising initiatives, as well as OCAN's need 1o




cistinguish itself from member programs QCAN plans to keep MAC members abieast of state
advocacy work that OCAN conducts and to evaluate the process of fund distribution

August 2006 MAC meeting. Agenda items for the August 2006 meeting included (1} an
overview of OCAN’s Principles of Good Practice, Seal of Good Practice, and Seal of
Excellence; (2) the application process for the Seal of Good Practice; (3) the application process
for the Seal of Fxcellence; (4) a question-and-answer period about the seals; (5) the importance
of dara collection for college access organizations; (6) an overview of OCAN’s data management
resources; and (7) a demonstration of the Ohic Board of Regeni’s OCAN/Highe: Education
Information (HEI) data exchange process Following the overview of the agenda, participants
introduced themselves, stating their roles and affiliations  There were 23 member program staff
from 21 programs zt the mesting In addition, 5 OCAN staff members and 3 presenters also
attended

To start the day’s presentations, an OCAN staff member distributed a handout detailing
the Principles of Good Practice and OCAN Seals She added that an external evaluator reviewed
the documents to identify needed imptovemnents Professional development will be provided o
assist programs that do not meet all standards The Seals’ value for new member programs is as
a helpful guide for implementing policies and procedures; estabiished member programs can
utilize the standards to improve their own policies and procedures. In addition, programs can
post their Seals on marksting materials or include the accreditation in grant proposals. Recause
programs cannot apply for the Seal of Excellence before achieving the Seal of Good Practice,
every program will first apply for the Seal of Good Practice The Seal applications will be
reviewed by an external review team composed of CCAN board members and staff and Chio
Board of Regents members Follo wing the presentation, participants had the opportunity to ask
questions about the Seals and Principles of Good Practice One participant expressed
appreciation for OCAN staff members’ consideration of the MAC members’ comments and
suggestions when developing the standards for the Seals.

The next discussion topic focused on OCAN’s membership levels An OCAN staff
member announced that OCAN's board of directors requested that Traditional Membership
programs pay annual dues of $50 The steff member stated that the board of directors feit that
this tee would represent investment in OCAN's membership and help to formalize the
relationship between OCAN and the Traditional members When asked 1o offer feedback about
the proposed fee, participants stated that they agreed with the fee and felt that the amount was
reasonable  All other members at levels other than Traditional will pay nominal fees for
professional development opportunities and other activities OCAN will announce the expansion
of membership at its annual conference in October 2006

Fot the {inal morning presentation. an OCAN staff member made several announcements
regarding the OCAN survey and nighlights of the annual conference The staff mergber also
ntroduced 2 magazine called Colege 107 that OCAN nas partnered with a Cleveland publishing
company to publish  The magazine targets junior and senio: students and guides them through
tae college application process. A draft copy of the magazine was passed around to participants
The first issue will be distributed in the fail, with & szcond in the spring  Order forms wer
distributed to participants so their member programs could receive copies for all students in
schools in their service area Highlights of the magazine include school profiles college studen:

profiles, popilar careers and a comprenensive listing ot all highar education instirutions in Ohlo
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Magazine articles are primarily wiitten by Fran Stewart, a Cleveland writer who has much
experience in writing about college access

Afternoon meeting sessions focused on data collection and program outcomes. The firs:
session was a demonstration of the daia exchange process used by OCAN and the National
Student Clearinghouse, which collects postsecondary enrollment information for a number of
institutions  Pilot demonstrations were conducted with a few OCAN member programs
Participant information files were retrieved from the member programs; while participants’
social security numbers help track students more efficiently, programs can also use participants’
dates of birth and names to track them throughout postsecondary education  After submitting
participant information, member programs received information on (1) the number of students
enrolled during the first year of postsecondary education, (2) the number enrolled the second
year, (3) the names of the institutions in which students were enrolled, (4) the terms of
enrollments, and (5) data disaggregated Lo the high school level Utilizing the data exchange
process helps college access programs monitor college enrollment and retention rates Programs
can expect results within 2 weeks of submitting a request. While programs that wish to use the
Clearinghouse will incur a cost of $375, OCAN hopes to one day offer the services free of
charge to membet programs : e
: Member Advisory |

Counell participants
expressed their
appreciation for

OCAN’s efforts in data
- dollection.

The second afternoon session consisted of a
demonstzation of the newly developed OCAN/HET systern data
exchange process, conducted by an OBR representative This
data exchange process provides member programs with the
following information on participants: name of institution,
carnpus, term, grade point average, major, number of credit
hours enrolled, and graduate information Although member
programs must teceive signed waivers from participants to access their information, aggregate
data files may be retrieved without signed waivers However, social security nurmbers are
required to rack students thioughout postsecondary education, MAC participants responded
positively to the demonstiation of the dara exchange piocess  In addition, a few participants
expressed their appreciation for OCAMN's efforts in data collection and outcomes.




Key Informant Interviews

Fourteen key informeants in education and policy answered questions relating to OCAN's
strategic goals  Often the heads of their organizations, these individuals hold positions of power
in Onio, and their perceptions of OCAN are important because of their influentiaj positions
They and their constituents both affect, and are affected by, OCAN’s success or failure in the
field of college access Below are their perceptions of GCAN

Familiarity With OCAN

When asked how familiar they were with OCAN (evaluation question 3a), half of the
respondents reporied they wers very familiar, while 5 reported being somewhat familiar with the
organization. Of the remaining 2 respondents, 1 reported being not at all familiar with OCAN
and | reported being minimally familiar

Relatively few respondents believed that most Ohicans who are interested In pursuing
postsecondar y education know about OCAN  Two respondents, similar to 2005 and 3 fewer than
in 2004, did not know and would not guess how familiar Ohicans were with OCAN Thres
respondents tepotted that Ohioans were not very fFamiliar with OCAN  One respondent who did
not expect Ohioans to be familiar with OCAN noted, *“1 deal with colleges all the time, and I'm
not {amiliar with it ”

Six respondents reported that Ohioans’ familiaz ity ciq ' NE
. o . _ . I some areas they
with OCAN varles by geography or some other factor P i
\ P e L . # - ure faware], butin
Three of these respondents indicated that the public’s level i s
P : . | other areas of the
of familiarity increases in those communities where a local | : -
. _ - L . s state, thev don’f even
memoer program exists  Said one policymaker, “If vou go i N
. - _ , , I - krow #his is avuilable
to a community with an OCAN program, they would know | " -
o e A e ; <o them.,
what it is  But cutside those network sites, recognition is i _ S
not 80 high ™ A second 1espondent stated, “In ‘
some areas they are [aware], but in other areas of the state, tney don’t even know this is available
to them " This same 1espondent also questioned how one could reach the more rual areas of the
state that are not exposed to major media. He or she stated, “{There are] probably a lot of school
districts and teachers who aren’t even aware that these programs are out there. We have to figure
outa way to inform them of programs that will help kids be successful in the future ” In
addition, 2 other leaders in education commented that Ohioans’ familiarity with OCAN varies by
Interest in pursing postsecondary education  One respondent reported, “You are talking about a
select group of people who are interested in pursing postsecondary education The program
should be expanded to thoss who are not considering postsecondary ”

Two respondents reported higher degrees of familiari ty with OCAN among the higher
education community compared 10 the general public  One leader in education reported there
#as & tack of awareness regarding OCAN at the broader level Another tespondent cornmented,
“Twould imagine at least some of the Ohioans are familizr with the program ”

In comparison to 2004 and 2003, 2006 respondents seemed mors optimistic that an
mnereasing aumber of Ohioans are familiar with OCAN  Nins of 14 zspondents (64%) reported
dat peeple in education or the general public were at feas; minimally familiar with OCAN,
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compaied 10 43% In 2005 and 25% in 2004 In addition, compared to one third of the
respondents in 2003 and one fourth in 2004, only one {ifth of tespondents in 2006 agreed that
more people weie aware of OCAN if a local member program existed in their community As in
2004 and 2005, however, respondents in 2006 continued to indicate that the majority of Ohloans
remain unfamiliar with QCAN

OLAN’s Effectiveness in Leveraging Resources

As part of measuring the factors that affect the sustainability of OCAN (evaluation
question 4a), respondents were asked to rate OCAN’s effectiveness in garnering public and
private resources in support of college access programs in Ohio  Two (14%) tespondents,
compazed to 19% in 2005 and 30% in 2004, stated that they had no knowlédge on which to base
an answer In addition, no respondents reported that CCAN had not been effective in leveraging
public and private resources, compared (¢ 1 in 2005 Two respondents said OCAN had been
somewhat successiul in leveraging resources (compared to 5 in 2003), and 3 respendents
reported OCAN's level of effectiveness to be contingent oa factors such as community location
and resources  Six respondents (43%), compaied to 11 (32%) in 2005 and 10 (50%) in 2004,
reperted that OCAN had been very successful in leveraging tesources. Finally, | responden: in
2006 ditferentiated his o1 her answer to report GCAN as being successful when leveraging
public resources but ineffective in leveraging private funds

The respondent who said that OCAN has not been effective in leveraging privaie
1esowrces commented on OCAN’s newly directed efforts in pursuing private funds while
highlighting potential obstacles This person said,

They {OCAN] are beginning to wotk more seriously with private
monies OCAN, however, is an umbrella o1ganization, so they

really don't want to have to compete with themselves for funding
[t’s a little dicey because of the nature of the organization.

This same respondent reported OCAN to be hicfhly effective in levex‘aginv public monies

“()CAN S Ievemgmv of pu?pi.r.c und prsze wsvwce* }fﬂa been

more effevtive in the past.”

The 2 respondents who teported that OCAN had been somewhat effective in leveraging
funding resources commented on OCAN’s past success stating, “OCAN’s leveraging of public
and private resources has been more effecmve in the past 7 One of these tespondents attributed
OCAN's decrease in effectiveness to a general decrease in state budget funds that are allocated
to higher education The second 1espondent spoke more directly about a need for OCAN to
increase its awareness at the state level by keeping the legislature informed about how funding is
being spent

Nlost (5) of the 6 respondents who reporied that OCAN has been very effective in
leveraging resources discussed the leve! of funding OCAN has secured from state and private
sources  Une poiicymaker commented on OCAN’s attainment of a $600,000 increase in stats
funding for the 2006 iiscal year This person stated,

™
O




The Committee on Higher Education and the Economy set a goal
of increasing Ohio’s undergraduate attendance by 30% in the next
[0 years The governor sees OCAN as a eritical tool to achieve
that goal In House Bill 66, the most recent biennial budget,
appropriaticns for OCAN were $1 1 million for fiscal year 2006
and $1 2 miilion for fiscal year 2007 OCAN was one of very faw
higher education programs to see an increase in funding

One leader in education noted that OCAN has bean successtul In leverage funding from
commiumnities to support students A second education leader remarked on OCAN’s “balance” in
effectively securing public and ptivate funds A third respondent in the education Sector
commented on OCAN's effectiveness at accessing funding through the governot's office and the
GEAR UP program

Two of the 3 respondents who repoited OCAN's level of effectiveness to be contingent
on factors such as community location and resources discussed OCAN’s success as being limited
to more urban areas  Both respondents, one in the education sector and the other in policy,
talked about OCAN’s need to piovide resources to more tural areas by forming partnerships and
collaborations with organizations that can help provide funding to SUppOoIt resources in these
areas. The education leader stated,

In some of the rural arces, and counties and borders, the options to
leverage those kinds of funds aren’t there as much. The vy [OCAN]
need to do more outreach and partnerships to form bigger regions
witi other areas  The Northwest Ohio area has very few programs

Northeast, Central, Southwest, and A ppalachia seems to be
doing a good job The Northwest is agricultural, with
manufacturing and automotive. {In that region, there is] not the
effort or understanding of the need to develop programs like this,
despite there being tirst-generation students

There are both similarities and differences in respondents’ perceptions regarding
OCAN’s success in 1aising and lever aging funding reported in 2005 and 2006 Unlike responses
in 2003, no respondent in 2006 reported OCAN 1o be ineffective in leveraging public and private
fesources; no respondent in 2004 1eported OCAN to be ineffective in leveraging resources
Similar to prier years, approximately half of respondents who provided comments on OCAN’s
effectiveness reported that OCAN has been very successful over the past year In addition,
stmilar to 2004 and 2003, respondents expressed concerns regarding OCAN’s nesd to diversify
1ts efforts to pursue other additional funding sources

OCAN’s Viability

One individual (compared to 3 [14%] in 20035 and 5 [25%] in 2004) did aot know ENnough
about OCAN to have an opirion on its viaoility as an organization Owverall out of the 12
cespondents who commented on OCAN's viability, 100%
agieed that CCAN should survive as an organization due
10 the sssential services it provides In addition, 12 of the :
esspondents believed that OC AN viability was definite OUAN’s viability was

I 88% of the key informants
interviewed believed that

o very kel
hLoVSE A_.S\_Ij’

definite or very likely,




Flve respondents, all in the education sector, commented on OCAN’s viability over the
next decade as being definite  One leader in education said,

[Viability is very likely] because Ohicans recognize the need 1o
increase the number of kids who are going and succeeding in
college The stale can’t do it all; local communities have to pick up
that responsibility and OCAN supports those local communitiss 1
think OCAN 1s going to be around for guite 4 long time.

Another leader in education stated, "I think it [OCAN] has a very strong base with which
to work, and a very strong need and will be very viable ™ A third leader partiaily attributed
OCAN’s viability to its effectiveness in leveraging funds.

An additional 8 respondents indicated they believed GCAN’s viability to be very likely
Several of these respondents, including leaders in education and policy, atiributed the likely
viability of OCAN 1o be largely dependent on an increasing need for its services One
respondent stated, “It [college awareness] is [an] absolutely an essential part of schooling and
college networking ™ Another respondent commented on OCAN’s “deep 1oots” as a contributor
to its viability One leader in education discussed OCAN’s likely viability in relation to the
current atmosphere in legislation This respondent stated,

['think it has the potential to be very viable because of legislation
veing introduced regarding the Ohio corps program. The tone of
the legislation helps as well. They are promoting STEM [Science,
Technology, Engineering, and Mathematics] initiatives and degree
options They want to promote more college access programs
arcund STEM.  Also Ohio is lagging behind other states in
college access and college rates.

Another leader in education suggested that while OCAN as an organization may remain viable,
smaller local member programs may not.

—— One policymaker was more skeptical regarding OCAN’s
SOCAN needs o | viability over the next decade  While he or she believed
strengthen iis finaneiol - || OCAN’s work is “dramatic,” issues related to funding were
base and [start] ipoking - || discussed as a potential obstacle to its viability. One
ot other seurces . || policymaker supported this concern, stating, “OCAN needs to
ﬁ ' availahie? " strengthen its financial base and {start] looking at other sources
: == available ”

Compared 10 2004 and 2003, key informants in 2006 were even more optimistic about
OCAN's stability and viability over the next decade [t is unknown, howsver, whether responsss
are truly more positive or if those with less positive views declined to be interviewed this yeal
Unliks tesponses in prior years, tespondents did not report any concems related to OCAN's
relationships with other viganizations or a need for OCAN to develop more intemally as an
organization In the past three years ey informants reported that OCAN s viability is largely
attributed to the need for the kinds of services it provides In addition, similar to responses in the
past 2 years, several respondents in 2006 discussed the importance of OCAN locating and
securing additional funding to remain viable




OCAN’s Effectiveness in Influencing Public Opinion

Respondents were asked what OCAN does to increase public awareness or influence
public opinion about college access, and how effective its efforts have been (evaluation question
3¢y Two (14%) of the iespondents—including 1 lsader each from the fields of education and
policy—did not know, compared to 6 (29%) in 2003 and 9 {45%) in 2004

No key informants responded that they did not think OCAN had been successful in its
etlorts (o Increase public awareness or influence public opinion, compared to 2 (10%) in 2003
and 3 (25%) in 2004 Thiee respondents, 2 from the policy field and ! from education, 1eported
they felt OCAN needed to improve its efforts to influence public opinion A policymaker
comimnented on the need to increase publicity, stating,

T believe as part of the grant that OCAN makes o7 gives to an
organization o1 an area, they should require that otganization, or
area to have some kind of public notice ot press release, mavbe
involving interviews Part of the 1equest for money is getting the
name [OCAN] out there

The rermaining 9 respondents all commented on OCAN's effectiveness in influencing
public opinion at some level Seven respondents, including leaders in policy, postsecondary
education, and education, agreed that OCAN has been successful in ;ncreasing awareness with
targeted audiences or at the local level Two leaders in education thought CCAN’s effectiveness
at incieasing public awareness can be attributed to the development of local progiams Both of
these respondents acknowledged that awareness of OCAN and its services is limited to local
areas with program members  In addition, 2 other leaders in education spoke in mote detail
about OCAN’s success at increasing awareness in specific geographic regions. Both zespondents
discussed the lack of effectiveness OCAN has had in other regions of the state and emphasized a
need to pursue efforts focused on increasing statewide awareness Two respondents remarked on
the need for additional funding to address these concerns  One leader in education suggested,
“OCAN will have to partner with other organizations to develop the funding to do a statewide
marketing campaign to influence what people are thinking and why college 1s important

One policymaker discussed OCAN’s success af increasing awareness at both the local
and staie levels. With regard tw the state level, this respondent spoke about OCANs
involvement with SASCCO (Student Access and Success Coordination Council of Ohio) on
wotking with various organizations to develop a statewide markesting campaign Regarding the
local level this policymaker stated,

OCAN [is] in the trenches at high schools and career centers and is
increasing awareness at that level through counseling,
scholarships, {and] other assistance students might need Just the
nature of their business helps increase awareness

1wo key informants commented on OCAN’s various resources and professicnal
development when discussing OCAN's effectiveness in influencing public opinion One leader
in education stated. ‘I 1eceive newsletters from them  I'm on a Listserv where 1 do receive news
reieases Thel [OCAN 5] conference is well attended and heips brin g togetner allied
organizations ” A second leader ln education said, “OCAN holds annual confersnces, wall
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covered by press  Good speakers, agenda by GCAN 7 This same tespondent went on to discuss
the need for OCAN to build awareness statewide via marketing

In 2006, no key informants reported they felt OCAN was ineffective in its efforts to
increase public awareness or influence public opinion, compared to 2 (10%) in 20035 and 2 (10%)
in 2004 In addition, all respondents who provided comments agreed that OCAN was effective
at some level Similar to the past 2 years, several 2006 respondents attzibuted OCAN’s increase
in public awareness to local member programs Respondents from both years agieed that
member programs piay a great role in generating public opinicn concerning college access
issues The most common theme in 2006 responses suggests a broader statewide lack of
awareness of OCAN and its services

OCAN’s Effectiveness in Influencing Policy

Finally, respondents were asked to describe how OCAN uses its expetience and expertise
to influence policy decisions regarding college access {evaluation question 3d) Two
respondents (14%) did not know ot were not familiar enough with OCAN o respond o this item
{which Is fess then the 24% of respondents who gave this response in 2005 and 25% who gave
the response in 2004)

I “Any organization that is making thot connection between policymakers
f and those working with grass rovts, is doing something vight ”
f B ’

Eight of the 12 respondents who offered their thoughts on the effectiveness of OCAN’s
advocacy eiforts stated that OCAN was “1easonably” to “very” effective One policymaker
stated, “They certainly have a presence in Columbus. 1 lock at reports on their materials, 1EPOTES
from the Board of Regents 1thick I attended a breakfast that was sponsoted by OCAN |
consider them relatively active 7 A leader in education commented, “Any organization that is
making that connection between policymakers and those working with grass 100ts, is doing
something right. Yes, OCAN is effective ” Another education leader discussed OCAN's
participation in a “number of governor’s commissions related to higher education” and its Fkey
tole” in providing staff to commissions One policymaker remarked that OCAN was very
successiul in advocating for college access.

Several respondents, including 2 education leaders and 1 policymaker, commented on
OCAN’s need to develop better relationships with legislators and state agencies One leader in
education discussed the possibility of OCAN working
with member programs to engage theiz constituents (o
mest with state representatives and senators to talk
about the difficulties they face when considering
attending college  Another education leader remarked |
on a need for OCAN to increase both public and 1
legislative awareness of its woik  One policymaker stated, “Tt is critical that OCAN conveys Lo
members of the legislamrz (not just finance and higher education subcommitiees) OCAN’s track
record and services.”

“It is critical that OCAN

conveys 1o members of the

fegrsiature OUANs track
record and services.”

One leader in education spoke directly about OCAN’s effectiveness in changing policy
oy disoussing s connection with a financial aid program designed to assist students in paying




tor college  This respondent discussed OCAN s stiong connections with the governor's policy
advisors and the developing telationship with the Ohig Department of Education and Ohlo Board
of Regents

Finally, 3 respondents commented on OCAN’s need to expand or intensify efforts to
influence policy decisions regarding college access One policymaker highlighted the
impottance of access programs strongly advocating for funding to help legislators understand
thell important role in helping “young people to know and believe in themselves” when thinking
about attending postsecondary education. This respondent stated, “The access programs aren’t
telling thelr stories well enough to get more business and legislature influencs The funding
tor research like this for the program should not go away It is incredibly important ” A leader
in education remarked on OCAN’s past reliance on Knowledge Works to engage in 1ssues related
to policy decisions This respondent noted that he or she felt OCAN’s effectiveness has been
“average” in creating its own Identity around public policy and advocacy. Another leader in
education suggested increasing the State Board members’ awareness of OCAN by diversifying
methods of contact with board members  This respondent stated, “How do we 1each all the
board members? Maybe a vai lety of ways, calling, coming to our mesetings [wenttoa
breakfast meeting with some of the programs  That gave us a real opportunity to hear about it 7

Similar to 2003, in 2006 no respondents desciibed OCAN’s efforts to influence policy
decisions as ineffective In addition, several key informants in both 20035 and 2006 discussed the
need for OCAN to expand and intensify its efforts to influence policy decisions regarding college
access  In 2006, nowever, only 14% of respondents, compared to 24% in 2005 and 2004,
reported they were not familiar enough with OCAN to discuss its effectiveness in irfluencing
policy decisions.

Comments from Key Informants

Five leaders in education provided additional corments about OCAN  One leader
suggested that OCAN could improve its methods of sharing knowledge about effective program
models A second education leader discussed a need for OCAN to build partnerships with
programs that may help serve geographical areas in which OCAN is not currently as effective
Finally, a third educational leade: commented on OCAN’s need for more frequent
communication with schools, stating, “Other than these [interviews], they sent me a posteard
the other day, but that’s the only contact I've had with them ”

"By tightening up the writeric OCAN wses, it has been oble o increase credibility
with those people and m ganizations they are involved with in the areq

e ]

Two of the 5 leaders in education who provided additional commenis discussed the
positive effects OCAN's “seal of approval” development has nad on the oigzanization One
respondent comuimented "By tightening up the criteria OCAN uses it has been able to lncrense
credibility with those people and organizations they are involved with in the area ” In addition, a
respondent remarked on the new leadership within OCAN, stating, “They have reall ¥ gotten
OCAN on track Lcommend the staff and leadership for taking very strong sieps 7




Member Program Surveys

The Member Program Survey queried program staff about their planned program service
capacity, staff and volunteers, services, and data management and evaluation capacity The
survey also asked staff about their interactions with OCAN. satisfaction with OCAN interactions,
perceived etfectiveness of OCAN, and future needs  Two copies of the Member Program Survey
were distzibuted to OCAN’s 35 member programs A total of 38 individuals from the member
programs returned surveys, for an individual-level response rate of 54% Of the 35 programs, 26
returned at least 1 survey, for a progiam-level response rate of 74%

Respondent Descriptive Information

Of the 38 respondents, 47% held the executive director/ditector position at their
programs. Approximately 24% wete board or advisory committee chairs, and 16% were
program or project directors. The remaining 13% held other roles, including four respondents
who described themselves as one of the following: codirector, contractor or office manages,
grant wiiter, and support staff member

Program Descriptive Information

The member programs had worked with OCAN for an average of 4 1 years (SD =1 9)
Member programs served an average of 17 7 schools (8D =27 1), with a minimum of 1 and 2
maximum of 141 schools served. Slightly less than half (40 7%) of the programs served more
than 10 schools. They served an average of 5 0 elementary schools (3D = 16.3); 2 1 middle
schools (SD =4 2); 9 5 high schools (SD = 11 5); and 1 0 other school (SD = 3 8) Member
programs setved an average of 7.7 school distzicts (5D = 8 8), with a minimum of 1 and 2
maximum of 37 districts served. Slightly less than half (43 1%) of the programs served 5 or
more districts

The member programs employed an average of 6 0 paid staff members (5D = 10.6), with
nalf of member programs reporting 1 5 or fewer paid staff members Although 8 member
programs did not use volunteers, the average member program used 12 9 volunteers {SD = 22 2}
on a teguiar basis.

Member progiams used an average of 6 9 funding sources for operationai costs and
services (S0 = 8 0), with a minimum of 1 and a maximum of 26 funding sources used. The
member programs used an average of 14 4 funding sources (5D = 33 2) for scholarships, with a
minimum of 1 and a maximum of 123 funding sources used

Table 3 shows the services that member programs most commonly teported providing.
They included financial aid counseling, college visits and fairs, and high school eatly awarensss
activities for students in Grades 9 through 11 The services least commonly offered by the
member progiams were academic preparation, adult ieturning-student activities o1 advising,
clementary school early awareness activities for students in Grades 35 or 6 and lower, and other
services not delineated in the table Across the 3 years of the evaluation, there was a tiend for
member programs to report offering slighily mote services related to financial aid counseling,
and fewer parent advising services The provision of services related to college admissions and
selection counseling and last doilar grants increased betwsen 2004 and 2003, and decreasad
oetwesn 20035 and 2006

G
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Table 3
Percentgge of Responding Programs Offering Each Service

Service % Program % Programs % Programs
2006 20035 2004

Financial aid counseling 96.3% 96.3% 92.3%
Participation in college visits and fairs 83.2% 77.8% 84.6%
High school early awareness activities (for 2l 3% 8l 3% 84 6%
students in Grades 9 through 11)

| College access resource center 70.4% 70.4% 76.9%
College admission and selection counseling 70.4% 31.5% 76.9%
Last dollar grants/other scholarships 70.49% 77.8% £5.3%

i Career exploration 70.4% 63.0% -

| Parental advising 66.7% 81.5% 88.5%
Middle school early awareness activities (for 63 0% 66.7% 05 3%
students in Grades 6 through 8)
College entrance exam preparation/information 55.6% 66.7% --
t'ee walvers for tests and/or college 40 7% 40 7% 46 1%
applications
Academic preparation (2.g., futoring) 37.0% 37.0% --
Adult returning-student activities or advising 37.0% 43. 1% 38.5%
Elementary school early awareness activities 37 0% 48 1% 61 6%
{for studenis in Giades 5 or & and lower)
Other services | 16.0% 18.5% 38.5%

For the member programs receiving planning and/or start-up funding from OCAN, 85%
teported that they were somewhat or very likely to continue to offer college access services after
OCAN funding ends

Managing Program Information

One of the goals of OCAN involves building member program capacity 1o measure
program outcotnes Respondents answered a series of questions about how their programs
manage data, and their responses were aggregated to the progiam level. Table 4 presents
information about the responding programs that have formal implementation and outcome
tracking systems and procedures {e g.. surveys or interviews with students and school staff)
Most {92 3%) responding member programs reported having a formal system i place to monitor
and track activity cutcomes Fewer member programs, though still more than half, reported
(1) conducting surveys or inierviews with school staff to assess satisfaction with the program’s
services, (2) having systems [n place to track statf interactions with students, and (3) conducting
surveys of interviews with students regarding satisfaction with program services and/or
Intentions to pursue postsecondary education Half of the member programs reported tracking,
or intending to irack students after high school graduation No evaluation activities consistently
increased actoss the 3-year evaluation: however, the percentage of programs that reported having
systems In place for four of the five activities increased between 20035 and 2006 The greatest
difference (+23 4%) occurred in the category, “Have (or will have) 2 formal svstem (o monitor
and frack the outcomes of services and activities ~



advocates for college access at a statewide level. Respondents in 2006 gave slightly less weight
to the importance of such an organization (M = 4.35, $D = 1.1) than did respondents in 2005
(M=464,5D=028)and in 2004 (M =4 46, 5D = 0 9); however the high mean sceres indicate
that respondents In all years reported such an organization was important.

Respondents were asked how often they had contact with OCAN statf {evalnation
question 1a). There was variation among member program respondents 1en respondents
reported having at least weekly contact with OCAN staff; 11 respondents reported having
contact with OCAN staff more than once a month  Five respondents reported contact once a
month  One respondent reported quarterly contact with OCAN staff. One in 5 respondents
(21 1%) reported contact frequency of a couple times per year, and 3 respondents reported no
contact with OCAN staff in the past year Tiaditionally, programs that had worked with OCAN
longer repotted less fiequent requests for OCAN assistance than programs that had not worked
with OCAN as long; this relationship was signiticant for the first 2 years of evaluation, but not in
2006 See Table 6 for more detail

Table 6
Frequency of Respondents Asking for OCAN Assistance
Frequency 2006 2005 2004

# ? T # : T # 3 o
Never 5 23.7 j4 333 11 234
Once a year 4 &+ 105 3 7.1 6 1 128
A couple of times during the & & 158 13 310 14 . 298
vear f ;
Quarterly 10 26.3 6 143 4 8.5
Once a month 3 7.8 3 7.1 5 1 191
More than once a month 6 15.8 2 4.8 2 4.3
Weekly £ 0 i 2.4 -~ --

To measure member programs’ perceptions of the value of OCAN’s services {evaluation
question 1b), the survey included a series of items asking respondents to rate their level of
satisfaction with various services (see Table 7y When these seven items were combined from all
38 1espondents to form a satisfaction scale, the range of values could be from 7 to 35 The mean
for the scale was 304 (5D =3 7), with an internal reliability coetficient of 90. The majority of
respondents were satisfied (i e, rating the services at or above a 4 on the scale) with most
services  As in 2003, the highest levels of satisfaction in 2006 were reported for the e-mail,
phone, and in-peison suppost services; the annual conference and in-person support 1eceived the
highest average ratings in 2004  Although still positive, the lowest satisfaction ratings weie
given {0 the Member Advisory Council and the newsletter and other informational mailings; in
2003, 1esource materials and the newsletter and other information mailing weie rated lowest,
with workshops and trainings and the newslstter and other informational mailings rated lowsst in
2004 Tt is important (o note that approximately half (47 4%) of respondents had not attended a
Member Advisory Council meeting and thus did not provide a rating on this item.
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The survey provided areas in which respondents could shars/write their comments or
suggestions on how OCAN could improve each of ifs services. Below are examples of the
comments and suggesiions that were provided

When asked how OCAN could improve its e-mail and phone support, few comments
were made One 1espondent wrote, “[OCAN staff member] has been very supportive and has
gone out of his way to help us get started.” Another simply wrote, “TOCAN] staff are always
prompt.” However, one respondent commented that “OCAN staff are frequently on the road”
and suggested that staff should “retumn e-mails prompily 7 Ancther tespondent stated that he ox
she “had not had the opportunity to use this type of support.” e e

“I have giways
been imprassed
with the suppori

With regard to in-person supporl, comments were positive One |
respondent commented, “T have always been impressed with the support |
for the program directors and the board members ” Another commeniad, | SR
o e ST : ‘ L R ‘ i for the program

Staff are making more of an effort to visit sites; {it] is important to see | directors and
what is occurting at the different sites 7 Another wiote, “{OCCAN staff] L d ‘
have positive and proactive attitudes 7 One 1espondent suggested that i - e
“[OCAN] should keep the Cincinnati and Cleveland offices ™ | P

Respondents commented that the annual conference provided helpful information.
YWrote one, “{ The conference provides] the assistance needed to help OCAN programs
understand and access resources 7 Another respondent referred to the break-out sessions of the
conference as “excellent” One respondent suggested that high school “teachers, principals, and
counselors should be offered the opportunity to attend ” Another suggested the conference
should “offer multiple sessions or general topics 7 Two respondents voiced concern regarding
OCAN’s partnerships with other organizations (o host the annual conference One respondent
stated that the multiple partnerships has “caused a lack of focus on OCAN programs and issues.”
Another stated, “[The confersnce] has too many agendas and audiences ”

EE———— Overall, respondents were satisfied with workshops and

; trainings Respondents commented that they appreciated the regional
woikshops One respondent added, “The topics and speakers during the
past year have been excellent,” while another remarked that the regional
workshops helped decrease travel time  One respondent commented that
his or her access program “has not vet participated in the workshops or
trainings.”

“The topics and
speakers during

the past year
have been
excelient.”

Four respondents commented on the newsletters and other informational mailings.
One respondent reported that the newsletters and mallings were adequate, while another
commented that the newsletters are “a good markesting tool 7 A third respondent stated that he o
she “had not received {a newsletter] until the last board meeting” and suggesied that the
aewsletters be mailed to board membess’ home addresses  Another respondent reported having
received no mailings

Seven cespondents made comments 01 suggestions pertaining Lo Improving resource
materials that are being provided to member programs  Overall, respondents commented that
OCAN's resource materials had room for improvement. One respondent stated, “[The] Advisory
manual was okay bul the memoer book this year was great ' Oue respondent stated that
‘advizors know how to customize advising for cach student without a manual,” describing the

Lao
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matetials as “toe general 0 be useful ” Another tespondent commented, “The marketing
matenals were useless” and that “printed material like this doesn’t work” because it is
“immediately outdated " This respondent also commented that OCAN’s member directory was
“great ” One respondent suggested a re-ordering system for materials to be implemented, saying,
“We have iried to re-order materials several times and were unsure how to go about it.”” Another
mentioned that current resource materials are “not really relevant to our model” while another
stated that “we primarily utilize our own resource matarials

When asked {or comments o1 suggestions regarding improvement of the Member
Advisory Council (MAC), five respondents commented. Two respondents commented that the
MAC 15 "useful” and “needed 7 However, one of those respondents implied that the MAC had
little influence, stating, “It appears that the OCAN board calls the shots without considering
MAC input " Another respondent suggested that OCAN show a “closer link between the work
(ideas, deliberations) of the MAC and the board ” Another res pondent commented, *OCAN 13
too far ahead of its small member programs” and that “a certain level of resou ces/knowledgs is
requized to be effective ”

OCAN Effectiveness

Respondents rated a sexies of items relating to the functions of OCAN as an mtermediary
support organization (evaluation questions 1b and 6a) These functions are theoretically related
to OCAN’s three strategic goals of program development, advocacy, and sustainability Each
function was rated on a 3-point scale from 1 (very ineffective) to 5 (very effective) When the
seven iterns relaling to program development were combined to form a program development
effectiveness scale the range of values could be from 7 to 35 The mean for this scale was 27 6
(50 =6 9), with an internal reliability coefficient of .56 The five advocacy items had a range of
51025, amean of 20 1 (8D =4 3), and an internal reliability coefficient of 3 The nine
sustainability items had a range of 9 to 45, a mean of 33 7 (5D = 8 6), and an internal reliability
coefficient of 92 Table & presents respondents’ average ratings, the standard deviation for each
1tem, and the percentage of respondents rating OCAN as effective (defined as a rating of 4 or 5)
When 2006 scale scores were compared to 2003 scale scores, a significant difference (1[6] = -4 8,
p < 05) was found in respondent perceptions of OCAN’s effectiveness in program development;
overall, respondents provided higher ratings in 2006 (M = 27 6), compated to 2005 (M =22.7)
No significant difference was found for the program developmen: scale from 2004 to 2003
Although no significant differences were found for the two remaining scales ( advocacy and
sustainability), respondents’ average ratings for the sustainability scale score mcreased
consistently over the 3 year evaluation; tespondents’ average ratings for the advocac ¥ scale score
slightly decraased from 2004 to 2003, but increased over the past two vears In addition, no
significant differences were found on the scales over the three time pointy

[n terms of program development, respondents raied OCAN as most effective at creating
1 resource sxchange network for college acesss programs, disserninating “best practice’ ideas
and serving as a crediole clearinghouss of information about college access  On average,
respondents rated OCAN as moderately etfective at (a) promoing collaboration among college
aceess progiams and community organizations, (b) aining acsess program staff to sfectively
manage access programs. () meeting the program development nesds of local collegs access

orogiams, and (¢ develoning the Member Advisory Council (MAC; to improve itself

%)




Respondents provided significantly higher ratings in 2006 for OCAN’s effectiveness as a
credible clearinghouse of information/resources about college access, compared (o 2005 ratings
({{3]=-2.7, p< 05} Although not significant, respondent ratings of all other aforementioned
program development functions {excluding the Member Advisory Counci! item) increased from
2003 to 2006. In addition, respondent ratings of the following three functions consistently
increased across the 3-year evaluation: (a) disseminates “best practice” ideas (2004, M =3 48;
2005, M =3 71; 2006, M =4 24), (b) promotes collaboration among college access programs and
community organizations (2004, M = 3 46, 2005, M = 3 .56, 2006, M = 3 89), and (<) trains
access program staff to effectively manage access programs (2004, M =3 18; 2003, M =3 56;
2006, M =73 85) However, no significant differences weie found for the program development
functions over the thiee time points

In terms of advocacy, respondents rated OCAN as most effective as a credible advocate
for college access to policymakers in Ohio and advocating for college access funding in Ohio
On average, respondents reported that OCAN was moderately effective at (a) serving as a
credible advocate for college access in Chio communities, {b) training access program staff to
effectively advocate for college access programs, and (¢) promoting & culture of continuous
learning for all Ohioans Respondents in 2006 iated OCAN as more effective at training access
program staff to effectively advocate tor college access programs than respondents in 2005
(f61=-25 p< 03) Although not significant, respondent ratings of the {ollowing two functions
consistently increased across the 3-year evaluation: (2) serves as a credible advocate for college
access to policymakers in Ohio (2004, M =4 12; 2005, M = 4.4, 2006, M =4 41), and
(b) promotes a culture of continuous learning for all Ohicans (2004, M = 3 38; 2005, M =3 50;
2006, M =3.83) No significant differences were found for the advocacy functions over the
three tirne points.

Excluding OCAN’s ability to secure public funding for itself, respondents rated OCAN
moie effective at conducting sustainability functions in 2006 than in 2005 {evaluation question
5a) Respondents rated OCAN as more effective at securing both private and public funds for
itself than securing funds for local college access programs. However, a significant difference
was found between 2005 and 2006 for OCAN’s effectiveness in securing public funding for local
college access programs ({31 =-50, p < 03). Respondents rated OCAN as slightly more
effective in secuzring pubiic funding for itself than in secuting private funding While still an
improverment frem 2005, respondents in 2006 rated OCAN least effective among the nine
sustainability functions at securing pubiic funding for local college access programs. In addition,
no significant differences were found for the sustainability functions over the three time poinis
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[n addition to asking respondents to rate OCAN's effectiveness in performing various
specific functiens, the survey queried respondents on OCAN's overall effectiveness at achieving
program development and advocacy {the third goal, sustainability, was not included in this
analysis) Each goal has two compenents, so tespondents were asked to rate OCAN on its
overall performance in four roles  The overall internal reliability coefficient for these four items
was 37, with a mean of 15 6 {range from 4 to 20) and a standard deviation of 33 As can be
seen in Table ¥, OCAN was viewed to be most and equally effective al developing new local
member programs and supportting existing member programs  Respondents rated OCAN as
moderately effective at influencing state policy around college access and at influencing public
attitudes and awareness of college access issues. No significant differences were found for the
four major roles over the three tlime points of the evaluation

Futare Needs

Respondents rated how helpful various training topics would be for local member
program boards of directors or advisory councils. Treated as a scale, the eight board
development items had a mean of 28 8 (range fiom 8 to 40) 2 standard deviation of 93, and an
lnternal consistency coefficien: of .94 Table 10 presents the respondent-level data
Respondents reported that fund-aising and strategic planning would be helpful topics for board
memoer training

Of the 38 respondents completing the survey, 23 provided comments about CCAN or
suggestions on how OCAN could better meet the needs of member programs  Two respondents
offered positive feedback to OCAN; one reported, “The professional development opportunities
have been excellent and as always the opportunity to network and share with other member
programs is valuable ” Another respondent commented, “As of the present, OCAN is providing
for the needs of our program ” The following respenses summarize future needs highlighted
across the survey responses

Fund-raising Nine respondents reported the need for additional funds to support and
sustain various program activities One respondent wrote, “Money is needed for student
scholarships, not administrative development costs 7 This 1espondent suggested that public
funds be utilized solely for student scholarships. Another respondent spoke about the
distribution of funds to local member programs: “Provide funding to local programs by a formula
rather than through grant competition. Some programs can write giants well, while others do not
have that capacity. Writing grants takes time away from providing services * Still other
respondents requested help with generating ideas for fund-raising and guidance to funding
opportunities

“Money is needed for student scholarships, ‘1
Aot administ ofive development costs

i
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Practices/services Four respondents commented on the need for OCAN to develop and
disserninate best practices. Ove rsspondent suggested, “Continue the networking of existing
coliege aceess programs (o disserninate best practices The OCAN program can ‘connect the
orojects across the state.” Another respondent requested resources on 2a1ly awareness activities,
rasource center models, and career guidancs  One individual suggested that OCAN “identify
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sustalning activities in order of importancs ot in order of timing 7 An additional respondent
tecommended that OCAN “make better use of the expertise within local college access
programs " The respondent added, “OCAN does not have to meet the needs of EVEIy program,
but it can determine if one of the members would be able to mee: those needs and contract with
them to provide the services rather than hire staff at the state level ” 5

“Continue the
networking of
existing college

Professional development Three respondents offered
suggestions for future professional development workshops that
OCAN could provide to member programs. Two respondents (from §

the same program) recormmended that OCAN provide training on § aecess programs
financial aid and advising Ancther respondent cited professional i o disseminate
development needs on the following topics: fund-raising, managing || best practices.”
scholarships, soliciting volunteess, and college fairs [

Newly established member programs Two respondents (from the same program,)
requested specialized help from OCAN for new, start-up programs and programs with a small
number of staff members These respondents suggested that OCAN provide frequent, personal
contact, "possibly once a month,” to new progiams or those “struggling programs with new
personnel 7 In addition, CCAN could assist member programs by providing guidelines for [ocal
boards of directors regarding their responsibilities

Other needs Aside from the aforementioned needs, there was much variability among
the needs reported by member programs. The following bulleted items present direct comments
[rom respondents:

# Recognize and embrace the diversity of programs, rather than trying to have every
piogram icok the same The “Seal of Excellence” is an example of pushing all
programs to provide the same set of services If that is importani, then provide the
funds to do 50

*  Inresponse to [board and advisory commitiee trainings], OCAN should contract with
local organizations to bring these topics to member [programs] Survey members to
find out the five topics they want addressed each year

*  Merging of college access activities with college admissions offices would be very
useful

2 Pre-produced 1adio spots that could be personalized and aired on local 1adio

* Develop and maintain a schelarship database

*  EBducation and awareness campaigns to school principals and disirict superintendents

N




OCAN Staff Interviews

The exzcutive director, associate director, assistant director of program development, and
executive assistant/office manager were interviewed in June 2006. They answered a series of 12
open-ended questions about OCAN  Their tesponses follow, organized by theme

Staff Time and Duties at OCAN

The length of employment for OCAN staff members 1anges from 3 months to more than
3 years One of the staff members has beer with OCAN for 3 years and 2 months  Two staff
members have been with OCAN approximately 18 months, and the rematning statf member
joined OCAN in January 2006

The executive assistant/office manager performs tasks related to general office
management, including accounting, communications, and Web site development and
maintenance  The executive assistant heips the assistant director of program development
coordinate professional development workshops In addition, the executive assistant has assisted
with the development of the governance manual for OCAN’s board of dirsctors. and is currently
assisting on a member services manual.

The assistant ditector of program development reported a primary responsibility to
“assure that the technical assistance plan is designed and execuled to better meet the needs of
programs 7 Duties associated with this responsibility include evaluating the needs of indivicual
programs and using this information to design professional development workshops In addition,
the assistant director of program development reported attending various meetings and
conferences to network with other organizations

The associate director has myriad duties, but responses are limited to three main
functions  Much of the associate director’s focus was on coordinating the CCAN annual
conference, which includes bringing together OCAN partners in addition to planning speakers
and educational sessions  The associate ditector also reported being involved in various aspects
of marketing This responsibility included working with materials created to help members
promote college access in OCAN programs, such as the magazine College /01 for seniors The
third duty of the assoctate director included working one-on-one with members of OCAN

The executive ditector reported mainly serving in a managerial role, dedicating a large
percentage of time to administrative tasks  The executive director described responsibilities such
as managing OCAN siaff, guiding strategic goals and objectives, budget iracking, and oversesing
consuitants  In addition, the sxecutive director 1eported providing hands-on technical assistance
to sites when needed

Nurturing New College Access Programs

Staft members reported the development of two new programs within the last several
months (evaluation question 1d)  Similar to 2005, OCAN staff members icpoited focusing thelr
etiorts on providing quality support to both new and old programs rather developing new
programs  One staff member described the efforts over the past vear to devalop and exscute “a
set of princinles of good practice for college access thai serve as a guideline for new coilege
access programs,” which was defined a5 “something that was really missiag from our [OCAN '3]




work 7 In addition, OCAN has engaged in a variety of activities that heavily focus on assisting
and supperting new member programs but also benefit established programs

One way OCAN provided assistance to new member
programs was through in-person staff support  These in-person
visits involved meeting with the member program’s leadership
and board members to identify and discuss program needs, in
addition o providing technical assistance  All staff members
acknowledged the effectiveness of providing site visits to newer
programs Comments from staff members emphasized the
importance of visiting sites to understand their individual nesds
and ensure that newer programs have adequate training with
OCAN’s 1esources

OTANs in-person visits
involve meeting with the
member program’s
feadership and board
members to identify and
discuss program needs,
i iR addition Lo providing

i technica] assistance.

|

Professional development wotkshops are another way OCAN provides assistance to new
member programs One staff member reported OCAN to have offered “intensive professional
development [and] technical assistance this year at the state level and regional level ” Asin
2003, several staff members commented that the professional development sessions held during
the preceding year primarily benefited new programs because their staffs, unlike staff members
{rom older programs, consistently attended the workshops

In addition, OCAN provides various tools to member programs One such resource that
was newly implemented in 2005 was the Member Advisory Council (MAC) One staff member
commented on the effectiveness of engaging new programs through the MAC, stating this
tesource has “given members, especially newer members, an opportunity to network with more
established members ” In addition, two other resources offered by OCAN this year weig an
advisory service guidebook, available in late August, and the Web-Enabled Student Tracking
(CWEST) system implemented in November 2005

When asked how effective OCAN has been in nurturing the giowth of new college access
programs, 1esponses from staff were consistent Staff members agreed that the needs of newer
programs were recognized and addressed via the access to and distzibution of resources, site
visits, and professional development workshops  Staff members described OCAN’s goal a8
placing a great emphasis on providing individualized support 1o new programs based on thelr
needs  One staff member commented, “We’ve been responsive and very good because we have
just a few [newer progiams], so we have the oppertunity to place mote time with those people ”
All staff members reported the importance and success of pr oviding frequent contact with newer
programs to ensuie their needs are continuously addressed

OCAN tontinties to matntain its focus on sustainability by developing pr inciples of

good practice that serve as a guideline for new cotlege aceess programs.

In 2004, OCAN provided assistance to programs ia the planning stage { oredevelopment
programs) while also assisting newer and more established member programs  In 2003, OCAN
began to focus its efforts with newer member programs on issues of sustainabiiity by providing
technical assistance, professicnal development, and resources related to sustainability  This vear
OCAN maintained this focus by continuing thesz activities, in addizon (o de veloping orinciples
L

ot good practice that serve as a guideline for new college access progziams  Thase principies will




help ensure that all new programs receive high-quality support during and following their
development Consistent with 2005, OCAN staff members were confident that services provided
to newly established access programs in 2006 have been generally effective.

Assisting Existing College Access Programs

Compared to 2004, OCAN has expanded services to existing member programs over the
past two years (cvaluation question 1d) As in 2005, many of the services provided to existing
college access programs during 2006 were the same as those provided to new college access
programs  Such services included professional development sessions, marketing and
promotional materials, online resources (e g, Building Blocks), and other resources (e g,
advisoty services handbook) In addition, this past year Invest in Success grants were available
to support existing programs along with Best Practice grants that were made available to all
programs, whether newly created or well established One staff member commented on the
benefits of making Best Practice grants available to all program levels, stating, “Through that
program-replication process, even established programs were replicating, using [Best Practice]
grant monies to replicate successful programs that new programs had designed ”

Over the past year OCAN has also been successiul in forming a Member Advisory
Council to assist both established and new college access programs  All statf members were in
agreement that the new council provided an effective way for directors to veoice program needs to
OCAN statf One staff member commented on feedback from past evaluations, stating, “The
biggest thing that our members found is that they weren’t necessarily getting to have enough of 2
voice in the work of OCAN as a netwoik,” thus emphasizing the important role of the counecil.

In addition, member program feedback aiso played a central role in the moedification of the
October 2006 OCAN conference One staff member reported that OCAN is currently in the
process of forming three tracks (practitionet, leadership, and community engagement), based on
feedback received from Iast vear’s conference

Staff members also reported that implementation of several other programs in the past
year had increased the effectiveness of GCAN in suppotting esiablished programs. One such
example was the implementation of “check-in calls” to address established programs” individual
needs. In addition, a new focus on site visits to established progiams has contiibuted to more
successfully meeting these needs. Two staff members also commented on the positive eifects
the principles of good practice have had, providing newsr programs with a “guide” to
understanding what they should hope to achieve based on established programs’ successes
Another staff member expanded on the importance of standards, commenting on the uss of
WEST {Web- Enabled Student Tracking) to help new and established programs keep student
data that have been requested by funding organizations Another staff member teported that
OCAN has engaged established progiams more frequently by requesting their agsistance with
professional development workshops related to their areas ol strength

Staff members genetally agreed that OCAN has been more effective n assisting
zstaplished college access programs this past year than in any previous year Several staff
members commented on the small staff of professionals, with one staff member noting,

[ think that if OCAN can grow with professional staif here as an
organization a little bit, {then} I think we could do an even better

job of [being =fiective], but [ think we ve done better than in the
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past and [ think that we could still strive to be more efficient and

cngaging e )
, _ . Staff members were In
Another staff member commentad on OCAN’S ; agreement that OCAN
effectiveness at assisting established college access programs,  § has hesn more effectise in i
“New programs are always going (o get more from us because I assisting established !
some of these established programs piedated OCAN and itis college access programs I
g H 1 3 E] LT * = .
really hard to meet all of their needs where they're really | ‘this past year than i any |

sophisticated, but at the same time I think we've tried to

’ ~ T . ; other previous yemr.
balance it out, so Twould say we’ve been effective this year 7 e

One staff member noted that the needs of college access programs differ by program age
This staff member commented on the frequency of contact with OCAN: I think the newex
programs are those who we hear from the most about what their needs are in terms of
professional development and technical assistance, and as a result we have designed workshops
and put together resources to help them”

Over the past thres years, OCAN has transiticned [rom providing similar services to al!
membet prograrns to offering tailored services  In contrast to tesponses in 2005, OCAN staff
members consisiently reported that services offered this year were directed more successtully at
both existing and new member programs than in any previous vear Several staff members
commented that while newer programs may get more direct attention than older programs, there
has also been a large effort to meet the needs of more established programs  Staff members
reported that this effort has relied on collecting feedback from program members thiough the
Member Advisory Council, check-in calls with programs, and site visits. In addition, several
staff members commented on the effectiveness of services despite the small number of OCAN
personnel

Staff Perceptions of OCAN"s Effectiveness at Leveraging Resources

When asked about OCAN’s effectiveness at leveraging public and private resources in
suppoit of college access programs in Ohio, staff membess agreed that GCAN has been more
successful In raising public funds than private funds (evaluation question 4a) Several staff
members praised OCAN's ability to leverage public funds One statf member said,

During a really tight budget period we were able to receive state
funding; we were instumental in the state of Ohio 1eceiving a
major federal grant, the GEAR UP grant, and OCAN, as an
organization, is completely self-sustaining as a result of
governmental public funding

In contrast, stalf members held less positive opinions about OCAN's effectivensss with
leveraging private iunds Three siaff members agreed that the majority of tunds sought by
OCAN were from the state of Chio [ addition, thess staff members commentad on the
potential to recelve more private funds if more ime is ailocated to pursuing these relationships
One staft member commented that the fack of focus in attaining private funds s partially

=
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We really want to sit down as a result of the Member Advisory
Council with the members and talk with {program members] about
OCAN’s potential for going after private dollars and how that can
benefit them, and T think through shewing them through the
amount of grant doliars that are going through OCAN to them,
they've been more 12ceptive to that idea.

Several staff members commented on OCAN’s push to focus more on attaining private
funds. One stafter noted that OCAN plans te hire a new employee with fund-raising experience
as a stzategic move to fill any “possible holes” in this domain  Another staff member
commented on OCAN’s recent success at securing private funds, stating,

We've had a couple pretty good private supporters, more
specifically KnowledgeWorks and Student I can funding and now
Sallie Mae who owns Student Loan Funding is sponsciing &
conference and sponsoring retention dollars so we can produce
grants and planning dollars and things like that

In 2004, staff members commented that OCAN had been successful at leveraging both
public and private resources  As in 2005, however, statf members in 2006 were less positive
about OCAN’s success in leveraging private resources Responses for 2006, however, differed
from 20035 in that most staff members were optimistic regarding obtaining piivate funds if more
focus is given to this area.

Staff Perceptions of OCAN’s Viability

All four staff members agreed that OCAN would temain a viable organization throughout
the next decade Two of the staff members focused on OCAN’s viability being linked to
evolving to meet different and new needs over time  One staff member stated,

[ think the organization OCAN will continue to be effective and
will continue to evolve because we're still a young crganization
and I think that as far as cur viability now, compared (o a
decade from now, I think the influence will be the same I think
maybe the focus will be a little different. It [{ocus] might be either
leveraging awareness to access o1 being an advocate for those
people who are yet e be served

A second staff member commented that OCAN staff members will be looking at the
specifics of similar programs for dirsction on how to best create a viable organization over the
next vear Another staff member described one reason for OCAN’s viability this way.

I don’t think that the state of Ohio’s priotities around higher
education are going to change anytime soon and [ think the
legislatuze feels very strongly that OCAN’s playing a role in trying
to decrease the educational deficit in the state of Chio, so [ do 3ee
OC AN playing an ongoing role

A fourth statf member reported believing that OCAN's viability will depend on the
continual improvement of its services



As in 2004 and 2005 staff members in 2006 were optimistic that OCAN would remain 2
viable organization throughout the next decade The need for OCAN’s current and projectzd
services resurfaced as the primary impetus for sustaining OCAN as an organization.

Staff Perceptions of OCAN’s Effectiveness at Influencing Public Opinion

When asked how OCAN increases public awareness or influences public opinion aboul
college access (evaluation questicns 3b and 3¢), 3 of the 4 staff members talked about the
maiketing materials offered to member programs These staff members referred to the
development and disiribution of these materials as “phase one” and noted that the matenals are
intended to raise public awareness of local member program services, rather than to promote
OCAN as an crganization Said one staif member, “OC AN has given the local communities the
tools to increase their local public awareness and public opinion I think that’s our most
important role and we’ve done those tools through marketing materials that we put together a
vear ago " A second staff member commented, “In the last 18 montihs we’ve developed
matketing materials allowing individual programs within their communities to market
themselves, which Is the way Ohio works, that’s the way you do it”

Several staff members also spoke about phase two of GCAN’s plan to inciease public
awareness and influence public opinion about coliege access. Phase two was described as a
more “in yow face” methoed that includes a statewide advertising campaign Two staff members
discussed OCAN’s collaboration with the Ohio Board of Regents to form statewide campalgns to
promote college access Both staffers emphasized the impertance of working with this
organization during the development phase of a statewide campaign and did not offer any
thoughts as to when the campaign may be implemented. In addition, another staff member spoke
about extending phase two to include the eight Lighthouse sites. The staff member stated,

fIn] the cight counties where we're [OCAN] doing GEAR UP

the goal is that the Lighthouse will reach cut to communities whete
GEAR UP funds aren’t being spent but the principals and the
community members around will say, “Gosh, there are exciting
things going on”  so there’s been some effort through GEAR UP
grants and Board of Regents

Several staff members also spoke about OCAN’s collaboration with Great Lakes
Publishing Company on the College 10/ magazine as a too!l to promote the importance of college
and the resources available to students Coliege (07 13 a guide to Ohio's colleges and
universities and will be distributed biyearly, in September and in January, to college access
advisors and counselors in the high schools. In addition the magazine will be available ai
college-preparation-related events, such as College Gowl Sunday and can be orderad by schools
The magazine will also be available on newsstands to1 83 30 Ope stalf member descrived the
Mmagazine as

a resource for students and families  Kind of a one-stop
publication that will have a Web site that they can go to as well
that will be a good resource 0 not only incraase public awareness
[and] tie education 1o economic development In a very user-
friendly way for this particuiar audiencs but aiso gives students

resources The good thing about having OCAN as Kind of a



distzibution method is to give college access advisors kind of a tool
to work with students and families. . 1t’s a magazine that [ think
is areally good piece of our marketing work that we're doing

Other methods by which OCAN has worked to increase public awareness about college
access include making presentations at state and national conferences, partnering with federal
college access programs, and speaking to teporters from newspapers and other publications.

When staff members were asked how effective OCAN has been at influencing public
opinion or incieasing public awareness about college access, they responded that they feli OCAN
to be somewhat effective  One staff member felt OCAN’s effectiveness scored 2 5 on a scale of
1to 10 Anocther staff member agreed that GCAN has definitely increased public awareness, but
said there is roem for improvement.

. In 2004, OCAN focused on mﬂu«?:m:mg ppbhc R o AN’ s War‘k-eiiug_i?iﬂn .
opinion about college access and increasing public awareness e AT
about OCAN. However, as in 2003, GCAN has focused Fhase 1— SR
marketing efforts on assisting focal access piograms intheir  §  raise awareness of local
communities versus promoting OCAN  Staff members i - member proyram seryices
pelieve that the marketing materials provided to local |- Phase 2--- ' o
merber programs will aid OCAN’s mission to spread | increasestatewide |
awareness of college access initiatives In addition, awareness of coflege acfceiijl
tesponses in 2006 indicate a movement toward a second == :
phase of marketing, which will focus more on increasing
statewide awareness

Staff Perceptions of OCAN’s Effectiveness at Influencing Policy

While one staff member could not comment on how OCAN has used its experience and
eXpertise 1o engage in activates aimed at influencing policy decisions over the past year
(evaluation question 3d), three staff members focused their responses on OCANs attempts to
increase awareness of its program and services at the siate level Two statf members reported on
the success of a policy breakfast at the statehouse during last year’s OCAN conference One
staffer stated,

[nviting the chairs of the education committees from hoth the

senate and the house to talk with our members and explain where

they were on some issues and then [having] our members 1espond

and ask quesrions and tatk about what they’re seeing in the field,
those are the types of things we have done

In addition, two staft members spoke about OCANs relationships with the mayor and a
gubernatorial candidate  One staffer spoke about the inclusion of OCAN in a gubernaiorial
candidate’s education plan, thus supporting the “evidenr” presence of OCAN at the state leve!
Moreover, thiee stalf members commented on OCAN's successes at talking dirsctly with
legisiators to increase awareness of the services OCAN and member programs provide One
staff member also remariked on OCANs success this past vear at w orking with member
programs to facilitate communication #ith policymakers in their respective regions QCAN also
lars o hoid another policy meeting with a panel of legislators  One staff member suggesied
that holding this mesting was difficult during 2n election year but stated “We’ve baen arnund for

‘o
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a few years now so we're coming out [as} great allies with the governor’s office so that helps
open doors for us ”

Another way i which OCAN has influenced policy decisions is having its “voice” heard
at the staie level  One staff member explained that there has been a big effort to develop a
“rigorous core curticulum” for the state of Ohio and stated, “OCAN has sent a letter to the
governor’s office stating why our members think this is important to do ”

“The chair of the Senatz education committee talks about OCAN all the Hme " z

When staff members were asked about the effectiveness of these efforts over the past
year, three staff members agreed that OCAN has been effective at some level One staff member
sald, “Actually I think they have been obviously effective because  the chair of the senate
education committee talks about OCAN all the time,” an indication of substantial success A
second staffer echoed this opinion and offered as evidence the frequent discussion of OCAN's
wotk by policymakers and legislators at national mestings and events

Notably, two staff members commented on their uncetainty as to whether OCAN’s role
should include influencing policy and public opinion  One staff member suggested that QCAN
should be more of a ““clearinghouse of information” to individuals and programs A second staff
member reported feeling that OCAN has had very little involvement in policy decisions over the
past year This sarne staff member emphasized a need for OCAN and its Member Advisory
Council to discuss OCAN’s role in policy and for what programs OCAN should be advocating
Because the majority of member programs are now considered o be “very strong,” this staff
memper envisions OCAN dedicating more focus to policy issues in the upcoming years

As in 2004 and 2003, staff members in 2006 reported that OCAN has been able to
effectively influence policy decisions While staff agreed that there is always room for
improvement, OCAN’s involvement in increasing awareness of its progiam and services by
interacting with policymakers and legislators, in addition to having its voice heard on several
impotiant state education topics, has been a notable success for enhancing college access
awareness  Uniike in 20035, half of the staff members in 2006 expressed concerns regarding the
role OCAN should and will play in influencing policy decisions in the UpCOmIng vears

Staff Perceptions of OCAN’s Successes

Staff reported that OCAN has achieved many successes over the past year The
foliowing list sumnmarizes staff comments related to each success, as well as what they perceive
10 be respective coniributing factors to that success:

> OCAN conference One staff member said, *T think our biggest success is we had the
most successtul conference ever in the fall  The most people, great evaluations [
think itwas actually a national-caliber conference in terms of the content and
information that we had there and [ think that many people [who] attended would
agree " This same staff member attributed this and other OCAN successes to “really
focused staff 7 in addition to the use of OCAN’s strategic nlan to guide work

> Professional development One staff member commentad on the redesign of

OCAN s tecnnical assistance plan of professional development staring it has “heen 2
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huge win” for OCAN. A second staff member attributed this success to the assistant
director of program development, who did a “great job with professional
development.”

> Separation from NCAN, KnowledgeWorks, and the Board of Regents. “We've
always been aligned since [OCAN’s] inception with KnowledgeWoiks, the Board of
Regents, and NCAN and [ think for the first time we're very separate from each of
those,” one staffer said (No specific coniributing factors were provided for this
SUCCESS )

s Retention “We'te [OCAN! looking at retention, leveraging dollars for a retention
grant,  think that’s been a big win for us and ! think 1t’s drawn more attention to
OCAN,” said one staff person. Ancther staff person agreed with the importance of
this success and remarked on OCANs ability to secure funding from Sallie Mae to
support retention grants for college access programs to work with higher education
institutions. One staff member attributed this success to statf members’ focus on
refention-related issues

» Web-Enabled Siudent Tracking (WEST). Two staft members thought that the
implementation of WEST has been a significant success for OCAN over the last year
One staff member stated, *“We now have a way programs can justify their woik
which can go back to legislators and show relevance, show the importance of the
work 7 A second staff member agreed, stating, “There are probably close to 15
programs using WEST daily at this point, which is a huge success forus 7 One staff
member attributed the success of implementing WEST to “more emphasis on data ™

» Full-time staff. One staff member stated, 1 think having staff that are full-time
OCAN has been 2 huge win for OCAN." Another staff member commented on
OCAN’s 100% increase in staff since last Movember One staffer attributed the
increase in full-time staff to the OCAN/NCADN split, stating that the highly paid
NCAN staff were a stzain on OCAN’s smaller budget This same staffer went on to
emphasize the importance of having full-time employees so staff could dedicate their
time and focus to one crganization instead of splitting their attention between two

s Strategic plan. Several staff members commented on OCAN’s success in following
the strategic plan, which included putting standards in place One stalfer 1eflected on
the implementation of standards, stating, “Tt was good to come down and really help
guide the woik of OCAN members and what they need to be doing as part of their
nonprofit operations as well as the appropriate programmatic aspects of their
programs ’

Two staffets added thar the dedication and hard wotk of staff contributed to OCAN's

successes over the past yvear One staff member explained that success was 1elated to “the :.r.zr
taking '_rt account what needs to be done and then getting feedback from our membership ”

12
As in 2003, staff members identified the separation of OCAN from other organizations,
such a5 NCAN, as a continmiing success in 2006 In addition. in 2006 staff members reported
OC AN s accomplishraents 1o mdude several organizational successes, such as increasing tull-
tdme staff implementation of new programs, and continual mod:fication of OCAN's current and
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future goals The engagement of OCAN’s board of directors was a success noted in 2004, but
did not surface in the following two years

Staft Perceptions of OCAN’s Challenges

Thies of the four staff members described multiple challenges CCAN has faced while
trying to achieve its goals over the vears The final staff member restricted his or her answer to
only one domain

Three staff members discussed issues related to the development and implementation of
WEST when discussing challenges OCAN continues to face  One staff member stated, “One of
the programmatic challenges that will always be a challenge despite being [more or] less up and
running is tracking students from secondary to postsecondary and making that available ” A
second siaff member said, “T will now say that data collection is our biggest shortcoming and
some of that just has to do with the amount of time it takes and the amount of doliars it takes ”

& second challenge reported by staff members was the lack of engagement by OCAN's
poard of directors. Ome staffer commented, “I think our board is hands-off 7 "This same staff
meroer went on o discuss the aeed for an OCAN leader with “different skiils and intsrests’ that
address policy and fund-raising issues. A second staff membei said, “1 think they [OCAN board]
need to be advocates for our work in thelr day-to-day lives more than some of them may be ™

Another challenge identified by staff members was 1elated to securing additional private
funds to support OCAN  One staff member commented that a current concern is the heavy
reliance on state funds, which have the potential to be cut by the next governor In addition
another staif member 1emarked on the improvement in OCAN’s attainment of private funds, but
concluded by highlighting the need for more work be done in this area.

A final chellenge discussed by two staff members was related to a need for marketing to
increase public awareness and the general awareness of CCAN’s work at various levels One
staff member talked in detail about the challenges OCAN has faced m developing marketing
sirategies that are consistent with those of staze agencies, such as the Ohio Board of Regents
Another staff member commented on the need to spend more time and focus on building
awareness about “OCAN and iis importance to the state ”

When asked which factors contributed to the identified challengss, staff members
discussed several topics. Two staff members mentioned the impact of having limited staffing to
address all of OCAN’'s needs Another discussed the challenges OCAN staff members have
faced from other programs when attempting to implement data tracking procedurss  Other siatf
members remarked on the failure to focus on private funding and increasing public awareness of
OCAN"s work due to staft members focusing largely on other programmatic areas  In addition
one staff member discussed the difficuliies of claiifying the relationship betwesn
KaowledgeWorks and OCAN  This staff member commentsd that, even though KWF stiil has a
large influence on OCANs prionities. OCAN could benefit from continuing to be weaned off the
Foundation

[n relation to the above challenges, statf members suggestad various methods of
managing the challenges  One staff member reported that OCAN is addressing the need to
increase prvase funding by modifying the responsibilities of a vacant job position to include

Jagvocacy. tund-raising, and outreach 7 [n relation 1o concerns regardin g marketing, one staft
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member reported the Student Access and Success Coordination Council of Ohio, a group of
access professionals from across the state, continues to play a large role in promoting marketing
Finally, one statf member remarked on the need for CCAN e begin taking a more independent
role in increasing public awareness, rather than relying on KnowledgeWorks consultants

In: contrast to challenges in 2003, staff members reported current challenges that spanned
multiple domains  [n 2006, statf members’ concerns focused mainly on the need to diversify
funding resources, organizational concerns related to the hoard's level of involvement,
increasmg public awareness, and the improvement of data tracking procedures The
organizational concerns reported in 2004 and 2003, related to leadership and separation from
NCAN, were no longer present in 2006 Instead, perceived challenges pertained more to specific
elements of OCAN’s curzent level of functioning and future direction '

Staff Concerns About OCAN’s Upcoming Year

Staff members shared several diverse concerns about OCAN for the upcoming year The
following list summarizes staff comments related 10 each expiessed concern:

2

Compeling agendas and strategic planning, One staff member said, “We [OCAN]
have so many managers, we have the board of directors, we have the programs we'te
1esponsible to, we have the Ohio Board of Regents that we're responsible to it's

just trying to stay focused and carve out a clear direction of OCAN and so 1 think

strategic planning will be a critical need for the next vear ” A second staff member
commented, “Another thing is 1eally seeing where we want to go as an organization
as we start our next strategic planning process, so it'll be a challenging time.”

Economic concerns related to the gubernatorial election. One staff member
commented, “We’'ve had a lot of support from the ex-governor so we need to build
that relationship with whoever’s elected ” A second staff member stated, “ fear that
{reallocation of state funds] will continue until our piece of the pie is gone to the point
whete education is basically defunded in Ohio, especially higher sducation ” Two
other staff members remarked on the uncertainty of the upcoming election and agreed
it has the potential to impact state funding for OCAN

Staff transition. Two staff members commented on the impact of one staff member’s
departure from CCAN  One staff member stated, “Reorganization to fill [this staff
member’s] spot 1s a challenge] because it won’t be the exact same position that he’s
leaving A lot of things will be reallocated " A second staff member remarked on the
importance of figuring out how best to align the duties of the new person with other
staff’s current work

Staff size. Several staff commented on the small size of the staff compared 1o the
large amount of work  One staff member said, T think there is only 50 much that the
thiee OCAN professional staff can do and I think that sometimes things are going to
teli through the cracks  {with] our {imited staff ” A second staff member
commenisd on the need to prioritize tasks stating, “We do have a small staff and we
all work very hard but [ think 1t's just making sure that we aliocate the work well and
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o Data collection. One staff member commented on the unportance and difficulty of
collecting data from secondary to postsecondary education  This staff member stated,
“But that’s a concern for me in the next year, just getting the data we need 1o
prove that these things wortk And  they may not work, in which case we’ll have fo
decide what we're going to do ” This staff member discussed the difficulties in
obtaining these data due to “roadblocks™ put up by the Ohio Department of Education
and Chio Board of Regents *

Concerns about OCAN’s future over the past three years were often similar These
concerns included issues pertaining to funding, the successful lmplementation of a data tracking
system (WEST), and competing agendas with other organizations In addition, in 2006 staff
reported new conceins related to the uncertainty of the gubernatorial election, tansitioning of
staff, and smalli staff size Only one concern, financial resouices, was teported again and again
over the 3-year evaluation Also, staff members’ concern about mmplementing the strategic plan
in 2004 changed to a feeling of a success in 2006

Staft Comments About OCAN

When asked if they had any other comments about OCAN to share, staff members
praised the organization’s past and present work asing words such as “valuable, responsive, and
respected ™ One staff member said, “T think the level of respect that’s given to the organization
from the progiams has really increased ” Another staff member commented, “T would say that
OCAN is a really valuable organization to the state of Ohio,” thus hi ghlighting the importance ot
its work  In terms of leadership, a third staff membe: remaiked, “1 think the leadership is very
strong  They're not afratd of taking on new projects or ideas or making something happen,
which [ think is necessary in a nonprofit.” The last staff member added, “It’s a great staff, we'te
a great teamn; lots of different skill sets and personalities but I think we all work well together ”

While staff members remain optimistic about the current and future ditection of OCANs
wotk, one staff member commented on the existing need at the state level for a vision for hi gher
education to be developed This staff member stated, “T think OCAN is a realiy valuable
organization, but we do have to rely on some things to come together at the state level. We
|OCAN] can provide insight but that’s pretty much all we cando ” A second staff member
commented on the importance of the evaluation process in OCAN’s continual development,
stating, “I've enjoyed the evaluation process because 1 think we have learned from this and it nas
really moved cur wotk forwaid with getting the reports and feedback and unders tanding whers
the holes are and where the gaps are ”

It not siear wnether tre roadbiocks orizinate itom the stars bureancracies or fram tedera) ramily Educaticnal
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Case Study Summaries

Because OCAN 15 an intermediary supportt organization, its success and impact can best
be measured by examining the programs it supports (evaluation questions la thr ough 1d) The
following case study summarties describe the success and limitations of college access programs
in providing college access services to Ohioans The first summary examines all five case study
programs as they relate to OCAN’s three goals of progiam development, advocacy and
sustainability The following two summaries involved case studies of the longitudinal sites and
were conducted during the final year of the evaluation (see Appendix H for the complete reports
of these studies) The final thiee case studies were conducted during the second year of the
evaluation (see Chadwick, Wood, Hughes, & Huang, 2005 for the full case study 1SpOIts)

Summary of Program Lase Stndies

Two programs {CEC and LEAF) that had been visited in 2004 wers revisited in late
2005/early 2006 Three other programs (CYC, Ironton, and Lima) were visited once during the
2004-2003 school year. The following sumimary describes the case study programs as they relate
to OCAN's three goals of program development, advocacy, and sustainability

Program background. Information collected on the communities served by the five case
study programs indicates that the programs were serving their target demogr aphic. Although the
five member programs served their own unique communities, they all served individuals of
similar characteristics: high school seniors from low to middle sociceconomic backgrounds In
terms of ethnicity, two programs (Lima and CYC) served a predominantly Black population and
the remaining three served a White population. Two programs (Lima and Ironton) served 1 high
school in the surtounding area; CYC served 5 high schools; CEO served 7 high schools; and
LEAT served 17 high schools from two counties

Member programs often stated that the number of staff members limited the amount of
services they were able to provide The programs varied in number of employed staff members
Three programs (CYC, Ironton, and Lima) had 2 or fewer staft members, CEO teported 8 staff
memboers, and LEAF had 12 staff members It is important to note that the latter two programs
setved the greatest number of high schools among the five programs. In addition, each of the
fve programs reported having either a board or advisory committee

Program development. According to information collected during member program site
visits, OCAN has been successful in its goal of program development, which focuses on
providing valued services to member organizations to ensure college access and success OCAN
has reached this goal by providing a student tracking database rrainings and technical assistance,
and service manuals. as well as by identifying best practices among cellege access services

OCAN member progiams provide a variety of services related to college access  All ive
programs reported offaring similar seivices in their local communities, with financial aid
counseling being the service provided raost eften. Other similar servicss included parental
advising and early awareness activides Al the time of each sits visit, three (CRO, lronton, and
LEAF) of the five programs provided last dollar grants; one (Lima) of the remaining two
programs Intended 1o provide these grants in the school vear following the site visit and one
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(CYC) did not plan to offer them  Other services that were provided included campus visits,
college entrance exam pieparation, and career expioration opportunities

OCAN seems to have effectively communicated the need for programs to engage in data
collection and outcome measurement In terms of recording participani information, two (CEG
and CYC) of the five programs maintained paper records of their interactions with service users
Two (Ironton and Lima) other programs reported maintaining participant information
electronically And one program (1L EAF) maintained records both on paper and electronicaily
Typically, the programs collected information on participants’ status in schoo!l (e g, grade level,
grade point average), contact information, general interssts, and intentions to pursue
postsecondary education  Although no programs collected outcome measures at the time of each
site visit, all acknowledged the need for collecting such outcome data and reported thei:
intentions to track participants following high school graduation  While two programs {Ironton
and CYC) did not report how they intended to track these = 7 =
data, two other programs (CEO and Lima) expected 1o | The longitudinal case study
implement OCAN's Web-Fnabled Student Tracking sites (LEAF and (CEO) made
(WEST) database the following vear The remaining \ progress Loward mote
program (L.EAF) was curtently developing is own system sophisticated data tracking -
to measuze prograrn outcomes  The longitudinal case study ] ol DCAN’s efforts to
sites (LEAF and CEO) made progress toward more | focus member programs on
sophisticatzd data tracking because of OCAN’s efforts to onteomes fracking,
focus member programs on outcomes tracking  Across the
five programs, staff and board or council members reiterated the challenge of collecting outcome
data due to confidentiality laws that protect student identification

o

OCAN’s professional development opportunities have been well attended by ptogram
staff over the past three years Program staff members repotied receiving useful information
from the workshops and conferences offered by OCAN At least one staff member from each of
the five member programs had aitended a professional development workshop and annual
conference provided by OCAN  Typicelly, however, only one or two staff members f1om sach
program regularly attended the workshops and conferences A few programs reported that their
staff members were unable to take time away from their advisory duties to attend these
professional development opportunities, and another program reported attending trainings
provided by an organization that was geographically closer to its location  This program
collaborated with OCAN and has delivered professional development to other member programs,
which supports OCAN's role as a network among college access programs

Advoeacy [nformation from the five case studies suggests that OCAN s achieving its
advocacy goal of becoming the recognized leader of college access in Ohio by aligning resouzces
to promoie the work and succass of OCAN and its members

[n terms of advocating college access in local communities, the five member DICZIAImS
nave been stfective in communicating their purpose to aducation personnel in their surrounding
service area According to surveys completed by district superintendents, school principals, and
gnidance counselors, education personnel were awars of the services provided by their [ocal

college access program. The majority of education personnal were familiar with the serviees

provided by their focal access programs and their awazeness of these services slightly increased
acioss the 3-vsar svaivalion for the longiudingl case siuc yosites "CEO and LEAFY  [n addition,
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education personnel’s perceptions of program effectiveness slightly increased over the past three
years for one fongttudinal site (CEO), but remained the same level of effectiveness for LEAT

Depending on the existence of program staff in the schools, education personnel’s contact
with college access advisors varied across the member programs  For instance, the majority of
education personnel associated with the Lima program reported either no contact or infrequent
contact with program staff; this program did not have advisors located at the local high school
during the time of the site visit. However, contact between the program advisors and the
education professionals increased across the 3-year evaluation for the longitudinal case study
programs. The percentage of education professicnals having at least weekly contact with CEO
advisors increased by 20% from early 2004 {63%) to late 2003 (83%). In addition, the
percentage of education professionals having at least weekly contact with LEAF advisors
increased by 15% from early 2004 (59%) to early 2006 (74%) Notably, contact seems to
increase as the tatio of advisors to schools becomes smaller actoss the programs, most likely
because advisors are then able to spend more time at each school

Across all five programs, staff and board or council members were mixed in their
knowledge of OCAN’s mission or its purpose  These individuals fiom two of the five programs
{LEAF and Tronton) expressed little understanding of OCAN’s role in college access. The
majority of staff and board members from two programs (CEO and Lima) reported a general
understanding of OCAN’s mission In addition, across all five programs, understanding of the
relationship among OBR, OCAN, and KWTE was limited.

‘The majority of education professionals across the five programs believed that it was
important to have an organization “champion the cause” of college access in Ohio  Although the
majority of education professionals were aware of local access program services, their awareness
of OCAN varied across the programs  For CEO, 82% of education professionals’ were
somewhat or very familiar with OCAN in 2004, compared to 22% of education professionals
associated with the LEAF program; when measured during the second site visit, these
percentages remained approximately the same  Although awareness of OCAN among the
education professionals seemed sporadic, perceptions of the network’s effectiveness in meeting
the college access needs of Ohioans were more consistent  Of the professionals who wers at
least somewhat familiar with OCAN, most reported that it was performing its functions
effectively An average of 27% of education professionals from the other three programs
reported being somewhat familiar with OCAN; their ratings of OCAN ranged from not at all
stiective to fanly effective

Sustainabilily According to data collected across the five case siudy programs, OCAN
has progressed toward its goal of sustainability for its member programs. Although the five cass
study programs were individually different and had varving forms of resources, all had sesmed
to have established themselves with a fizm foundation in thelr respective communities

Threngh OCAN's many funding opportunities, the five member programs have receivad
some armount of funding for various program activilies over the past thiee years Some of these
monies have helped the case study programs to replicate best practices, distzibute last doliar
grants, and conduct professional development seminars

[n efforts to accomplish one strategy of OCAN's sustainability goal a professional
development workshop was provided 15 member programs to help establish orominent and
cfiective bourd eadershio  Although no board or council raembers from the case study programs




reported having attended a training offered by OC AN, their suggestions and feedback helped
OCAN 10 identify the needs of member program boards of directors and develop a professional
development workshop that was held in early 2006

The majority of board or council members were optimistic that
their programs would be sustainable over the next three years.

The majority of staff and board members from the five case study programs agiced that
thelr programs were not capable of serving more participants at its current funding levels
Almost all of these individuals believed that additional funding was essential to expanding their
program services. However, according Lo board or council members fiom the five case study
programs, almost all who were interviewed were optimistic that their programs would be
sustainable over the next three years Al their program’s current funding levels, individuals fiom
the five case study progrems were confident that their programs would continue to provide
college access services to their swrrounding communities

Clermont Educational Opportunities

Cletmont Educational Opportunities (CEO), an OCAN member program, was selected as
one of two longitudinal program case study sites  Edvantia evaluators visited the program in
early 2004 and late 2005 to examine the program’s activities and operations

Description of methodology. Edvantia evaluators interviewed staff and council members
of the Clermont Educational Oppertunities (CEQ) program in April 2004 and December 20035 In
2004, mterviews were conducted, either in person o1 by telephone, with all 5 staff members and
& members of CEO's advisory council In 2003, 5 staff members, including the executive
director, program maneger, and 3 advisors, plus 4 members of CEQ's advisory council, were
interviewed Length of employment with CEO for staff members interviewed i 2005 ranged
from 8 to 43 months  The 4 council members had been involved for a minimum of 2 years

In addition to conducting interviews with council and staff members, BEdvantia
researchers distributed a 12-item survey zbout the awareness of, and satisfaction with, CEO and
OCAN  Surveys were mailed to 15 education personnel working at sites currently served by
CEO Of the 12 surveys returned, tespondents included 1 superintendent, 4 principals, and 6
guidance counseloss; 1 respondent did not identify his or her roie

Program context. The 2000 U S census reported the total population of Clermont
County to be 177,977 The median age of Clermont County residents was 34 8 years. slightly
younger than the median age for the state of Ohio (36 2 years) The majority of the population
was White, non-Hispanic (96 6%) No race/ethnicity other than White exceaded 1% of the
county’s population  Clzrmont County can be considered economicaliy advantaged in
comparison to statewide economic figures; the median household income for Clermont (545 386
excesds Ohio’s median household income (340,936 Clermont County can be seen as two
distinet temritories  The eastern portion of the county is considersd mors rural, and residenis in
this area often own family-run businesses The westzrn pottion i3 considerad more suburban,
and adult residents often ha e higher educations




Clerment County has 46 public schools, including 10 high schocls  For the past 2 years,
CEO has served 7 schools within Clermont County; 2 high schools stopped using CEOQ’s
advising services and 2 new high schools were added CEO currently serves the following high
schools: Williamsbuig, Clermont Northeastern, Glen Este, and Amelia. CEO also serves the
following career and technical education centers: Scarlet Oaks, Diamond Oaks, and Live Oaks
Live Oaks, Williamsburg, Clermont Northeastern, Glen Este, and Amelia have been receiving
CEO advisory services for more than 2 years  [n addition, CEO has developed a presence in

everal local libraries  These libraries make brochures and pamphlets available, and the

librarians know how to access program-related Web sites

Although high school seniors are CEO’s main service users, CEO also offers the Making
it Count program for {reshmen and gives several piesentations each year for sophomores and
juniors. CEO also works with adult GED recipients to provide college information The
majority of students who use CEQO’s services have traditionally come from the 1ural and the
lower-income populations A great majority of students who seek CEQO’s services are first-
generation ¢ollege attendees

Program history, CEO recently experienced a significant transition with its
organizational structure  Initially developed through Clermont 20/20, a leadership development
group, CEO gradually became its own 5301{c)(3) nonprofit ciganization However, after being
independent for several years, CEQ’s adviscry council decided the progiam should “come back
under the umbrelia of Clermont 20/20,” ultimately dissolving its standing as a 501(c)(3)
organization

The CEO program has been providing services since 2001 As of 20035, CEO included 7
high schools in Clermont County and six adviscrs, compared to 7 high schools and five advisos
in 2004 The (CEO) program staff is composed of advisors positioned at school sites, a program
manager, council members, and an executive director

Services, Financial aid counseling remains a major focus of advisors This service s
provided mainly to high school juniors and seniots and to parents of studenis CEO advisors also
assist students by providing last dollar grants and scholarship information  Advisors counsel
students on the timelines necessary for successful college application, including testing and
general application deadlines While CEO does not traditionally fund test and college
application fees, advisors do assist students in receiving financizal assisiance trom their scheols or
other sources In addition, CEOQ may provide fee waivers to students with significant need. CEO
advisors also counsel parents at the school during financial aid nights or at other college nights,
and parents are f1e¢ to contact advisors at any time  Neatly three fourths (72 7%) of education
professionals reported that CEO provides parent advising in thelr schools  Because advisors
tatlor services to fit each school’s needs, they often consult with school guidance counselors
Comparzd to 2004, CEO now seems to be providing more early awareness activities (o high
school freshmen, sophomores, and juniors  Yatious presentations and programs are offered by
advisors throughout the school year and college visits to neaiby postsecondary instinitions are
arranged Education professionals identified this inciease in services, with 33% of education
professionals in 2003, almost 10% mors than in 2004, aware that CEO advisors provided early
awareness activities to their schools

Althougn CEC does offer a resource center that serves a3 a “ope-5top shop  to studenis
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conducted in the schools, there is no need for students to access information at the resource
center  In addition to the aforementioned services, CEO has begun to develop resource centers at
local libraties At these resource centers, CEO offers a variety of literature on coliege access

CEO recerved an implementation grant from OCAN to provide a mentoring program at
cach of the college access sites  One advisor also mentioned the addition of a college reunion
progiam. Still in development, the college reunion program plans to have high school graduates
who currently attend postsscondary institutions discuss their college experiences with high
school seniors  In arelated vein, a few advisors noted that they sometimes advise high school
graduates who are interested in posisecondary education

Data management. As in April 2004, CEQ advisors in 2005 maintained paper records of
their interactions with students CEO has not maintained an electronic database; however, the
program does plan to use the WEST database developed by OCAN  Because CEQ’s services are
specialized for each school, standard data points are not requited and advisors create their own
methods of recording interactions, such as a notebook roster or handwritten notes (o record
student information, including grade point average and college application status  Like
maintaining student activity records, collecting student ouwtcome information—for instancs, the
number of students whe apply to college and the number of students who receive scholarships—-
is also informal for CEO  While some data ate collected, the majority of CEO's outcomes are
determined by informal reports from students

Several staft members focused on the financial aspects of oulcome data. One staff
member stated that to “come back with hard numbers as to what we have done” would greatly
assist the program in securing additional funding In arclated vein, a staff member notad that
outcome data indirectly affect program sustainability Because the program depends on
continued funding, assessing outcomes will help the program to “show effectiveness” and. in
tun, generate new funding resources

The WEST database would provide CEO with a formalized structure  Because 1o gistics
between CEO and the schools are still being fleshed out, a proposed date to star utilizing the
database was unknown

Networking, At the site visits. staff and board members reported good, strong
relationships with OCAN and the Greater Cincinnati Coliege Access Network (GCAN) CEO's
relationship with GCAN may not be as stiong as with OCAN, but staff members often artend
trainings that GCAN provides  Staff members did not know about any CEO interactions with
KWE or OBR  Like staff members, council members reported good relationships with OCAN
and GCAN  While unaware of any contacts during the past two years, council members did
report that CEO’s relationship with KWTF has “diminished since initial fuading ”

CEO has maintained posttive working celationships with the Uriversity of Cincinnati

(UC), Clermont 20/20, and local libraries over the past two years Because CEQ is now under
the umbrella of the Clermount 20/20 organizational structure, the progiam maintains frequent, if
not daily, contact with the organization As mentioned carlier, CEQ shares staff members with
Clermont 20/20  Both staff and council members thought that the relationship between the two
organizations was positive and served a collective purpose

s retadionships with Toca! Ubraries have continued to evolve and sirengthen  Staf
e
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centers has been very positive Individuals can also gain access to the Education Career and
Cpportunity System (ECOS) through the libraries’ computers. In addition, staff members 1eport
that CEO has a good but sporadic relationship with Student Loan Funding, a student loan lender
Council members stated that CEO maintains peripheral contact with the Chamber of Commerce
In the past, the chamber has provided meeting space for CEQ’s board of directors While no
specifics were mentioned, one council member stated that the chamber has had recent
difficulties, preventing frequent collaborations with area o1ganizations, including CEQ  Staff
and council members added that no divect coniact has been made between CEO and the Ohio
Department of Education in the past two years

Staff members agreed that netwosking and leaming about other college access programs
was important to them  CEQ maintains close contact with neighboring college access programs
Council members, too, thought that networking and learning about other college access programs
was “essential 7

Perception of relationships among KWF, OCAN, and OBR. Only the exscutive
director of CEFO was asked about the relationships among KWF, OCAN, and OBR  The staff
member stated that, while separate entities, the otganizations have common goals and their
“missions align " The staff member stated, “KWF has invested in OCAN and in college access
and made that a priority 7 This individual added that having an executive from K'WF on loan to
OCAN is “really critical” because “that’s usually the piece that is missing and why state member
organizations aren’t successtul 7 Council members had limited understanding of the
relationships among the three organizations While most thought the connections were strong,
they lacked details

Awareness of/interactions with OBR/KWF/OCAN. Staff and council members did not
seein to be aware of receiving any support, such as professional development or other assistance
from OBR in the past two years. As in 2004, staff and council members in 2005 had a vague
undeistanding of OBR’s role in college access. Only one staff member and one council member
were able to provide a general understanding of OBR’s role in college access

Similar to OBR, staff and council members were complately unaware of CEQ’s
interactions with KWF in the past two years Members could not recall if KWF had provided
CEO with any training, technical assistance, ot other suppott. Therefore staff and council
members were ot able to gauge changes in interactions with KWF  In addition to providing the
seed money for access programs, council members described OCAN’s basic mission as (o serve
as a "pivol point” to local member programs  Council members feit that OCAN’s main goal was
to “improve access for those kids that don’t have the right kind of support at home ”

CEQ’s executive director and program manager have sought advice o1 information from
OCAN staff by phone and e-mail in the past two ysars  Comumunications betwesn the
crganizations have focused on use of the WEST database CFO has sought advice from OCAN
regarding the program's organizational structuze  OCAN recently hosted a meeting with CEOs
cxecutive director and advisory council chair at the OCAN office in Cincinnati. Foliowing the
meeting, CEO staff asked OCAN’s executive director to attend and speak at CEQO’s upcoming
advisory council meeting  Staff members indicated that they feel comfortable about seeking
information or advice from OCAN  Staff membess could not think of any ways to improve
(OCAN statf members’ inieractions with CEO




Education personnel awareness of and perceived effectiveness of CEOQ/OCAN As in
2004 education professionals in 2003 zeportad high levels of familiarity with CFO’s services
Survey responses showed that 66 7% of education professionals at current CEQO sites consider
themselves very knowledgeable about the services CEQ provides to their school, while the
remaining respondents report being someswhat knowledgeable Fducation professionals in 2005
reported considerably more frequent contact with CEQO advisors than did respondents in 2004

When asked to rate the effectiveness of CEO services i meciing the college access needs
of students enrolled in CEQ sites on a scale fiom | (very neffective) to 5 (very effective), all
survey tespondents in 2004 and 2005 reported the highest or second hi ghest rating of
effectiveness (2004, M =4 4; 2003, M =4 7).

Of those education personnel who wers either very familiar or somewhat familiar with
OCAN (2004, 82%; 2003, 83%), most thought it was effective (2004, 33%; 2005, 40%) or very
effective (2004, 33%;, 2003, 20%) in meeting the college access needs of Ohioans, while a
handful (2004, 17%; 2003, 20%) thought it was somewhat effective and a few {2004, 11%; 2005,
20%) did not know

CEO case study conclusions. During the past two years, CEO has giown to include
more siies, advisors, and resouice centers. In addition, CEO has aided Clermont 20/20 in
developing mentoring programs in each of CEQ’s college access sites And CEO continues to
shape its services to fit each school, based on identified needs,

While CEO was in a sensitive transition period in
2004, staff and councit members hoved that being placed
under the umbrella of Clerment 20/20 would increase
recognition in the community and provide financial J
stability. They identified the opportunity for collaborative ;
projects as another benefit of the new partnership The
level of commitment to CEO expressed by the executive
dizector of Clermont 20/20 and the new program manager |
is a positive reflection of the progtam’s structuial rebirth

- The level of ¢commitment t;@-f'
 CEOexpressed by the i
ecutive director of
raond 20/20 and the pew
. program mansger is a
positive reflection of the -
program’s structural rebirth.
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CEO has experienced considerable gains in the past two years; however, most staff and
council members in 2005 were unaware of the relationships among KWF, OBR, and OCAN
OCAN may want to communicate such information to member programs in order to enhance
understanding and awareness about their collaborative parinerships

CEO staff members exhibited both trepidation and excitement about implementing the
WEST database for measuring program outcomes Because current data collection methods
nchude only pen and paper staff would liks to imolement a formal, electionic system for
recording studeni intevactions and trecking success over time

OCAN's etfectivensss in program development can be supported b y CEO's success in
providing college access services thai assist students in attaining higher education CEQ has
taken advantage of OCAN’s numercus frainings and technical assistance, and has provided its
own trainings (¢ other local access programs  Maintaining tight telationships with other college

cess prograrus is important to CEO, as it continually stives to impiove by atilizing others’
actices that have demonsivaied effectiveness.
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While continuing to strengthen its services, CEO values the opportunities provided by
OCAN  Through CEO, OCAN continues to provide essential setvices that raise college access
awareness to a large population of possible first-generation college attendess, whom CEQ is
dedicated to helning

CEO staff, councii members, and education personnel eontinue to lack knowledge about
OCAN's effectiveness at influencing policies and expenditures related to college access in Ohio
While staff members knew that the program maintains close relationships with area legisiators,
they were unawaze cf the relationship between OCAN and OBR.

CEO staff and council members were fairly optimistic that CEQ will be able to sustain
itself for the next three years However, in terms of providing services to more students, funding
is still a concemn

With OCAN’s blessing, CEC’s new status as a program of Clermont 20/20 has given
staff and board members renewed hope of sustainability This new structure provides a “home”
for CEO, something that statf and board members say was missing in the program’s earlier days
Like OCAN and several other college access programs. CEO experienced a significant change in
leadership over the past three years The new leadership structure and recent stability seem to
nave generated optimism about the program’s future, and to have strengthened communications
vetween CEO and OCAN

Lake/Geanga Tducational Assistance ¥Foundation

The 1ake/Geauga Educational Assistance Foundation {LEAT), an OCAMN member
program, was selected as another longitudinal program case study site  Edvantia evaluators
visited the program in 2004 and 2006 to examine the program’s activities and operarions.

Description of methodology. Edvantia interviewed staff and board members of the
Lake/Geauga Educational Assistance Foundation {(LEAF) in April 2004 and April 2006 In
2004, interviews were conducted, either in person or by telephone, with all 13 staff members and
15 {71%) members of LEAF’s board of directors  Interviews were conducted only with board
members who had served for more than a year by April 2004; 21 of the 235 board members met
the length-of-service requirement for the interviews. In 2006, interviews were conducted with
all 11 staff members and 9 (50%) members of LEAF’s board of directors: 18 of the 19 board
members had served for mote than a year by April 2006

Length of employment with LEAT ranged from 7 months to 9 years for the staff
members, with an average of 4 7 years  Length of service for board members was slightly
longer, ranging from 1 year to 15 yeais, with an average of 5 | vears

In addition to interviews with board and staff members, a 12-itern survey about
awareness of, and satisfaction with, LEAF and OCAN was distributad to 80 hi gh schoot
counselors, principals, and superintendents in the schools LEAF serves  Of these, 34 (63%)
education professionals from 17 school distiicts tetwmed the survey, including 10
superintendents, 9 principals, 33 guidance counselors, and 2 who did not specify their roles

Program context. Lake and Geauga countiss are located in northeastern Ohio near
Cleveland The 2000 7J S census reported the total populations of Lake and Geauga counties o
be 227,511 and 90,893 respectively  The median age for both counties was a little more than 38
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years, slightly older than the median age in the state of Ohio (36 2 years) Whits people were the
vast majerity in Lake (95 4%) and Geauga Counties (97 4%), with African Americans making up
2% of the population in Lake County and a little more than 1 2% of the population in Geauga
Lake County also has a Latino population of about 1 7% no other races/ethnicities exceed 1% of
the population in either county Both counties are economically advantaged in comparison with
statewide economic figures  With a smaller area and a larger population, Lake County is the
more densely populated, with roughly 997 people per squatre mile compaied 1o Geauga County’s
225 people per square mile

Lake and Geauga counties have a combined total of 89 public schools, with 18 high
schools in the two counties  LEAF serves 17 high schools within T ake and Geauga counties,
compared to 19 in 2004; due to the schools’ financial difficulties, LFAF no longer serves 2
schools (I in Lake County and 1 in Geauga County) Eleven of those schools, 1 parochial and 10
public, lie within Lake County The remaining 6 schools are In Geauga County. In addition,
LEAF maintains & 1esource center wheie advisors counsel parents, students, and other
community members about financial aid and related college access issues. LEAF staff members
occasionally undertake community outreach efforts Workshops and presentations are offered to
adults, student groups, and other gioups at the Technology Learning Center in Aubum, where the
LEAFT office is housed

Although LEAF offers early awareness services to elementary and middle school
students, the majority of people LEAF serves are high school seniors. Adult student advising
and parent advising are also offered by LFAF

A large number of LEAF service users are the first people in their families to attend
college  According to the 2000 U S Census, 21 5% of the I zke County population over the age
of 25 held a bachelor’s degree or higher A total of 31 7% of the Geauga County population over
the age of 25 held a bachelotr’s degree or higher in 2000

Program history. Incorporated in 1989, LEAF began delivering services during the
1990-1991 schocl year Because staff and board members felt that the physical space tha
noused LEAT was insufficient in size, the program moved its offices in October 2004 to the
Technology Learning Center in Auburn, Chic  The center provides more space for staff
workstations and offers multiple classtooms; a boardrocm; and other spaces for conducting
group presentations, staff trainings. and workshops LEAF can also take advantage of the
technological capabilities offered by the learning center, which include videoconferencing,
webcasts, and wireless networking The Lake Geauga Computer Association (LGCA), also
housed in the Technology Learning Center, provides Lake and Geauga County schoo! disiricts
with multiple technological services

LEAF experienced a loss in state funding during the 2005-2006 fiscal year One board
member approximated the loss of state funding at $43,000 and attributed the financial loss o
multiple budget cuts at the state level Because the program needed to compensate for the
substantial less in funding, several fund-raising efforts were undertaken  Staff and board
members reacted assertively to [ill the financial void

in April 2004, LEAT expertenced a major change in leadership  After 8 years of service
LEAT's executive director resigned to accept a position with NCAN, and a new exscutive
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director was appointed While staff and board members had been satisfied with the former
executive director, several commented that the {ransition in leadership was a welcome change

Services. Over the past two years, LEAF’s financial aid advisots have continued to offer
the same types of services. Advising high school seniors and their families about financial aid
for postsecondary education remains top priority for LEAF  Advisors assist students in filing the
Free Application for Fedezal Student Aid (FAFSA), completing scholarship and last dollar grant
applications, and applying for fee waivers for college entrance exams and college applications
Students can access these {ypes of information at the schools where LEAF advisors serve or at
the LEAF resource center; individuals can participate in group information sessions o1 one-on-
one sessions with advisors Information on last dollar grants is also available on LEAF's Web
site. Patents and families of students can schedule appointments with LEAF advisors to discuss
financial aid opportunities; parents may also communicate with LEAF advisors via e-mail or
telephone

- Spreading awareness of LEAF’s services and information to
community members is a major responsibility for board members,

The majority of LEAT board members interviewed agreed that their main objective was
to “communicate LEAF’s vision to the community ” Spreading awareness of LEAF’s services
and information to community members is a major responsibility for board members

LEAF capacity. When asked whether their program is capable of serving more people at
current funding levels, all LEAF staff members responded “no ™ Staff members explained that
LEAF s “serving as many people as it is funded for,” and “would need more funding ” One
staff member noted, “Schools can only budget so much for cur services ”

Awareness of and satisfaction with LEAY services. A survey of education personnel
was distributed to 80 superintendents, principals, and guidance counselors at schools served by
LEAF to assess their awareness of. and satisfaction with, LEAY. Using a 5-point scale from 1
{very ineffective) to 5 {very effective), respondents rated their percepiions. Responses averaged
4 5 on the scale. More than half of education personnel (37 4%) stated that LEAF’s services
were very effective (a 5 on the scale) in meeting the college access needs of their students The
remainder responded that the services weze quite effective (29 6%) or somewhat effective
(11 1%) One respondent {1 9%) indicated being unsure of how effective LEATF’s services were
for the students he or she served.

Data management In terms of outcomes, it has been difficult for staff to collect data on
the number of students who apply for college. the number of students who were accepted to
aniversities, and the number of scholaiships received  Several staff members mentioned that
LEAF disuibuted swrveys to thelr scholarship recipienis in order to measure outcomes.
However, one staff member stated, “It's such a small proportion of students (less than 1% of
respondents) that it's not useable to make any decisions about ”

Although LEAF did not utilize OCAN’s Web-Enabled Student Tracking (WEST)
database to collect studeni outcomes the organization has been collaborating with the Lake
Geauza Computer Association (LGCA) to develop a database for collecting such data. One staff
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member explained, “Tt’s our intent to mimic the K-12 database that is currently in place
(Education Management Information System), so that data can be downloaded without much
trouble, and will make it more user friendly than our current database ” The staff member added
that LEAF’s current database was modeled after the one used by Cleveland Scholarship
Programs; however, this system is outdated. Staff members expected to have the new system up
and running by the start of the 2006-2007 academic year

Program outcomes. Staff cited multiple effects of LEAF’s services on students. Perhaps
the greatest impact is helping students undersiand and complete the FAFSA  One advisor noted,
“Students are able to get help filling out forms that are lengthy and can be confusing ” While
some students are knowledgeable about filing their FAFSA, “others have to be walked step-by-
step through [the process].” Compared to high schoel guidance counselors, LEAF advisors
provide students with unlimited time to discuss their financial aid opportunities. Students have
informed LEAF advisors that when they have talked to school guidance counselors, “there was
not enough time to explain their situation ” Even when students were not awarded scholarship
monies, they have expressed their appieciation to LEAF advisors for “helping ther through a
complicated process.”

Networking LEAF has had contact with a number of organizations that provided
technical assistance and/or training over the past two years. For example, the Aubum Career
Center, [ocated acioss the street from the LEAT offices, provides technology assistance LEAT
staff members have attended training on financial aid from the Ohio Association of Student
Financial Aid Administrators {OASFAA). Staff members consider OASFAA a “huge resource”
and “hope to have them as a partner” because they “lend credibility.” Cleveland State University
provided training on diversily issues, as did the Fifth Third Bank A few staff members attended
a weeklong training held by the Midwest Association of Student Financial Aid Administrators.

Statf members had limited understanding of the relationships among KW¥F, OCAN, and
OBR  One staff member commented, “I don’t know how much KWF is involved with OBR, but
KW and OCAN is very much connected .. Tt doesn’t seem like [OCAN] is their own entity,
it seems like they have OBR or KWF pulling on them.” This staff member went on to say, “ It
would be nice to see [OCAN] stand on their own, without having influences on decisions that
they make ”

Staff interactions and awareness of OCAN, Although some staff members reported
attending professional development workshops and conferences held by OCAN, they stated that
they are often asked to present information or serve as trainers. When not presenting, staff
members indicated that they primarily utilize the workshops and conferences as networking
opportunities. LEAF perceives itself as a support and resource for GCAN: because LEATF has
been in existence longer than OCAN, il is able to lend its experience and expertise to other
college access programs across the state  When asked how helpful the piofessional development
workshops have been, staff members generaily believed that the workshops had been more
helpful to other access programs than to LEAF

Support from OCAN Over the past two years, OCAN has provided LEAF with
financial resources for funding early awareness activities and additional time for advisors in the
schools  OCAN has also provided monies for LEAF to conduct a statewide training for advisors
Other funds were provided to support LEAF’s last doilar grants for adult students Staff
membets noted that thess funds greatly helped LEAT during its loss of state funding
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OCAN staff on-site visits. LEAF staff members reported that OCAN staff visited the
LEAF program four or five times over the past two years. OCAN statf typically came out in
“support” of LEAF, however, and did not provide on-site technical assistance One OCAN staff
member has attended LEAT’s “reports to the community” as a participant, and another has
visited the program to get a tour of LEAF’s new facility

{mproving interactions between (CAN and local boards. LEAF board members
suggested that OCAN mcrease communications with local boards of dizectors  Five board
membets 1ecommended that OCAN staff members conduct personal on-site visits to local access
programs to provide (a) updates on OCAN’s statewide activities, (b) an overview of CCAN’s
mission, and (¢} information on how OCAN goes about securing funding

Education professionals’ interactions with and awareness of DCAN. Education
professionals in the LEAF service area were asked te indicate their famifiarity with CCAN
Based cn a 4-point scale from 1 (Never heard of OCAN) 1o 4 (Very familiar with OCAN), the
average familiarity was 2 1 Seventeen percent had never heard of OCAN, 59% had heard of
OCAN but were not familiar with it, and 22% were somewhat familiar; no respondents 1eported
being very familiar with OCAN.

LEAY case study conclusions. Various data sources and annual reports indicate that
LEAF services have been implemented and integrated into many area high schools  Aside from
anecdotal evidence, however, there is a lack of outcome data to assess the impact that these
programs have on students after LEAF adviscrs end their progiams within the schools. Attempts
have been made to collect such data via student surveys, but the data are too {ew in number to
draw any delinitive conclusions. LEAF is collaborating with the Lake Geauga Computer
Association to develop a tracking database that will allow staff members to collect information
on students relative to services received and postsecondary information. Although no formal
outcorne data exist on the progiam’s activities, staff and board members believe that LEAF is
having a positive effect on students who would not typically have access to higher education.

Although 1t 15 clear that LEAF programs have been implemented and are functional,
OCAN’s effectiveness in program development may be improved by redefining the telationship
between OCAN and LEAT. Because LEAT leaders believe that thelr college access program is
more advanced and expetienced than OCAN itself, the organizations should clarify their toles
and functions with regard to one another. In terms of protessional development, OCAN should
utilize LEAT to its tull capacity for assisting other college access programs throughout the state
of Ohio

The collaborative partnership with the Lake Geauga Computer Asscciation has placed
LEAF one step closer to collecting and measuring cutcome data on service users. This database
will enable staff to assess whether the program is effectively addressing students’ college access
needs and will help OCAN to better addiess program design and development for LEAF as well
as other college access programs

In terms of financial resowces, OCAN has effectively sustained LEAF over the past year
When LEAF experienced a loss of state funding, OCAN was able to nelp LEAF recover a
portion of the depleted funds With these funds, LEAT was able to maintain program services,
including early awareness activities  Although OCAN assisted LEATF with its financial
challenges, without more secute and continuing funding, statf and board members believe that
LEAF will not be able to expand 113 services

70




More so than in previous years, LEAT staff members believe that OCAN is serving as an
advocate for college access. For instance, OCAN has promoted the successes of college access
programs, rather than attributing their successes to QCAN itself However, LEAF staff members
would like OCAN to enhance its role as an advocate for college access. On a statewide level,
OCAN should help to promote the credibility and value of college access programs across the
state. OCAN can then utilize this credibility platform to increase fund-raising efforts

Lima/Allen County College Access Program

The Lima/Allen County College Access Program, an OCAN member program, was
selected as one of three single-visit case study sites. Edvantia evaluators visited the program in
late 2004 to examine the program’s activities and operations

Description of methodelogy, Edvantia evaluators interviewed 3 staff mermbers (1 paid
and 2 volunteer) and 11 board members of the Lima/Allen County College Access Program
(Lima) Length of involvement with Lima averaged 13 months for staff members and 1.7 years
for board members. In addition to conducting interviews, Edvantia evaluators collected such
documents as the program’s strategic plan, annual report, brochures, forms, and board minutes.
A 12-item survey regarding awareness of and satisfaction with the Lima program and OCAN
also was mailed to education personnel in 11 school districts across Alien County. Of the 33
surveys distributed, 18 surveys weze completed and retumed, for a response rate of 54 5%

Program contexi. The Lima program primarily serves Lima Senior High School seniors.
Most staff and board members indicated that the majority of peopie who receive services are
from the urban Lima area and are African American. In addition, there is a focus on providing
services {o pregnant and parenting teens. The program targets lower- to middle-income tesidents
of Allen County Because many students would be first-generation college attendees, staff and
board members stated that postsecondary education often is perceived as unattainable.

Program history. The Lima/Allen County College Access Program began in 2002 and
resided within the Chamber of Commerce This decision has proven to be very effective for the
program, because of the close collaboration between the Chamber and the Lima program  Under
the supervision of the original director, the program expanded to include early intervention,
career development education, campus visits, a rtesource center, and financial aid support. Due
to the relocation of the original director, a new individual assumed the position of director
slightly more than a year after the program’s inception

The program has continued to provide campus visits and financia! aid support, and a
resource center at the Lima Family YMCA was established by the Lima access program (o
service all interested individuals in Allen County. The director and admissions advisors from
loczl colleges are available at the resource center 1o provide parents, students, and other
comrunity members with financial aid and related college access information The program
also provides assistance with ACT applications, presentations at middle schools, and other sarly
AWAIEness programs

Board and staif members indicated that the Lima/Allen County College Access Program

has received support from various local sources, including grants from the Lima Community
Foundation, funding from all seven local colleges, and matching grants from KWF  Ir addition,




the program received the Thomas L Conlan Award and $1,000 at the annual OCAN conference
in October 2004

P?‘ogrgm 0;'ganiz§1ii0§ and s_ervieces'. The }‘Lima N The Lima program is
program is unique in that. its dlrgctox is thg only paid staff | unigue in that its director is
member The program director is responsible for
developing, establishing, and sustaining all aspects of the
program, including fund-raising, tracking students,
developing and staffing program events, and recruitinglocal college admission advisors for
various workshops and the resource center Currently, no program advisors are situated within
the schools College and financial aid advisors serve as volunteers and provide additional
support to the program. Volunteers staff the resource center, provide various workshops and
presentations, and help parents and students complete FAFSA forms  Other services include
campus visits to local colleges, a College Day to provide ACT preparatory services, and a
postsecondary options program that offers high school students college credit for enrolling in
college courses  College advisors are available from October through December, and financial
aid advisots are available from February through March.

the only paid staff member.

A majority of board members are on the Lima Chamber of Commerce Education
Committee or have positions in local city schools ot colleges Members indicated that their main
responsibilities include supervising the director and volunteers, planning long-term strategies,
reviewing financial information, and aiding the director with fund-raising and programming
efforts  Several board members indicated that it would not be possible to serve more people
without additiona! funds and staff, while other respondents stated that the program could expand
in specific arcas but agreed that the program could not handle an overall increase in
programming without additional funding and staff When asked foi their perceptions about this
program’s sustainability over the next thiee years, board member tesponses vatied. The majority
of the board was hopeful, and members spoke of the connecticn to the Charmber of Commerce as
a means of sustainability Additionally, members believed that through existing connections
with the community and board members’ contacts, the program sould be sustained, at least for
the next two years.

A survey was distributed to education personnel across Allen County to assess the
awateness of and satisfaction with the program’s services. The majority of respondents (32 4%)
indicated that they were somewhat knowledgeable about the services this program provides
When asked whether they had contact with program staff at their schools, half (50%) of the
responding education personnel stated that they had no contact; almost half (44 4%) stated that
they had sporadic, infrequent contact; and one participant (5.6%) 1eported monthly contact
When asked to 1ate the effectiveness of program services in meeting the college access needs of
students on a scale from 1 (very ineffective) to 5 (very effective), 40 0% of survey respondents
reported the highest or second-highest 1ating of effectiveness (M 2 6, 5D 1 8) Survey responses
indicated that the majority of respondents {60%) were unsure of what services the program
provides to their schools, while 40% {(n="6) indicated that they were knowledgeable of these
services

Data management. The program director maintains information on participants, using
Excel spreadsheets and Word documenis  Information tracked through these applications
includes names, services utilized, number of people served at the 1esource center, and attendance
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at all woirkshops Unfortunately, without an electionic database, the Lima piogram is unable Lo
collect data needed to measure outcomes of the activities (e g., the number of students who apply
for college or are accepted to universities). Despite this, staff said they believed the program had
a very positive effect on high school students. This belief is based on “anecdotal stories of
progress” and word of mouth. For example, students told program staff that they intended to
apply to schools they visited or thai program activities have increased knowledge for both them
and their patents. The majority of board members also believed that the program has contributed
o improving students’ access to college

Networking, In addition to OCAN, OBR, and XWF, staff reported that they 1ecetived
assistance from a variety of local organizations to help achieve their program goals  Staff cited
the Chamber of Commeice, the YMCA, the local library, and the Rotary as organizations that
have provided significant resouzces to the program.

Perception of relationships among OCAN, OBR, and X'WF. Because volunteers
primarily contribute to the program by staffing activities, they do not fully understand the
relationships among OCAN, KWF, and OBR. The director, however, interacted with these
entities and viewed thetr relationship as collaborative  Although the board understands that the
director interacts with the three ocrganizations, members were not knowledgeable about the
specific goals of these entities and how they have contributed to the program.

Awareness of/interactions with OBR/KWE/OCAN. Among program staff, the director
is the only individual to have interacted directly with OBR  The topics of these interactions
included attendance and tracking forms as well as technical assistance and lraining While half
of board members were unsure of OBR’s role in college access, a few said it was to facilitate and
support college access programs

As with OBR, the dizector is the only individual to have knowledge and interactions with
KWt The director referred to KWE as a foundation that provides funding for education
initiatives actoss the state, including, for example, the Ohio High Scheol Transformation
Initiative.

The majority of staff and all board members indicated having an understanding of
OCAN’s mission. Board and staff responded that OCAN’s goal is io provide consistent
rescurces to students regarding college, to help develop access programs across the state, and to
provide resources to support these programs. As with OBR and KWTF, only the program director
has maintained interactions with OCAN staff Sporadic interactions between OCAN and board
members have occurred through site visits, the annual OCAN conference, e-mails, and
newsletters, and through board members’ places of employment

Only the program dizector and board members have attended OCAN trainings and the
2004 OCAN annual conference In addition, a representative of OCAN has visited and presenied
information on various topics, including a tracking database, ACT preparatory software, the
Education Career and Opportunity System (ECOS), and videpconferencing  The directon said
the workshops and conference have been very helpful, particularly when she was able to meet,
network, and share ideas with other program directors and OCAN staff  In terms of improving
OCAN professional development tramning, the director suggesied that it would be helpful if
OCAN provided start-up materials to new programs, training that is specific to new programs,
and cootdination of new dirsctors’ site visits to established programs
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In addition, board members were asked to rate on a scale of 1 {not valuable) to 5 (very
valuable) the potential value of specific board training topics that OCAN could provide Value
ratings were reported in the following order: Fund-raising (M = 4 6), new board member
orientation materials (M = 4 1), strategic planning {M = 4 0), resource management (M =3 8),
board development (M = 3.6), and nonprofit legal issues (M = 2.8).

Lima/Allen County CUollege Access Program conclusions. Staff and board members
agreed that the Lima/Allen County College Access Program has contributed to the growth of the
Allen County and Lima communities, although this program has been operating for cnly two
vears. Respondents indicated that the success of the program can be documented by the recent
Conlan award, presented by OCAN to recognize (a) excellence in local college access programs
and (b) the commitment of people to inspire Ohio students to pursue postsecondary education.
Despite having only a part-tine paid director who must rely on volunteer staff, the program
reaches students, parents, and adults through a vartety of means. However, board and staff
members say services are functioning at capacity, and limited funding prohibits the program
from extending services at this time.

Despite various changes i OCAN leadership, which initially led to confusion, board and
staff indicated that OCAN has been effective in program development and is an essential source
of support Board and staff members suggested several ways OCAN might improve its
effectiveness in program development For instance, OCAN could continue to create a suppert
network of various college access programs across the state and a database that is capable of
iracking students’ financial aid and choices for postsecondary education. In addition, the roles of
zach organization (e g, KWF, OBR, and OCAN) involved in the college access partnership need
te be clarified

According to Lima program staff and board members, OCAN’s contribution as an
advocate for college access programs in Ohio is indispensable Because staff and board
members’ evidence of OCAN serving as an effective advocate pertained to cocrdination of
conferencss and training, OCAN’s effectiveness may be increased by expanding or continuing
the state-level work it has begun, such as marketing and public awareness campaigus.

Finally, considering the shortage of'state, local, and private funding, college access
programs face numerous sustainability issues If OCAN were to be more proactive in lsveraging
funds and resources, programs could expend more time and energy on programming and daily
operations Tiaining in fund-raising or grant writing for staff and board members could increase
the sustainability of local programs that may not have “experts” in these areas

Ironton’s “If Might As Well Be You” Program

[ronton’s “Tt Might As Well Be You” Program, an OCAN member program, was selected
as cne of three single-visit case study sites Edvantia evaluators visited the program in late 2005
to examine the program’s activities and operations

Description of methedology. Edvantia evaluators interviewed 2 staff members (1 paid
and 1 volunteer) and 3 advisory committee members of fronton’s “It Might As Well Be You”
college access program  One of the staff members interviewed had been involved since the
beginaing of the program, the second staff member began in October 2004, All but one of the
committes members had servad since the program began, with the fifth having served for 2




years In addition to conducting interviews, Edvantia evaluators collected various documenits,
mncluding the program’s financiat aid and scholaiship information, student information sheet,
program objectives and outcomes, participant surveys, program service report, and program
flyers. A 13-itemn survey tegarding awareness of and satisfaction with the “It Might As Well Be
You” program and OCAN was administered in person to the principal and guidance counselors
at Ironton High School

Program context. The “It Might As Well Be You” program operates in Ironton High
School; the primary recipients of the program’s services are seniors at the school A majotity of
[xonton High School’s students are White, with African Americans 1epresenting 7 8% of the
student body More than cne third (36.5%) of the students are economically disadvantaged The
program has also begun to serve Ironton Middle School by providing presentations on early
career awareness, According to the 2000 U S. Census, 10 3% of Lawrence County residents age
25 and older have attained a bachelor’s degiee or higher. Thus, with an increasing number of
students at Ironton High School putsuing postsecondary opportunities, most of them will be
coming from homes where parents do not have the experience to help their children navigate the
postsecondary system.

Program history. In 1999, the Ohic Boaid of Regents (OBR) chose [ronton High Schocl
as one of two GEAR UP program sites  Although that program brought many needed services to
the students, college advising was missing from the program, a component the high school’s
guidance counselots did not have time to fully implement, given their other duties With the
blessing of OBR, the GEAR UP Ironton staff applied for OCAN funds to support 2 college
advisor at Ironton High School The “Tt Might As Well Be You” College Access Program began
in 2001.

The leadership of this college access program has 1emained stable Howeves, the
program cuizently has its third advisor  The first advisor served for a year, the second advisor
served for 2 5 years; and the current advisor has served for 2 years (since October 2004).

Since the piogram began, the endowment has grown from $50,000 to $130,000, which
adds some security to the college access services. In addition to obtaining additional funds from
the lionton City Schools Foundation, the program has obtained OBR’s college 1eadiness funds.

More services have been added since the original advisor began wotking with seniozs
Now the program provides early awareness programs to 7th- and 8th-grade students, fimancial
aid and FATFSA workshops, and college campus visits.

Program organization and services. The “It Might As Well Be You” progiam operates
out of the Ironton GEAR UP office just off the Chio University Southern campus. The GEAR
UP director, who volunteers his time as director of “It Might As Well Be You,” has his office in
this building  As the “Tt Might As Well Be You” program director, he supervises the coliege
advisor, whose office is located at Ironton High School. In addition, he is responsible for fund-
raising, communicating with the advisory committee, and monitoring all aspecis of the program

The college advisor meets with students one-on-one and in gioups, ernphasizing the
importance of being knowledgeable about the ACT and SAT, financial aid, scholarships, and the
college application process. The advisor’s main role with parents is to help them make the
transition from full responsibility for their child’s future to helping their child become
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responsible The “It Might As Well Be You” program takes part in some early awareness
activities. However, because of the GEAR UP and jumpStart programs at the high school, there
is listle need for the college access program to speathead early awareness programs

The advisory committee members attend semiannual meetings at which they are updated
on the status of the project. They ate expected to provide input, feedback, and suggestions for
improving the efficiency and effectiveness of the program

When asked if the “It Might As Well Be You”
progiam is capable of serving more people at current
funding levels, seveial committee members mdicated
that it would not be possible to serve more people ; _
without additional funds and staff, nor would it be - at current funding levels.
possible to provide more last dollar grants However, £ |
other committee members and staff commented that providing certain services to moie people
was possible, including printed college access information to students and invitations fot
students and parents from other schools in the county to attend workshops. When asked o
predict this program’s sustainability over the next 3 years, some committee membets were
concerned that the ending of the GEAR UP giant could negatively affect the "It Might As Well
Be You” program. Others commented on the wise investment decision made with the
endowment fund and how good financial planning would continue the program, regardless of the
existence of the GEAR UP program.

. “omnmittee members indicated
that the program was not
capable ol serving more people

A survey of education personne! was administered in person by the Edvantia evaluator
because only two guidance counselors and the principal at Ironton High School would receive it
Frequency of contact between the college advisor and the education professionals who were
interviewed 1anged from sporadic to almost daily. One respondent said that he or she waes
somewhat knowledgeable about the services the “& Might As Well Be You” advisor provided,
and two said they were very knowledgeable. All three respondents were aware of the services
provided by the program  When asked to rate the effectiveness of program services in meeting
the college access needs of students on a scale from 1 (very ineffective) to 5 (very effective), all
respondents rated the program a 4, or “guite effective ” In addition, respondents were asked in
what ways, if any, they felt the program helps their students  Two of the respondents
comnmented on how the college advisor helps parents undersiand the process of college
admission and financial aid. Two also noted that the college advisor takes the time that the
guidance counselors cannot take to help students step by step through the application process

Data management. Although the “It Might As Well Be You” program does not have a
sophisticated electronic database, the advisor does maimntain information on participants
electronically. Because all students who use the program’s services are also GEAR UP
participants, student surveys have been conducted by the GEAR UP evaluator It is difficult to
separate, however, the influence of GEAR UP from that of the advisory services; together, the
two programs seem 1o provide comprehensive college advising and preparatory services  Staff
and committee members did express an interest in some additional data collection, including
college reteniion data and cross-program comparative data

One of the major effects of the program has been increased awareness by students about
postsecondary opportunities and how to pursue them. In addition, several committee members
reported that the actual college-going rate has increased for Ironton High School graduates ove:
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the past several years. This program also has expanded the number of scholarship opportunities
for Tronten students; to date, the program has distributed $51,000 in last dollar grants. Finally,
many staff and commitiee members believed the program was having a positive impact on
parents and the business community.

Networking. The “It Might As Well Be You” program has a close telationship with Chio
University Southern because of the GEAR UP grant and the proximity of the university.
Another important networking association includes the relationship with Ironten City Schools
Foundation, which provided seed money for the endowment and has provided additional funds
for scholarships. In addition, KnowledgeWorks Foundation has provided funding and
leadership, and OCAN has posted rescurces on its Web site and provided staff to make site visits
to discuss fund-raising with program staff and committee members.

Perception of relationships among OCAN, OBR, and K'WF. None of the commitiee
members and only one staff member knew the nature of the relationships among OCAN, OBR,
and KWEF  The one staff member understood that KWF has worked with OCAN and OBR to
plan how OCAN would be developed and funded; this staff member has been an active
participant in 1egular meetings with OBR

Awareness of/interactions with OBR/KWF/OCAN. Program staff were aware that
OBR is an advisory group involved in college access initiatives, although it is not a governing
agency. In addition, program staff have received professional development from OBR and have
written proposais for additional funding from OBR However, committee members were not as
certain about the role of OBR in college access, with some commenting that OBR might be
involved in funding and raising awareness

Staff and some committee members were aware that KWF provides funding and
leadership in the state for coliege access initiatives

Only one staff member and one commitiee member weie knowledgeable of OCAN's
mission, while other staff and committee members had a limited understanding of OCAN ot
were aware of only part of OCAN’s mission as reflected in OCAN’s activities The director has
attended every OCAN conference and has taken the GEAR UP advisors and the college advisor
with himn to the conferences. The new advisor had attended only one professional development
workshop so far, while the other staff member had attended many OCAN workshops. Both staff
members reported that the trainings had been very helpful Ore staff member thought it could be
helpful it OCAN were to develop workshops for advisory boards.

In addition, board members were asked to tate on a scale of 1 (not valuable) to 5 (very
valuable) the potential value of specific board training topics that OCAN could provide. Value
ratings were ieported in the following order: strategic planning (M =4 2), new commitiee
member crientation materials (M =4 2), fund-raising (M = 3 8), resource management (M = 3 8,
board development (M = 3 6), and nonprofit legal issues (M =3 0).

Education professionals were asked to indicate their familiarity with OCAN Based ona
4-point scale of 1 (never heard of OCAN) o 4 (very familiar with OCARN, 1 1espondent was
“somewhat familiar” (3 on the scale) with OCAN and the other 2 respondents had heard of
OCAN but “[were] not familiar” (2 on the scale) The respondent who was somewhat familiar
thought OCAN was quite effective at meeting the college needs of Ohloans but did not know




how effective OCAN was at influencing policies and expenditures related to college access in
{Dhio.

“Ti Might As Well Be You” Program conclusions. Staff, committee members, and
education professionals at the high school agreed the program was filling a vital niche in college
access services for the students at Ironton High School Having the program so closely
intertwined with GEAR UP has been mainly a positive for the program  Because of the
evaluation resources available through the GEAR UP grant, and the fact that all students who
now use the college advisor’s services also are GEAR UP students, the staff of this program have
access to more evaluative information about the program than do staif of other programs
However, the deployment of OCAN’s student tracking database will help the program to track
college-going rates and the college-1etention rates

OCAN’s workshops and knowledgeable staff were particularly helpful to the staff of this
program during its early days As the program has matured and the executive director has
become more comfortable in the 1ole, he has felt less need for the trainings; howevet, he
encourages his advisors to ge

As with other college access programs, the roles of each organization (e g, KWF, OBR,
and OCAN) invelved in the college access partnership need to be clarified With the exception
of the executive director, not many of those involved with the program in Ironton were clear
about OCAN’s role in college access, and they knew even less about the roles of the other two
organizations.

Furthermeore, not many staff or advisory committee members knew much about OCAN's
advocacy efforts. Thus, if OCAN were to communicate more effectively with local member
program advisory boards, advisory board members would discover that local program geals and
OCAN’s goals in the area of advocacy were very much alike

If the sustainability of local member programs is a reflection of OCAN’s success in
promoting sustainability, then “It Might As Well Be You” is a shining example of how programs
can flourish in impoverished areas The sizeable—and growing—endowment fund is helping to
ensure the program will continue over the next several years. Offering training on fund-raising
and strategic planning to local member program advisory boards is one method thiough which
QCAN could assist local programs with sustainability issues.

Cincinnati Youth Collaborative Resource Center

The Cincinnati Youth Collaborative Resource Center, an OCAN member program, was
selected as one of three single-visit case study sites  Edvantia evaluators visited the program in
2003 1o examine the program’s activities and operations

Description of methodology, Edvantia evaluators interviewed 6 staff members and 2
hoard members of the Cincinnati Youth Collaborative (CYC) college access program. One staff
member had been involved for 9 years; 3 staff members had been tnvolved for 3 5 years or less
One board member had served since the program began, and the other had served for more than
10 years. In addition to conducting interviews with staff and board members, Edvantia
evaluators collected such documents as the program's annual report, board minutes, fact sheets,
and handbook. A 13-item survey 1egarding awareness of and satisfaction with both CYC’s
college access program and OCAN was administered by telephone to the director of education




and 4 teachers at the Cincinnati Arts & Technelogy Center (CATC) Because CYC's mitial and
only grant from OCAN was utilized solely to establish a college 1esource center, this case study
focused primarily on issues surrounding the resource center.

Program context. The majority of students receiving CYC college access 1esource
center services were from the Cincinnatt Arts and Technology Center (CATC) These students
came from five high schools within the Cincinnati Public Schools district. Actoss all five
schools, a majority of the students (85.5%) were African American; 12 6% were White A little
more than half of the students (52%) were economically disadvantaged. According to the 2000
U 8 Census, 26.6% cof Cincinnati residents age 25 or older have attained a bachelot’s degree or
higher.

Program history, The Cincinnati Youth Collaborative provides both mentoring and
college access programs to Cincinnati-area youth. The college access sector of CYC started in
the late 1980s as a Uollege Information Center, located at a department store in downtown
Cincinnati and staffed by volunteers The College Information Center was then funded as a ze-
eniry component through an Educational Talent Search (ET18) grant awarded in 1991 Over the
next several years, the center changed locations before making its current home at the CYC
building In the meantime, CYC was awarded a GEAR UP grant to provide tutoring and after-
school services to middle school students. In January 2003, the College Information Center
discontinued services because a {ocal institution received an Educational Opportunity Center
(EOC) grant. One staff member explained that an ETS grant can have a re-entiy component only
if an EOC does not exist within the same service area; therefore, the College Information Center
was forced to discontinue operation.

After learning about OCAN and the funding opportunities available, CYC staftf
acknowledged the need for a resource center to serve as an information source to Cincinnati
youth. Following receipt of a $30,000 grant from OCAN, the college resouice center re-emerged
at the Cincinnati Aits and Technology Center (CATC) in Longworth Hall in January 2004.
Because CATC donated space for the 1esource center at its facility, GCAN funds were used
primarily for furnishings, supplies, and the salary of the resource center staff member

In addition to developing the resource center, CYC implemented Cincinnati’s
Opportunity and College Help (COACH) program, adding a fourth component to the college
access sector. CYC recently started another program to complement its college 1esouzce center
in collaboration with the Dell Corporation, The Underground Railroad Freedom Center, and
Allen Temple A M E. Chuich, CYC opened a community “Cyber Center” at Jordan Crossing in
Bond Hill Part of the Cyber Center is a satellite 1esoutce center that will provide the same
services as the 1esource center in Longworth Hall.

During the CYT college access program’s short existence, its teadership has remained
stable However, the program currently has its second college resource center coordinator  The
first coordinator served for approximately 9 months——leaving the center vacant for 2 to 3
months-—and the current resource center cootdinator began in late August 2004

Program organization and services. The vice president and director of college access
programs are both located in the CYC building in Cincinnati’s uptown district. The vice
president supervises ETIS, GEAR UP, and general activities such as the college 1esource center




The college resource center coordinator, who works full-time, meets with students one-
on-one by telephone or in groups, providing college access information related to financial aid,
scholarships, career exploration, and college preparation. She also conducts workshops within
the service area for adults and high school students interested in pursuing higher education.

In the past few years, CYC has observed a significant increase in the

number of Cincionati Public School seniors who complete
last dollar grant applications.

Because the CYC’s GEAR UP and £ 1S programs provide coliege awareness activities to middle
scheol students, there is little need for the college resource center to spearhead eatly awareness
programs In addition, because the neighboring Cincinnati Scholarship Foundation provides last
dollar grants, CYC does not offer these funds However, the college rescurce center coordinator
does encoutage students to complete the application for last dollar grants, In the past few years,
CYC has observed a significant inciease in the number of Cincinnati Public School seniors who
complete these grant applications.

Advisory board members preside at meetings and interact with other board members and
college access staff Board members are involved in shaping policy, strategy, vision, and
mission for the college access program  In addition, they offer guidance and react to
programrnatic issues presented by staff members

When asked if the CYC’s college resource center was capable of serving more people at
current funding levels, statf and board members’ responses were mixed. Several staff members
and one board member indicated that it would not be possible to serve more pecpie without
additional funds Other staff members and a board member commented that the resource center
needs a more centralized and accessible location to serve more people When asked to predict
this college resource center’s sustainability over the next three years, one board member was
optimistic that the center would continue to provide services, especially with the CY(C’s strong
financial backing and community suppert; howevet, the second board member expressed less
enthusiasm and noted that the resource center would require more private funding to continue
SE1VICEs.

A survey of education personnel was administered to CATC staff by telephone by the
Edvantia evaluator Frequency of contact between the college resource center coordinator and
the education professionals ranged fiom weekly 10 almost daily contact. One respondent
repotted being somewhat knowledgeable about the services the college resource center
coordinatot provided, and 4 said they were very knowledgeable All 5 respondents were aware
that the tesource center provided financial aid counseling and career exploration services When
asked to 1ate the effectiveness of program services in meeting the college access needs of
students, on a scale of 1 (very ineffective) 1o 5 (very effective), all 3 respondents rated the
program a 3. In addition, respondents were asked in what ways, if any, they felt the program
helped their students  Two respondents commented that the resource center provides hope and
encouragement to the CATC’s students, and another respondent mentioned that the technology
utilized at the resource center is exceptional and provides students an advantage over those who
do not sgek owt the resource center
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Data management. Although the CY('s resource center does not have a sophisticated
electronic database, the college tesource center coordinator does maintain participant
information in hard copy, including students’ aspirations, grades, and interests in school

Because the 2004-20035 school year was the tesource center’s first full academic year in
cperation, no data have been collected on cutcome measures. When asked about OCAN’s Web-
Enabled Student Tracking {WEST) database, staff members expressed similar responses: they
agreed that the database could be a useful tool for college access programs but felt that it would
not be beneficial for tracking all of CYC’s college access activities. Because (YT is a
multidimensional organization, students often participale in more than one program, including
CY('s college access and mentoring initiatives

One of the major effects of the program has been students’ increased awareness about
postsecondary opportunities and how to pursue them In addition, some students who attended
CATC during the previous school year returned to the resource center because they needed
college access information and were aware of the services provided Staff and board members
also believed the resource center was having a positive impact on parents and education
personnel in the Cincinnati Public Schools

Networking. Because of physical proximity to the institutions, GEAR UP, and other
college access programs, CYC maintains close relationships with the Umiversity of Cincinnati
and Cincinnati State Technical and Community College College information workshops are
offered jointly by the university and the progiam. Other important networking associations and
partnerships include relationships with the Cincinnati Public Schools, Student Loan Funding,
OCAN, LINKS, and XWF,

Perceptions of relationships among OCAN, OBR, and KWYF, Although several staff
and board members were not knowledgeable of the 1elationships among OCAN, GBR, and
KWFE, most agreed that the organizations shared similar goals.

Awareness of/interactions with OBR/KWF/OTAN, Most staff members described
OBR as a coordinating body, but only two were able to provide detailed perceptions of OBR’s
tole in college access and the interactions between CYC and OBR  In addition, staff and board
members wete awate that KWF provides funding in the state for college access initiatives  All
staff and board members indicated having at least a general understanding of OCAN’s mission,
describing CCAN as a resouice to college access programs across the state

The vice president of CYC’s college access programs regularly attends OCAN
workshops, and nearly all staff members had attended at least one OCAN training o1 workshop
In addition, the vice president has attended two OCAN conferences, with the college resource
center coordinator and director of college aceess programs attending one of the conferences with
him Several staff members commenied that they appreciate the opportunities the workshops
provide to network with other college access professicnals

{One board memober was asked to rate on a scale of 1 (not valuable) to 3 (very valuable)
the potential value of specific advisory board training topics that OCAN could provide The
board member rated the aspects of board development, new board member crientation materials,
and fund-raising as very valuable; strategic planning and nonprofit legal issues trainings received
a rating of 3; resource management was considered least valuable, with a rating of 2




Education professicnals were asked to indicate their familiarity with OCAN. Basedona
4.point scale from 1 (never heard of OCAN) to 4 (very familiar with OCAN), 1 respondent was
“somewhat familiar” with OCAN, 2 had “heard of OCAN but [were] not familiar,” and 2 had
“never heaid of GCAN" The respondent who was somewhat familiar with OCAN rated
OCAN’s effectiveness in meeting the college access needs of Ohioans as a 3 on a scale of 1 (very
ineffective) to 5 {very effective)

Cincinnail Youth Collaborative Resource Center conclusions. Aithough the college
resource center had been in operation for only one full academic year, staff, board members, and
education professionals were highly confident that the center was filling a void in coliege access
services for Cincinnati students Although college access programs were already in place at
{YC and neighboting crganizations, the establishment of a college 1esource center provided a
“g0 to” place for students in need of higher education assistance. As a multidimensional
organization, CYC has the capability to intertwine mentoring and coliege access programs with
efforts to provide a comprehensive network of services directed to students and adults.

CCAN’s workshops were particularly helpful to the vice president of cotlege access
programs following his employment at CYC. Other staff members also have benefited from
trainings and rescurces provided by OCAN  Keeping local member boards informed of OCAN’s
mission and activities and offering workshops for board members are ways in which these staff
and board members reported OCAN could better serve local programs

Few staff or board members knew much about OCANs advocacy efforts. OCAN may
benefit by comumunicating its advocacy effoits more effectively to member programs, in addition
to identifying itself as a separate entity from KWFT and OBR

CYC itself has continued to prosper with the addition of multiple mentoring and college
access programs  Such sustainability has provided the organization with a positive reputation for
assisting with collaboration efforts and spreading awareness on college access issues. Io
continue its growth, CYC constantly seeks new funds to inciease service capacity and to
strengthen its role in college access.




CONCLUSIONS

The purposes of this third-year evaluation report are (1) to reflect on OCAN’s
effectiveness to date in the areas defined in its stzategic plan and (2) to summarize the leaming
fiom the evaluations so that tecommendations can be made The following conclusions are
organized around the three areas that have structured this evaluation: program development,
advocacy, and sustainability

Consistent with 2004 and 2005 evaluation findings, OCAN seems to be performing ifs
miermediary support organization functions effectively (evaluation question 62) Member
programs generally view OCAN as having been effective in (a) program development, including
serving as a credible clearinghouse of information about college access and creating a resouice
exchange network for college access programs; (b) advocacy, including serving as a credible
advocate for college access and college access funding to policymakers i Ohio; and
(c) sustainability, including securing funding for itself and disseminating funds to local college
access programs. Overall, member program perceptions of OCAN are positive; they view the
organization to be effectively engaged in achieving its three strategic goals

OCAN and Program Development

In August 2006, 35 member programs operated within the Ohic College Access Network,
the same number of programs that were operating in 2005 Thirty-three of the 35 programs
remained the same, while 2 new programs had replaced 2 existing programs.

Member programs receive various types of technical assistance and support from OCAN
staff (evaluation question la) Although not a significant difference, programs that had worked
with OCAN longer reported less frequent requests for OCAN assistance as compared to
programs that had not worked with OCAN for long; this relationship has weakened over time,
nowever, which suggests that OCAN may be offering services geared specifically toward more
established programs Compared to 2005, member programs in 2006 requested assistance from
OCAN more often; half of member programs in 2006 requested assistance from OCAN at least
once a quarter, compared to only 29% in 2005. Newet member programs seem to benefit moie
from OCAN’s services than do more established member programs OCAN staff members
agreed that newer programs often benefit more from professional development opportunities
than do more established programs

Over the past year, OCAN has placed a greater emphasis on data collection and outcome
measurement Through the development of the Web-Enabled Student Tracking (WEST)
database, multiple workshop sessions, and funding opportunities, OCAN staff members have
communicated the critical importance of measuring outcomes.  In addition, the development of
the Seals of Good Practice and Excellence further emphasize the importance of such data
collection Member programs seem to have received the message, as more have reported their
mient to ot use of monitoring and f1acking service outcomes and activities in 2006, compared to
2005 and 2004 Results from the 2006 Member Program Survey indicate that 8 (31%) of the 26
1esponding member programs already utilize the WEST system; almost half (47%) of those not
currently using the system plan to use it and 26% are unsure if they will use the system It is
possible that those programs (26%) not planning to use the WEST system are utilizing other
methods to track outcomes (e g, LEAF s use of a different tracking system) While the system




has been implemented in several member programs, program staff members continue to offer
suggestions on improvements to the system.

Professional development workshops provided by OCAN have taken on a new format
over the past 9 months While continuing to provide statewide workshops, OCAN introduced
regiona! workshops in December 2006 Each 1egional workshop is offered at two locations,
which helps participants minimize staff and tzavel time and costs Feedback from workshop
participants suggests that attendees appreciate the more intimate setting provided by 1egional
workshops, where they have more opportunities for discussion and networking OCAN also has
responded to member programs’ need for various topics of professional development In
addition to the annual advisor training workshop, OCAN added a board member tzaining session
that covered various aspects of program board development; member programs were encouraged
{0 invite members from their boards of directors

The Member Advisory Council (MAC), established in 2003, held three meetings between
January and August 2006 Like the initial meeting in 2003, the MAC mestings in 2006 continue
to be well attended, with an average of 24 participants per meeting Due to member programs’
interest in establishing membership levels and standards for college access programming, the
MAC focused heavily on these two issues during its meetings OCAN also sought the MACs
assistance on identifying difficulties encountered when coliecting outcome data. During each
MAC meeting, member program representatives expressed their appreciation to OCAN for
considering their feedback and suggestions The development of the MAC, combined with good
attendance by member programs, indicates that OCAN strives to and is successful at developing
avenues 10 engage its network of programs toward the goal of program- and network-
improvement,

Feedback from OCAN staff and local access program staff indicates that OCAN staff
membets have conducted more on-site visits to access ptograms over the past year than in
pievious years. The on-site visits typically involved providing technical assistance and support
to local member programs. Staff membets have talked to local programs and their boards of
directors about the student tracking database and advised newer member progzams on issues
related (o program development

As In 2005, member programs were most satisfied with the in-person support services
and e-mail and phone support provided by OCAN staff in 2006; in 2004, member programs were
most satisfied with OCAN’s annual conference and in-person support services (evaluation
question 1b). Although still moderately satisfied, programs were least satisfied with the
newsletter and other informational mailings. The newsletter and other mailings received the
lowest satisfaction ratings in 2005 and 2004, as well; however, programs consistently incieased
their level of satisfaction for the newsletter and other mailings over the 3-year evaluation

For four of the five services provided by OCAN over the past thiee years, member
programs increased their average level of satisfaction; the fifth service decreased by cnly 01 of a
point in 2005 OCAN’s e-mail and phone support { 84), and in-person support (0 71) received
the greatest increases in satisfaction actoss the vears [n addition, all services received at least
one positive comment {Iom member program represeniatives

Although financial resources continue to be a common need among the member
programs, represeatatives from local access programs seemed to rate OCAN as more effective at
securing public and private funding for local access programs in 2006 than in 2005 o1 2004
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(evaluation question 1d} Member program comments from 20035 focused on the perception of
OCAN as a competitor to member programs regarding funding opportunities. Since becoming
awate of this perception, OCAN staff members say they have attempted to communicate fund-
raising efforts more effectively to member programs

OCAN and Advocacy

For the past few years, OCAN has maintained its status as a line item in Ohio’s state
cudget. The governor’s support for OCAN also landed the organization an additional $1 3
million in 2006 However, OCAN's financial security in the state budget could be in jeopardy
with the upcoming gubernatorial election To prepare for a transition in state funding, OCAN
staff members reported developing relationships with individuals 1epresenting both gubernatorial
candidates

Although non-earmarked funding levels for college access and readiness initiatives have
increased oaly slightly during the past three budget cycles, it is important to note that GCAN
teceived a specific teference in beth the governor’s 1ecommended FY06-07 budget and in the
legislation authorizing that budget (evaluation question 3d). It is also important to note that
Ohio’s General Assembly complied with Governor Taft's request and appropriated all the funds
he recommended for the College Readiness and Access line item in the FY06-07 budget Thus,
although funding levels have demonsirated only a moderate increase, the reference to OCAN in
the budget, and the legislature’s willingness to appropriate all funds requested by the governor,
indicates that OCAN specifically and college access generally are priorities for Ohio’s current
government That elected leaders recognize the importance of the program and its mission
indicate that OCAN and its allies have been successful in communicating with legislators, the
governor, and other key leaders about the importance of supporting college access initiatives in
Ohio

Compared to 2004 and 2003, key informants in 2006 seerned slightly more optimistic that
Ohioans were aware of OCAN (evaluation question 3b). While key informants at all three time
points generally agreed that familiarity with OCAN varied by geography or some other factor,
fewer key informants in 2006 believed that awareness of OCAN increased if a local member
program existed in the community. It is also important to note that fewer key informants were
willing to be interviewed in 2006 Whether this indicates a lessening of intesest in OCAN or its
evaluation among key decision makers in the state is an open question

Education professionals, including principals, guidance counselors, and other personnel,
were typically not very familiar with OCAN; this finding echoed those of 20035 and 2004
Howevet, education professionals did 1eport being aware of the services provided by their local
college access program. In addition, multiple personnel reported interacting fairly often with the
college access advisors in their schools The support for college access from education
professionals is & positive reflection of local access programs’ woik in their surrounding
communities. Furthermore, this finding is supported by results from the Member Program
Survey. which found that local access program staff believed that QCAN has done a more
effective job at training access program staff to effectively advocate for college access programs
in 2006, compared 10 2005 or 2004 While this item received the greatest increase in rating over
the three years, three of the five functions related to advocacy increased from 2004 to 2006: the
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other two functions decreased slightly from 2004 to 2003, but showed an increase in
effectiveness in 2006

OCAN and Sustainability

OCAN’s uncertain future in terms of state funding resources has been a top concern for
staff membets ovet the past year While Ohio’s gubernatorial candidates travel the campaign
trail, OCAN finds itself campaigning for its own win as a line item in the new governor’s state
budget OCAN staff members acknowledge that state funding has been a major contributor to
the organization’s sustainability. However, staff members understand the need for OCAN to
seek funding from private sources (e.g , foundations, businesses) Member progiams’ perception
of OCAN as a competitor for private funding sources has been minimized over the past year,
allowing OCAN to engage more actively in grant opportunities that will be allocated to its
member ptograms

Because private funding sources have yet to be acquited, CCAN may find itseilf at a
disadvantage if state resources are not awarded in the next fiscal year With the imminent exit of
two of OCAN's staff members, the organization has redefined the vacant positions to focus on
fund-raising efforts, specifically in private venues Employing individuals with fund-raising
expertise could serve OCAN well in its efforts to expand funding opportunities.

Evaluators examined Chio’s recent biennial budgets to determine the extent to which
public support for OCAN has changed over the years (evaluation question Sa). This examination
revealed that funding levels for college access and readiness initiatives have increased only
slightly during the past thzee budget cycles. However, OCAN received a specific reference in
both the governet’s recommended FY06-07 budget and in the legisiation authorizing that budget
Further, the General Assembly appropriated all the funds the governor 1ecommended for the
College Readiness and Access line item in the most recent budget. The specific reference to
OCAN in the budget and the legislature’s willingness to appropriate all requested funds suggest
that Ohio’s current government recognizes the importance of college access initiatives and is
willing to provide support for their missions. Such recognition and support are important for
OCAN in attaining long-term sustainability The challenge for OCAN in the coming years will
be to maintain and build on that suppoit to ensure sustainability regardless of changes in elected
leadership

OCAN’s transition in focus from starting up new college access programs to helping
existing programs achieve sustainability seems to be working. It is interesting o note that
sustainability functions directed to local college access programs received the greatest
improvement in ratings from 2005 to 2006 on the Member Program Survey  Member programs
rated OCAN more effective in 2006, than in 2005 and 2004 at helping local access programs to
sustain their programming; this function received the highest improvement ratings among the
sustainability functions across the three years, with the average rating in 2004 being “not very
effective” and “effective” in 2006 Member program staff also perceived OCAN to be more
effective in 2006 at training access program staff to engage in effective fund-raising efforts,
compared to 2005 Such high perceptions of OCAN reflect well on its goal to support the
continuing work of established member programs
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FUTURE DIRECTIONS FOR OCAN

Although significant progress has been made since the first- and second-year evaluations,
several recurring issues surfaced in the third year that could potentiaily affect OCAN’s future
effectiveness. OCAN might consider the following recommendations related to program
development, advocacy, and sustainability.

Program Development

The services offered by OCAN to develop and suppoit member programs have been a
large part of the organization’s success. Although OCAN has been successful at providing
quality professional development, it has not always been successful at offering this training in a
format available to ail member programs The transition from statewide workshops to regional
workshops has been widely praised by member program representatives who have attended the
workshops over the past year OCAN should continue to offer these regional workshops that
help membet programs cut time and travel costs  Also, information and documents that are
distributed at these workshops should continue to be posted on OCAN’s Member Intranet, which
allows those individuals who were unable to attend the wotkshops to access the information

Over the past few years, OCAN has emphasized the importance of collecting data and
measuring outcomes. The implementation of OCAN’s Web-Enabled Student Tracking (WEST)
system has allowed member programs to collect data that will help them to measure their
program outcomes Now, the question of *Now what?” is likely to surface as member programs
begin to generate data OCAN should consider providing professional development or other
services that assist membet programs in determining the multiple uses of collected data. For
instance, OCAN could help local access programs determine the best way o present theix
ouicomes in grant writing or marketing campaigns In addition, member programs may find data
useful for needs assessments and improving program services. Because most, if not all, member
program staff are not trained data analysts, such information should be preseated in a manner
that can be easily applied to their own programs. Finally, CCAN should continue to seek
suggestions on improving the WEST system to assist member programs in maximizing their data
collection efforts

The newly implemented Member Advisory Committee (MAC) has received positive
feedback from mermber program representatives However, a few comments fiom member
programs suggest that some individuals aze not satisfied with the alignment between the MAC,
OCAN, and OCAN’s board of directors In efforts to communicate this alignment, OCAN may
want to consider a more systematic process of linking input from the MAC to iis board of
directors, and vice versa

Advocacy

OCAN has engaged in multiple efforts to increase pubic awareness and influence public
opinion about college access  According to multiple data sources across the evaluation, OCAN
has been elfective al advocaiing for college access on a statewide level, as well as training
member program staff to advocate on the local level. Because dollars are nesded ‘o support
college access programs and OCAN itself, OCAN should continue working to increase the
recognition of coliege access programs among influential sectors, including business, education,
and policy




Although OCAN has been successful at securing itself a line item in state budgets and
receiving other public support, it still needs to focus fund-taising efforts on private entities
Even if OCAN is a line item in the state’s next biennial budget, it should still maximize efforts to
expand financial resources from private sectors OCAN understands the mistake of relying on
public support and should set specific and realistic goals for securing private dollars that are
measured and increased each year

Sustainability

OCAN has been successful at offering funding opportunities to member programs over
the past three years In addition, such opportunities over the past vear have focused on
improving local access programs’ sustainability And although money is often the bottom line,
several member programs have proven their longevity by utilizing volunteer and limited staff
members A few have even recruited students to serve as sources of information about their
coliege access services. OCAN should continue to assist member programs with finding ways to
sustain their programs, particularly with efforts other than funding Finally, OCAN needs to
continue advocating for data collection and outcome measurement among its member programs,
which can ultimately influence sustainability
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Key Informant Interview

Hello, this is from Edvantia in Chatleston, West Virginia, We’ve
contracted with the KnowledgeWorks Foundation in Cincinnati to conduct an independent
evaluation of the Ohio College Access Network, also known as OCAN As part of this 3-year
evaluation, we are seeking to deterrnine what influential people in Ohic know and think about
OCAN You have been selected to participate in our interview because of your role with
[tndicate person’s affiliation]

We know that your time is valuable This interview should take not more than 15 minutes.
{Lmphasize that you will try to keep the interview brief |

If now is not a good time for you to talk to me, I’d like to schedule a better time with you while {
have you on the phone Ctherwise, we can go ahead and do the interview now

[Wait for a response [f interviewee wants to reschedule, arrange for a specific date and time
Confirm new interview time and phone number ]

Rescheduled Interview

{Day, Date, & Time)

Phone Number:

i} interviewee wants to proceed, thank them and continie |

Thank you very much. We have 6 items to discuss today. Please answer the questions honestly and
to the best of your ability Your responses will be kept confidential and you will never be identified
by name or tole when we report the results of these interviews. Let me know if you would like to
skip a question because you don't know how to respond to it.

Do you have any questions before we begin?

({f yes, answer questions briefly to the best of your ability If you do not know, refer interviewee to
appropiiate Fdvantia, KWF, or OCAN staff member )

[f no, continue with interview |




Interview Questions

How familiar are you with the Ohio College Access Network (GCAN)? How familiar with
OCAN are most Ohioans who are interested in pursuing postsecondary education?

How effective is OCAN in leveraging public and private resources (i ¢, funding) in support of
college access program in Ohio? What makes you say that? [Probe for evidence/rationale ]

In your estimation, what is the likelthood that OCAN will remain a viable crganization
throughout the next decade? [Probe for evidence/rationale

What does OCAN do to increase public awareness or influence pubiic opinion about college
access? How cffective are these efforts? [ Probe for evidence/rationale |

How does OCAN use its experience and expertise to engage in activities aimed at influencing
policy decisions regarding college access? How effective are these efforts? [ Probe for
evidence/rationale |
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MEMBER PROGRAM SURVEY

The Ohio College Access Network (OCAN) is currently undergoing a three-year evaluation to
gauge its effectiveness as an organization supporting college access programs in Ohio Fdvantia, a
research organization in Charleston, West Virginia, has contracted with KnowledgeWorks
Feundation to conduct this evaluation of OCAN.

In this final year of the evaluation, Edvantia is sending two copies of the enclosed survey to the
dizector of each member program One copy is for the director; the director is to give the second
copy to the board or advisory committee chairperson If your program does not have a board of
directors, or advisory board/committee, please give the second copy to your program director, or to
some other person who is very knowledgeable about the program Questions on the survey will
tevolve around membet program functioning as well as OCAN’s three strategic goals of program
development, advocacy, and sustainability

Due to the Iimited number of people to whom this survey is being sent, every person’s response is
critical to formulate an accuratg statewide portraval of OCAN Your responses will help OCAN
staff make adjustments and improvements to better serve Ohio’s college access community. Please
answer each question and return the survey to Edvantia within a two-week period. Your IeSponses
will be kept confidential with only the Edvantia research staff having access {0 your survey
Edvantia staif will report the findings to OCAN and KnowledgeWorks Foundation staff in group
summary format. No individual or program names will be reported Returning the survey is
considered your consent to participate and there are no risks associated with refusing to participate
in the survey

If you have questions about this survey, please contact Dr Kristine Chadwick at Edvantia (304-347-

0429 or kaistine chadwick @advantia.oro)

Thank you for your assistance in helping to make OCAN an effective resource for local college
BCCESS Programs

S IONAAISNIT AN

Partners ir sdicanion Ffocusad an resultz

© 2006

P O Box 1348, Charleston, WV 25325




MEMBER PROGRAM SURVEY

When answering the questions, please completely darken the bubbie corresponding to your answer
Unless otherwise instructed, please answer the questions according to how your program nas
operated for the past year Please retum the survey within two weeks of 1eceiving it.

In order to track responses across years and measure change in individual programs, please
complete the identification number section below

Identification Number

Directions: Last2 Day Boin
Digits (01-31)
S5#

Please il in the four digits of your “Identification Number” on the grid to the
right. It consists of the last two digits of your Social Security Number
(88N) and the two digits for the day of the month (not the month) on
which you were orn. This identification number wiil only be used by the
researchers 1o match your responses acioss the three vears of this evaluation
project This number will not be shared outside of Edvantia and no individuals
will be identified iz any reports using these data.

OEOEEEEEOE
DEOEOGEEEOE
OEHOEOEO®EE
OEROCEEE®OE

l What is your role?
(0 Executive Director / Director
O Program Director / Project Director
O Board or Advisory Committee Chair
O Other {Specify):

Your Coliege Access Program

2 How many years has your program wocked with OCAN? {less than one year)

ONORORONONO.

()

S




3

&

How many schools does your program serve?

7

ONORORONONONORONC:
BOOLEOEEE

® ®

ONCRONONONORONONONG!

How many schools of gach level does your program sexve? (Total should add to the total listed in question 3

above )
Elementary @ @ Middle ® © High
Schools: ONO Schools: OO, Schools:
@ @ @ @
@ ® ONO)
© ® ® @
ONO; ® ®
& ®
ONG @ @
O] ®
® @ ® ®

How many school districts does your program serve?

ORONCRORORONONONONC!
ONONORORORORONORONG

flow many paid staff members does your program support {in FIEY?

FIE=Full Time Equivalent

if your program has 1 full-time employee and
10 half-time employees, vou would bubble in
06 {at Ix] O FTE + 10405 FTE)

OEOREEEEOE

OICISIOIOICIOIOIONC,

ORORONORONORONONONC!
ONORORORONCRCRONONC!

Other K-12
Configuration:

OEOEEEREEEE
WEOCEEEECEEOE




7 How many volunteers work with your program?

ONORONORONORORONONG),
ORONORONORORORCNOC)
ONCHORONCRORORONC,

®
®

8 How many sources of funding do you use to pay for the college access services your program provides? Sources
may include grants, fee-for-service, donations, etc.

# Funding sources for operational costs and services: # Funding sources solely for scholarships:

-

ONORORONONCRONONONE
ONONORONONORONONORO
ORORONORONORORONONC)
ORONONORONONORORONOC)!
ONORORORONORORONONOC!

9 What types of services does your program offer? {Choose all that apply )

Academic prepaiation (e g tutoring)

Financial aid cournseling

Coliepe access resource center

College admisstor and selection counseling

Participation in coliege visits and fairs

High school early awareness activities (for studeats in grades 9 through 11)

Middie school early awareness activities (for students in grades 6 through 8)
Elementary school early awareness activities (for students in grades 5 or & and lower)
Fee waivers for tests and/ot college applications

College entrance exam preparation / information

Last dollar grants / scholarships

Career exploration

Adult returning student activities or advising

Parental advising

Other:

OQCOOOO0OOOLOCOCO




1f you received planning and/or start-up finding from OCAN, how likely is it that your program will continue to
otfer college access services after OCAN funding ends?

O Not at all likely

C  Somewhat likely

O Very tikely (will continue, or you already are continuing without OCAN funds)

Managing Program Information

Lt Does your program have a formal, written system for monitoring and tracking staff interaction with students and

16

17

other ¢lients?
O Mo
O Yes

Does your program have a formal system to monitor and track the outcomes of services and activities (eg,
number of students receiving financial aid and scholarships, rumber of students going to college)?

O No
O Yes

Do you use the Web-enabled studeni-iracking (WEST) database that OCAN has developed?
O No
O Not Sure

O Yes
O Do not know anything about it

13a if you are not already using the Web-enabled student-tracking (WEST) database that OCAN has developed,
do you plan to during the next academic school year?

No

Not Sure

Yes

Do not know anything about it

CO0O0

Does your program conduct annual surveys or interviews with students regarding satisfaction with program
services and/or intentions to pursue postsecondary education?

O No
O Yes

Does your program track students after high school eraduation?
prog g

O No
(O Yes

Does your program conduct annual surveys or interviews with school statf (e g, principals, guidance counselors)
10 assess satistactica with the program’s sarvices?
O No

(' Yes

Overall. how etfective do you believe your program is in ncreasing college accass for students and others in
YOUr COmMMURIty?

. . FTLSTY ey T T - e Pl o
¥ery elteciive 2 8 &8 ) Very wetfactive 2 Don t know




[7a What evidence do you have to support your response in Question 177

Your Program and the Ohie College Access Network (OCAN)

18 How important do you believe it is for Chioans to have an organization support and advocate for coilege access
at a statewide level?

Very important & © @ & O Notatall important

19 In the past year. how much contact overall have you had with OCAN staff (2 g, phone calls, e-mail, rainings,
conference)?

Al least weekly contact

More than once a month

Once a month

Quarterly

A couple of times during the vear

Once a year

OCOCCOOU

Never

20 How often in the past year have you asked OC AN stalf to help you with an activity or assist you with a problem?
Weekly

More than once a month

Once a month

Quarterly

A couple of times during the year

Once a year

COO0O0OCO0

Never

21 How satisfied are you with the g-mail and phone support you have received from OCAN staff in the past year?
Very satisfied & @O @ © @O v a1y dissatisfied @ Not applicable (none received)

Comments about or suggestions for improving e-mail and phone support?

22 How satistied are you with the in-person support you have received from OCAN staff in the past year?
Vary satisfied 3 (9 @ @& @ Yary dissatisfred (&) Mot applicable {none received)

Comments about or sugeestions for lmproving n-nerson/on-site support?
Do I




23 How satisfied are you with the annuai OCAN conference?

Very satisfied & & @ @ @ Very dissatisfied ® Not applicable (did not attend)

Comments about or suggestions for improving the annual conference?

24 How satisfied are you with the workshops and trainings OCAN provides to member programs?

25.

26

Very satisfied & © ® & O vVery dissatisfied (@ Not applicable (did not attend)

Comments about or suggestions for improving the workshops and trainings?

How satisfied are you with the usefulness of the OCAN newsletters and other informational mailings sent by
OCAN?
Very satisfied 3 (& @ @ @ Very dissatisfied ®) Not applicable (do not receive)

Comments about or suggestions for improving the newsletters and mailings?

How satisfied are you with the usefuiness of the resource materials (s g, advisory services guidebook, marketing
materials, You Can Go to College materials) that OCAN makes available to member programs?

Very satisfled & & ® @ O Very dissatisfied (& Not applicable {do not receive)

Comments aboart or suggestions for improving the resource materials?

How satistied are you with OCAN's Member Advisory Council (MAC)?
Yery satistied & & @ @ & Very dissatistied ©) Mot applicable (did not attend)

27a How effective do you believe OCAN s Member Advisory Courcil (MAC) is in improving the Ohio Colleve
Access Network?
Very effective (8 @ & @ O Mot at all effective @) Not applicable (did not attend)

Comments about or suggestions for ireproving the Member Advisory Council (MAC)?

f
1




OCAN Effectiveness

23

(=]

From the OCAN member program perspective, how effective do you believe OCAN is in performing the
following functions as a state-level college access organization?

Creatss a resource exchange network for
college access programs

Disseminates “best practice” ideas
Develops new memoer programs

Supports existing member programs
Serves as a credible clearinghouse of
informaticn/resources about college
access

Fromotes collaboration among college
access programs and community
organizations

Irains access program staff to effectively
manage college access programs

Trains access program staff to effectively
advocate for college access

Irains access program staff to engage in
effective fund-raising efforts

Advocates tor college access funding in
Chic

Serves as a credible advocate for college
access to policy makers in Ohio

Serves as a credible advocate for college
accass 1o Ohic communities

Influences sfate policy around college
access issues

Promotes a cultuze of continucus learning
for ail Ohioans.

Very

effective

@

W @ ® W 6O

© & & ©

OO,

@

© v e 66 & 6 660 ®06

® ®

Somewhat
effective

®

© © ©6

©

©

@ e 60 6 6 ® e

® & 60 & @

{rs

& ® 6 6

©® ®

Not at all Don't

effective know
@ ®
0, ©
O O
o O,
O O
@ O
® @
O @
@ @
® ®
o O,
@© @
®© @
© ®




How effective is OCAN in performing
these functions?

W

[nfluences public attitudes and awareness
of college access issues

Portrays itself as a growing, viable
organization

Secures private foundation funding for
itself

Secures private foundation funding for
local college access programs

Secures public (state) funding for itselt
Secures public (staté) funding for focal
coliege access programs

Disseminates funds to local college access
programs in an efficient manner
Disserninates funds to local college access
programs in a fair manner

Meets the program development needs of
local college access piograms

Helps local college access programs to
sustain thelr programming

Future Needs
OCAN staff is interested in knowing what lccal member programs need in order to sustain themselves and grow
Please use this space to let OCAN staff know what they can do to better meet your program’s needs

29

Very

effective

@ ® O ®

@ & @ @6

& ®e 0660 & & 606

®

Somewhat
effective

@ 06 66 e 6 6 O

©

® 0 6060 & ® 66

®

Not at ail Don’t

effective know
@ O
0 ®
® O
© ®
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O @
O] O
@ ®
0, @)
@ O




30 OCAN staff would like to know if there is anything OCAN can provide to local member program boards and
advisory committees that would help them function more effectively How helpful would learning more about any
of the following topics be to the board of your program?

Somewhat Doa’t
Very heloful hetptul Not helpful  know
Board development 6 ® @ @ © O,
b New board member orientation materials &) 0 ) @ @
: e ce 1 t{e g., budgeting
c Resource management (e g., budgeting) & 0 @
d.  Swuategic planning 6 @ @
e Non-profit legal issues (e g, @)

incorporation)
f Fund-raising

Personnel issues

ONONOBNONORO;
Qe 6
OCNONO)

ONONOENCOIONO)
OO & 66
ONONONNC)

Operations

Thank you for your time Please return the survey to
Dr. Kristine Chadwick, Edvantia, PO Box 1348, Charleston, WV 25325
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Staff Interview Protocol

I'm from Edvantia in Charleston, West Virginia Edvantia contracted with
Knowledge Works Foundation in Cincinnali to conduct an independent evaluation of the Ohio
College Access Network. As part of this 3-year evaluation, we are conducting annual staff
interviews in order to determine what OCAN staff members think about OCAN successes and the
challenges facing the organization.

I'know that your time is valuable This interview should take not more than 50 minutes Please
answer the questions honestly and to the best of your ability Your responses will be kept
confidential and you will never be identified by name o1 role when we report the results of these
interviews. Responses will be reported in the aggregate and individual responses will be attributed
to an "OCAN staff member ” Let me know if you would like to skip a guestion because you don’t
know how, or do not wish, to respond to it.

Do you have any questions before we begin?

Interview {Juestions

1 How long have you been working for OCAN?

2 Please describe your role with OCAN.

3 In what kinds of activities does OCAN engage to nurture the growth of new college access
programs? How effective has OCAN been in nurturing new college access programs? [Probe
for evidence/rationale |

4 In what kinds of activities does OCAN engage to assist established college access programs?
How effective has OCAN been in assisting established programs? [Probe for
evidence/rationale.] Follow-up: Do needs differ depending on age of program or along some
other dimension?

How effective is OCAN in leveraging public and private resources (i e, funding) in support of
college access program in Ohio? What makes you say that? [Probe for evidence/raiionale ]

n

0 In your estimation, what is the likelihood that OCAN will remain a viable oiganization
throughout the next decade?

7 What does OCAN do to increase public awareness or influence public opinion about college
access”? How effective are these effotts? [Probe for evidence/rationale |




n

12

How does OCAN use its experience and expertise to engage in activities aimed at influencing
policy decisions regarding college access? How effective are these efforts? [Probe for
evidence/rationale

Looking back over the past year, what have been OCAN’s greatest successes? [Probe for
successes in internal organization functioning, sustainability, advocacy, and program
development. | Follow-up: What contiibuted to these successes?

Looking back over the past year, what have been the greatest challenges OCAN has faced in
achieving its goals? [Probe for challenges in internal organization functioning, sustainabiliry,
advocacy, and program development ] Follow-up: What factors have contributed to these
challenges? How has OCAN managed these challenges?

What are your main concerns for OCAN for the upcoming year? [Probe for concerns about
internal organization functioning, sustainability, advocacy, and program development ]

Is there anything else you’'d like to say about OCAN?
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Member Program Case Siudy Protocol

A Introduction to the Case Study
Al Case study questions
a. Questions of each individual case

(D
(2)
(3)
4
(5
(6)
(7
(8)

9
(10)

(11

(12)

(13)

(14)
(15

{16)
(17

What are the characteristics of the community served by the program?

What events have shaped the program?

How 1s the program organized {e g., number and types of staff)

What services does the program offer?

What kinds of data does the program collect about its activities?

To what extent is the program collecting valid and reliable evidence on its
outcomes?

How extensive are the progiam’s connections with other organizations,
including OBR, KnowledgeWorks, and others?

What has been the nature of the program’s contacts with OCAN?

Does the program desire specific board development trainings from OCAN?
How aware are key education personne! in the community of the program’s
activities? Does this differ by the role held by the respondent (superintendent,
guidance counselor, principal)?

How satistied are key education personne! in the community with the
program’s activities? Does this differ by the role held by the respondent
(superintendent, guidance counselor, principal)?

How aware of OCAN are key education personnel in the community? Does
this differ by the 1ole held by the 1espondent (superintendent, guidance
counselor, principal)?

How satisfied with OCAN are key education personnel in the community?
Does this differ by the role held by the respondent {superintendent, guidance
counselor, principal)?

What has been the program stafl’s level of satisfaction with its interactions
with OCAN?

What suggestions does staff and key education personne! in the COmmuuiLy
have for improving OCAN?

What is this program’s outlock for the future (i.e., sustainability)?

Do program staff and board members differ in their responses to the above
questions, excluding question 97

b Questions relating to the pattern of findings across cases

)
(2)

3

Along what dimensions do programs vary by community or piogram history?
What are the barriers and facilitators to effective data collection on program
outcomes?

What is the percelved effectiveness and usefuiness of the various types of
assistance offered by OCAN to member programs? What other training do
programs desize?

Whoat program factors influence how much programs use OCAN services o
the extent to which programs find OCAN useful?

How sustainable are these programs over lime? What are the major barriers
to suslainability? What networks do the programs have in place to facilitate
sustainability?




(6) According to program staff, board members, and key education personnel in
communities served by these member programs, what is OCAN’s 1ole in
college access?

(73 What aie the differences and similarities between an old program and a new
program in how their interactions with OCAN change over a two-year time
frame?

¢ Questions regarding the entire study

(1)  How effective is OCAN in assisting member programs with development and
sustainability?

(2) In what kinds of advocacy could OCAN engage that would benefit the
current work and sustainability of member programs, and the cause of college
access m Ohio?

(3) In what kinds of advocacy is OCAN engaging, or in which CCAN has
engaged in the past, that aids the cause of college access in Ohio?

{3) What factors affect the sustainability of OCAN?

(4>  Overall, how well does OCAN functicn as an intermnediary support
organization in the field of college access in Chio?

d Normative questions about policy recommendations and conclusions

(1) What is the “value-added” that OCAN biings to college access in Onio?

{2) What do the findings from this evaluation suggest for OCAN’s future

direction?

Theoretical framework for the case study

The Ohio College Access Network operates as an intermediary suppoit organization
Such organizations do not typically supply direct services to the ultimate beneficiaties,
which in this case would be those Ohioans interested in pursuing postsecondary
education Instead, such organizations support the work of local oc1ganizations that do
provide direct services Suppoit may be in the form of advocating for the issue al the
county, state, ot national level; fund-1aising to help support local programs; providing
i1aining and technical assistance to local programs; developing marketing and other
materials that can be used by all programs; and serving as an information
clearinghouse on the issue. Because intermediary support organizations aie a step
removed from direct service, it is difficult to measwie their impact on the crganizations
they serve

As an intermediary support organization, OCAN has three strategic goals, around
which the evaluation is focused. The case studies represent one of {ive major
components of the evaluation, The other components consist of a member progiam
staff survey, Key Informant Interviews, observations of OCAN events, and a policy
study

OCAN is to engage in program development {strategic goal 1} of the local memoer
programs, aiding potential programs that have pre-development grants as well as
assisting new programs and existing programs OCAN also has an advocacy goal This
soal targets two levels of advocacy: (1) To advocate for the need for college access
programs and funding at the state level, and (2) To heighten awareness in local
communities of the importance of college and the availability of assistance for
interested students Sustainability is OCAN’s third strategic goal This task includes




B

C

activities aimed at helping to sustain local member programs as well as activities
directed toward the sustainability of OCAN itself

Data Collection Procedures

Bl Narmes of sites to be visited

Lake/Geauga Educational Assistance Foundation
Clermont Fducational Opportunities

The Access Program in Lorain County

Connect to Success in Washington County
Cincmnati Youth Collaborative

Lo A ¢+ I @ TR o Wl w)

BZ Data collection plan

a

Longitudinal Sites

(1)
(2)

LEAF: April 5-6, 2004, and two days in Mairch or April, 2006 Thice site
researchers for 2 days, or 2 site researchers for 3 days

CEO: April 20-21, 2004, and two days in March or April, 2006 Two site
researchers for 2 days

b Single-Visit Sites

&y
(2)
3)

Tronton’s “It Might As Well Be You” Program: February 2005 One site
researcher for 2 days.

Lima/Allen County College Access Program: October 2004. Two site
reseaichers for 2-3 days

Cincinnati Youth Collaborative Resource Center: March 2005 One site
tesearchers for 2 days

B3 Expected preparation prior to site visits

a. Siajf Interview: All staff, with the exception of administrative assistants, are to be
interviewed

[y

Frim,

Board Member Interview At least 75% of board members who have been on the
board for a minimum of 1 year are to be interviewed.

Survey of Fducation Personnel: Principals, guidance counselors, and

superintendents in districts served by the program are provided a 12-item survey
Advisos of the program are to hand-deliver the suivey to the personnel at the
schools they serve. Superintendent suwrveys are mailed

Document Review: Stiategic plans and annual reports are collected from each
program Other documents as found relevant by executive ditectors or their
designees

Observation. Advisors are observed at the schools as appropriate, without
breaching confidentiality of minor students

Public Data: School report cards and Census data on the schools/communities
served by the program are collected

Outline of Case Study Report
Purpose of case study
b Description of methodology

a.




2> Staff Interview A 1-2
»  Board Interview A 1-2
= Survey of Ed Peisonnel: 1-2
¢ Description of community served by program
3 Staff Interview C 1-2 or 1-3
o Board Interview C |
s Census Data
. Program history
»  Staff Interview B1-2
»  Board Interview B 1-2
¢ Program organization
s Staff Interview D 2
f. Program services
» Staff Interview A3, D1, D3, D4
» Board Interview D 1-2, D 5
¢ Suwvey of Ed Personnel: 3,4, 3,86, 7
Data management for activities and cutcomes
»  Staff Interview & 1-3, 5 1-2
@  Board Interview £ 1-3, F 1-3
h  Networking/interactions with organizations other than OCAN, OBR, or K'WF
2 Staff Interview G 1, 2
s Board Interview G 1
1 Awareness of/interactions with OBR
»  Staff Interview G 3
® Beard Interview G 2, G 3 (except last question)
] Awareness of/interactions with KWF
s Staff Interview G 4
k. Awareness of/interactions with OCAN
s Staff Interview H 1-8,11-5,71-5, K1-7,L 14
s Board Interview H 1-6
»  Survey of Ed Personnel: 8, 9, 10-12 {and comments, as appiopriate)
1 General Comments
s Staff Interview D 5, G 3 (last question), M 1, M 2
» Board Interview D3, D4 H6, 11,12
> Survey of Ed Personnel (Open-ended comments, as appropriate)
m Conclusions
» How is this program functioning?
»  What does this case study tell us about GCAN’s effectiveness in
program development?
> What does this case study tell us about OCAN’s effectiveness as an
advocate for college access?
3 What does this case study tell us about OCAN’s effectiveness around
sustainability?

]
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MEMBER PROGRAM CASE STUDIES
Member Program 5taff Interview Protocol

The purpose of this interview is to allow us to gain better insight into how your program operates
and the ways i which OCAN may be helping your program to achieve its geals This interview is
part of a case study that will allow us to understand how OCAN interacts with member programs |
am not evaiuating your program. You may not be able to answer each of these questions, especially
if you have not been with the progiam long Please answer each question to the best of your ability,
and let me know if you would like to skip a question because you don’t know how Lo respond to it

A, Personal

1 How long have you worked for this college access program?

2 ‘What is your titie? '

3 What are your duties?

B Program History

1 Do you know when this college access program began?

Z. ‘What can you tell me about the hisiory of the program? For instance, what major events
have happened’ [Changes in leadership, expansion / contraction, crises, awards /
recognitions, new partners / sponsors]

T Program Context

1. How would you describe the populations your program serves? {Probe for number served,

age ranges, race/ethnicity, socioeconomic status, differences among sites]

D Service Capacity

1 What services do you provide to this/these population(s)?

Major or minor focus Where offered How gain access
Financial aid
counseling
Last dollaz
schelarships

Cellege access
center {“one stop
shop”)

Parental advising

Early awareness
activities

Cther

t~3

[For Executive Director or Program Manager paly] Please describe the organization
and assignment of your program’s staff For instance, who is assigned to perform what
tasks at what locations?

3 Is your program capable of serving any more people at curzent funding levels?

If 50, 1n what activities?

£ Would your program nesd anvthing other than monsy In order [C 3srve more peopla?




5

What do you think are the greatest barriers facing college access programs in Ohio today?

£ Data Management

E]
L

2

Do you formally keep track of the people you serve in your program’s activities? [Ask for
description if affirmative]
What kind of forms do you complete to keep track of staff interactions with students and
other clients? [Probe for types of data collected about individual students/clients)
Do you collect data on any outcome measures of your activities? For instance, number of
students who apply to college, number of students who are accepted to universities,
scholarships received.
Have you encountered any barriers or problems in trying to collect outcome data on your
program?
What forms of assistance would help you to be better able to track the outcomes of your
program’s activities? [Piobe for source as well as type of assistance needed]

How vaiuable is collecting outcome data to this program? And if valuable, how/why?
[Probe for ways in which program would benefit from outcome data ]

& Program Outcomes

1

)

What effects have your program’s activities had on high school students? [Prompt for
forms of evidence, how does respondent know?]

What effects have your program’s activities had on other members of this community,
such as adults, parents, guidance counselors, etc ? [Prompt for forms of evidence, how
does respondent know?]

G Extent of Networking with KWF, OCAN and Others

1

What organizations do you have contact with on a regular basis that help your program
achieve its goals? Please do not include organizations fiom which you receive training or
technical assistance. I'll ask about those separately.

Organization, purpose of contact (partner, delivery or provision of service), perceived
strength and quality of relationship

What organizations have provided the staff of this program with technical assistance
and/or tiaining in the past three years?

Tell me about the types of training and technical assistance staff has received from [non-
OCAN and non-KWF providers]

[Ask about Ohio Board of Regents if 1espondent does not ofter OBR on his/her own in answeting
above guestion]

]
2

=

Has this program had contact with the Ohio Board of Regents in the past three years?

If 50,

Was this program provided with training, technical assistance, or other forms of
assistance? If so, what kind? If not, what was the nature of the contact?

Has this program’s interaction with CBR staff changed over these three years?

What is your understanding of the Ohio Board of Regents’ role in college access in the

state of Ohio?

What is your undersianding of the relationship amrong KnowledgeWorks Foundation,

CGCAN, and OBR?




& What do you know about OCAN’s purpose or mission? [Prompt for respondent’s

understanding of OCAN’s role in college access in the state of Chio ]

OCAN Trainings and Workshops

1

[N}

wn

What types of OCAN trainings and workshops have staff completed in the past three
years?

Do all staff members participate? How often?

How helpful have workshops been to you personally?

Has any particular workshop been more helpful than others?

If so, which, and why?

What, it anything, do you think should be changed or added to the workshops in order to
make them more 1elevant and useful to college access program staff?

OCAN Annual Conferences

1

How important 1o you is it to have opportunities to network with other college access
programs?

How many annual OCAN conferences have staff members attended?

How many stalf members atiend?

Have you found the conferences to be usetul?

If so, how?

OCAN Phone / E-mail Support

1

Do you ever seek advice or information fiom OCAN staff by phone or e-mail?

Ifso,

Whalt kinds of information, advice, or support have you needed?

Did OCAN staff make you feel comfortable making these requests?

Did OCAN staff members help you get what you needed?

Could OCAN staff members improve the way they interact with you via phone or e-mail
in any way?

OCAN Staff On-Site Visits

1

NSV

-1 O

Have OCAN staff members visited your program to provide you with technical assistance
or to help you with a particular event or probiem?

If s0,

How many times has OCAN staff visited this program over the past three years?

What kinds of technical assistance have you received during on-site visits?

Were OCAN staft members as responsive as you needed them to be? In other words, did
they visit when you needed them?

Did OCAN staff members provide you with the types of assistance you needed?

Has your program changed because of on-site support you’ve received from OCAN staff?

Could OCAN stalf members conduct on-site visits and the delivery of technical assistancs
differently that would better meet the needs of programs like yours?

(iher Types of Support from OCAN

1

[f you think over the past three years, has interaction between your program and OCAN
changed over time? For instance, do you consult them more now, less now, Or was there a2
period during which you consulted them more or less frequently than average?

=




[\

In addition to workshops, annual conferences, and technical support via e-mail, phone, ot
on-site visits, have you received any other types of support from OCAN?

if so,

3 What types of support have you received?

4. In what ways did this support help your program move toward achieving its goals?

M. Concluding Questions

1 Are there any general suggestions for improvement you'd like to make to OCAN?
2 Arethere any other general comments you'd like to make about OCAN?
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MEMBER PROGRAM CASE STUDIES

Member Program Board Member Interview Protocol

As part of a case study that will allow us to understand how OCAN interacts with member
programs, we are interviewing the board members of this program The purpese of this interview is
to allow us to gain better insight into how your progiam operates and the ways in which OCAN
may be helping your program to achieve its goals Iam not evaluating your program. You may not
be able to answer each of these questions, especiaily if you have not served on the program’s board
for long Please answer each question to the best of your ability, and let me know if you would like
to skip a question because you don’t know how to 1espond to it

A Personal

1. How long have you served on the board of this college access program?
2 How were you selected to be on the board? [Probe for community sector represented]
3 What are your duties as a board member?

B Program History

1 Do you know when this college access program began?

2 What can you tell me about the history of the program? For instance, what major events
have happened? [Changes in leadership, expansion / contraction, crises, awards /
1ecognitions, new paitners / sponsois]

. Program Context

L How would you describe the communities and populations this program serves? [Probe for
number served, age ranges, race/ethnicity, socioeconomic status, differences among sites]

D Service Capacity

i Do you believe this program is capable of serving any mote people at current funding
levels?
If 5o, in what activities?

2. Would this program need anything other than money in order to serve more people?

3 What do you think are the greatest bartiers facing college access programs in Ohio today?
4 What are the greatest bartiers facing this program in its efforts to achieve its goals?

5 Given what you know about this program’s tesources aad functioning, what is your best

prediction about this program’s sustainability ovet the next 3 years? [Probe for program
cxpansion, decline, or maintenance, stability, and 1easons for answer]

foy

Daita Management

1 Are you ever provided with outcome data on this program? For instance, number of
students who apply to college, number of students who are accepted to universities,
scholarships received [Probe for types of ourcome data, quality of data, frequency of data]

Porindda AF Aara et erreati~n o 1 A 1iles by bgsea 2 etileiels IR R = T AR T T Yoy
2 Wkat kinds of datevinformaticn would you like to have that you do not curently iscejve?




3

3

How valuable is collecting cutcome data to this program? And if valuable, how/why?
[Probe for ways in which program would benefit from cutcome data |

F Program Outcomes

1

(3]

What effects have this program’s activities had on increasing students’ access to college?
{Prompt for forms of evidence, how does 1espondent know?)

What effects have this program’s activities had on other members of this community, such
as adults, parents, gutdance counselors, etc.? {Prompt for forms of evidence, how does
respondent know?]

Do you believe this program is meeting its goals?

G Extent of Networking with KWF, OCAN and Others

i

What organizations does this program have contact with on a regular basis that help the
program achieve its goals? Please do not include ciganizations fiom which training or
technical assistance is 1eceived We're asking staff about those contacts

Organization, purpose of contact (pariner, delivery ot provision of service), perceived
strength and quality of relationship

[Ask about Ohio Board of Regents if respondent does not offer OBR on his/her own in answering
above gquestion]

2 Has this program had contact with the Ohio Board of Regents in the past three years?

I so,
Was this progiam provided with {raining, technical assistance, or other forms of
assistance? If so, what kind? If not, what was the nature of the contact?
Has this program’s interaction with OBR staft changed over these three vears?
3 What is your understanding of OBR’s role in college access in the stats of Ohio?
H  OCAN

I What do you know about OCAN’s purpose or mission? [Prompt for 1espondent’s
understanding of GCAN’s role in college access in the state of Ohio. ]

2 %What kind of interaction have you had with OCAN staf{?

3 How valuable would it be for this board member to have OCAN offer training ot technical
assistance on board development, new board member orientation, resource management,
sirategic planning, or non-profit legal issues?

Potential Training 1=Moi valnable to How would it serve you?

3=Very valuable

Board development 123453

New board member 12345

orieniation materials

: I




Resource management

12345

Strategic planning 12345
Non-profit legal issues 123453
(e g, incorporation)

Fund-raising 12345
Other: 12345
Other: 12345

4 How could OCAN staff members improve the way they interact with local member
program boards of directors to increase OCAN's usefulness to local boards and programs?
5 How important to you is it to have opportunities to network and learn about other college

aCCess programs?

6 What is your understanding of the relationship among KnowledgeWorks Foundation,

OCAN, and OBR?

Concluding Questions

1 Are there any general suggestions for improvement you’d like to make to OCAN?
2. Ate there any other general comments you’d like to make about QCAN?
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MEMBER PROGRAM CASE STIJDIES
Survey of Education Personnel {(Example from Lima/Allen County)

Lima/Allen County College Access Program is a member program that receives some funding from the Ohio
College Access Network (OCAN) This survey s part of an effort to determine the effects OCAN has
(directly and indirectly through its local member programs) on college access in Ohio. Only the
superintendents, principals, and guidance counselors at schools served by a select few of OCAN’s funded
local programs are being surveyed. Thus, your responses are ¢7ifical, whether or not you are aware of
Lima/Allen County College Access Program and OCAN services Responses from all education personnel
will be combined and summarized for Lima/Allen County College Access Program and OCAN staff Please
take a few minutes to complete this 12-item survey.

I What is your role?

O Superintendent O Principal O Guidance Counselor (O Assistant Principal O Other

2 Weneed to be able to describe the distribution of people who respond to this survey Please
mark the school distiict in which you work.

(O AllenFastTocal O Apollo Career Center (O Bath Local O Bluffton Local

(O Delphos Local (O Elida Local O Lima City Schools (O Perry Local

(O Shawnee Local (O Spencerville Local O Privaze School O Other Public

3 How much contact do you have with Lima/Allen County College Access Program staff?
O No contact

O Speradic, infrequent contact (not more than 7 times per school year)
O Monthly contact

(O Weekly contact

(O Daity/almost daily contact

4 How knowledgeable are you about the services Lima/Allen County College Access Program provides to
your school(s)?
(O Not at all knowledgeable [You don’t know what the Tima/Allen County College Access Program does for
your school(s}]
(O Somewhat knowledgeable [You know the Lima/Allen County College Access Program but you are not
aware of all it does)

O Very knowledgeable [You know about many or all of the tasks performed at your schocl(s) by the
I tima/AHen County College Access Program)]

5 Which of the following services does Lima/Allen County College Access Program provide to your
school(s)?
O Youden'tknow OR Choose all that apply:

Financia! aid counseling

Last dollar grants/scholarships

A college access center / resource centey

Parental advising

Farly awareness activities (students under 11™ grade)

Fee Waivers for tests (ACT/SAT) and college applications

Other:

OOO0O00

& How elicctive are Lima/Allen County College Access Program’s services in meeiing the college access
needs of your students?




Veryeffective & ®© @ & @ Very ineffective @ Don’t know
7 To what extent does your school or schools’ student population need or depend on the services
Lima/Allen County College Access Program provides?
Greatly needed by many/ & ® ® @ (O Notneeded by many/ @ Don’t know
most students most students
8 How important do you believe it is for Ohioans to have an organization “champion the cause” of college
access in the state?
YVery important & © ® ® ®  Notatall important
9. How familiar are you with the Ohio College Access Network (OCAN)?

(O Never heard of OCAN
(O Heard of OCAN but not familiar
O Somewhat familiar | Answer questions 10-12 if you are
O Very familiar somewhat to very familiar with
OCAN
K

10 How effective is OCAN in meeting the college access needs of Ohioans?
Very effective ® @ ® @& ©  Veryineffective ® Don't know

11 How effective is OCAN in influencing policies and expenditures related to college access in Ohio?
Veryeffective @ ® @ @ O Veryineffective & Dor’t know

12. What are the three most important activities OCAN could support or provide that would most
effectively help to increase college access for students in Ohio? (Choose three)

() Financial aid counseling () Last dollar scholarships (O College access resource centers

(O Parental advising activities (O Early awareness activities () TFee waivers (tests/applications)

(O Technical assistance for (O Advocacy at state level (0 Fundraising for locat college
local college access programs on issues of college access ACCEss programs

Please make any suggestions for improving the Lima/Allen County College Access Program ot
OCAN in the space below

Thank you for your tume.
Please return the survey in the seif-addressed stamped envelope or mail to Dr Kristine Chadwick Edvantia. PO Box
1348, Charleston, W'V 25325 Questions? Contact ristine at kristine chadwick @edvantia org ¥ (304) 347-0425
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CLERMONT EDUCATIONAL OPPORTUNITIES
(CED)

Purpose of the Case Study

The Ohio College Access Network (OCAN) acts as an intermediary suppost organization to
the Clermont Educational Opportunities {CEQO) program CEO wotks within Clermont County to
provide students with direct services pertaining to educational opportunities after high schoo!
Because OCAN is an intetmediary, its success and impact can best be measured through the
longitudinal examination of programs it supports. The foliowing surmmary describes the CEO
program as it evolved in 2004 and 2005, including its successes and limitations in providing college
access services to Ohicans within Clermont County

Description of Methodology

Edvantia evaluators interviewed stalf and council members of the Clermont Educational
Opportunities {CEC) program in April 2004 and December 2005 In 2004, interviews wete
conducted, either in person or over the telephone, with all five staff members, including four
advisors and a fifth advisor who was serving as the interim executive director, and six members of
CEO’s advisory council In 2003, five staff members, including the executive director, program
manager, and three advisors, plus four members of CEQ’s advisory council were interviewed.

Length of employment with CEG for staff members interviewed in 2005 ranged from 8 to
45 months The four council members had been involved for a minimum of 2 vears

In addition to conducting interviews with council and staff members, Edvantia tesearchers
distributed a 12-item survey about the awareness of, and satisfaction with, CEO and OCAN
Surveys were mailed to 135 education personnel working at current CEO sites Of the 12 surveys
returned, tespondents included one superintendent, four principals and six guidance counselors; one
respondent did not identify his or her role. Survey respondents reported working within the
following school districts: Clermont-Northeastern (3), West Clermont Local (4), Live Qaks Career
Development Center {3), and Williamsbuig (2)

Program Context

Basic Demographics for Clermont County, Ohio

As of the 2000 I S census, the total population of Clermont County was 177,977 The
median age of Clermont County residents is 34.8 vears, which is slightly younge: than the median
age for the state of Ohic (36 2 years) The vast majority of the population is White, non-Hispanic
(96.6%) No 1ace/ethnicity other than White exceeds 1% of the county’s population Clermont
County can be considered economically advantaged in comparison to statewide economic figures;
the median househoid income for Clermont (349,386 exceeds Ohio’s median houschold income
($40,956) Geographically, Cletmont County covers 452 square miles, with roughly 394 people per
square mile Clermont County can be seen as two distinct territories The eastern portion of the
county is considered more rural, and residents in this area often own family-run businesses The
western portion 1s considered more subwban, and adult residents often have higher educations

Sites

Clermont County has 46 public schools in total, inciuding 10 high schools For the past 2

e (O bma soaruor] T et i Fh e (e £ o O TP ot
ars, CEO has served 7 schocls within Clermont County; 2 high schools quit using CEO’s
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advising services and 2 new high schools were added. According to one of the advisors, the schools
that terminated CEO services did so because it was difficult 10 measure the worth of the progiam:
“My philosophy is we need to have a good working relationship with the principal and guidance
counselor, and 1 don’t think we had that in place in that time peiiod. = Without communication
tlow, we weren’t able to articulate the worth we were bringing to that school” CEO curtently
serves the following schools: Williamsburg, Clermont Northeastern, Glen Este, and Amelia CEQ
also serves the following career and technical education centers: Scarlet Oaks, Diamond Oaks, and
Live Oaks. Live Oaks, Williamsburg, Clermont Northeastern, Glen Fste, and Amelia have been
receiving CEO advisory services for more than 2 years. In addition to serving local high schools and
career and technical centers, CEQO has developed a presence in several local libraries These
libraries make brochures and pamphlets available, and the librarians know how to access program-
related Web sites

Populations Served by CEQ

Age. Currently, CEO service users include freshman, sophomore, junior, and senior local
high school students Although seniors are CEO’s main service users, CEQ also offers the Making it
Count program for high school freshrmen and several presentations each year for sophomores and
juniors. CEO also works with adult GED recipients to provide college information

Ethnicity and culture. The majority of CEO service users are White, non-Hispanic
students, which is aligned with the demographic composition of Clermont County

Socioeconomic status. Staff and board members have not observed a change in the
socioeconomic status of Clermont County residents during the past 2 years While there are pockets
of middle and upper class populations, the majority of students who use CEQ’s services have
traditionally come from both the rural and the lower-income populations

¥irst-generation college attendees, According to the 2000 U S census, 20 8% of the
Clermont County population over the age of 25 achieved a bachelot’s degree or higher A great
majority of students who seek CEQ’s setvices are first-generation college attendees A few staff
members reported scenarios in which CEO assisted students who had no financial or emotional
support at home to continue their education

Program History

Foundation/Early Days

The CEO program has to provided services since 2001 As of 2005, CEQ has included seven
high schools in Clermont County and six advisors, compared to seven high schools and five
advisors in 2004

Organizational Infrastructure

CEO recently experienced a significant transition with its organizational struciure. Initially
developed through Clermont 20/20, a leadetship development group CEO gradually became its own
501©(3) nonprofit organization However, after being independent for approximately 3 years,
CEO’s advisory council made the decision for the program to “come back under the umbrella of
Clermont 20/20,” ultimately dissolving its standing as a 301©(3) organization. The executive
director of CED explained:




I put together a budget and proposal for that In doing that, I am
familiar enough with the program to kind of have an understanding of
whete I felt we were lacking, so the structure 1 proposed to the board
was very appealing. The decision we made is that CEO would
continue to stand alone as its own 501©(3) for the temainder of this
fiscal year. As long as it was fitting tor [CEO] and it was working for
Clermont 20/20, the transition would begin to occur to dissolve the
501©(3) and then CEO would become a program of Clermont 20/20

The board of ditectors was concemned that the change might affect the program’s
relationship with OCAN A staff member stated, “We were concerned . . because that relationship
with OCAN was critical, it’s a critical piece of this effort ” However, the staff member described
OCAN's reaction to the change as positive: “I think what we found and what [OCAN is] finding is
that as long as you can protect the mission of college access, and that there’s not mission creep and
it doesn’t get sucked into a vortex of another progiarm, then the oppertunity to hook into a strong
infrastructure makes a lot of sense.” Council members are in favor of a closer relationship between
CEO and Cletmont 20/20. One thought that the change was a “good thing, to give [CEQ] a little
more of ahome  with a more mature program ” Another council member added that the change
was the "most effective use of resources ”

Expansion

CEO currently has imformation resource centers located at local libraries in Clermont
County While the centers are not vet staffed, libiarians are available to assist students with
information about college access.

In addition, Clermont 20/20 recently secured a grant from OCAN to develop a mentoring
program. A staff member explained,

Our mentoring program came zbout as a result of one of {Clermont
20/20’s] leadership programs. [The program] was very driven by the
needs as expressed by area schools [with students] who had been
identified as being likely to drop out of high school. Those kids had
potential, but they were disadvantaged in some way, or they just
didn’t have the opportunities that other students had. So we began a
meniorng program whereby we would recruit two volunteers who
would begin to work with these students 45 minutes a week . on
things like setting goals and other life skills

The volunteer mentors encourage students to achieve their goals in life and to actualize high
school graduation as a reality The staff member added, “Many of these kids are going to be first-
generation high school giaduates ” With the award of the mentoring grant, Clermont 20/20°s goal is
to “have a mentor team in every school where we have college access advisors ” Staff believe that
the relationships CEO has built with area schools will help stzengthen both the college access and
mentoring programs

Changes in Leadership

[n addition to the transition in o1ganizational structure, CEQ has experienced changes in
leadership over the past 2 years After the initial executive dizector passed away in 2003, CEO
assigned an interim executive director to lead the program while searching for a new director The
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interim director seevad for aporoximatzly 1 year and was replaced when a new part-time dirscior




was hited in 2004 A staff member 1eflected, “[We thought] that person would fulfill
responsibilities in the same way that [the former executive ditector] did in the fizst year and a half,
and that structwe really did not work ” The chairman of the board met with the new director every 2
weeks to “monilor progress toward goals and objectives.” A council member reported that the
director unfortunately “let things drop ” He explained, “It wasn’t 2 good fit I put pressure on her to
perform.” After serving as director for approximately 1 year, “she tock a new job somewhere else ”
CEG once again found itself in transition without leadership Shortly after the executive director
resigned, CEO cieated a new position, program manager This position was filled by a previous
advisor, and the executive director of Clermont 20/20 tock over leadership responsibilities for CEQ,

Program Organization

The Clermont Educational Opportunities (CEQ) program staff is composed of advisors
positioned at school sites, a program manager, council members, and an executive director
Advisors 1eport to the program manager, who then reports to the executive director The executive
director reports program activities and 1elated information to the council In addition, CEO has an
administrative assistant who is funded through Clermont 20/20

Program Services

Staff and Board Dutiss

Advisors. All CEQ advisors work part-time and average 8 hours of service each week As in
April 2004, CEO advisors continue to provide multiple college access services that are taitored to
each school’s needs

Financial aid counseling remains a major focus of advisors. This sexvice is mainly provided
to high school juniors and seniors, as well as parents of students Students who seek financial aid
counseling can sign up to see the advisor or attend financial aid nights offered throughout the school
year. Advisors often receive referrals from guidance counselors and teachers on students who need
financial aid counseling. CEO advisors also assist students by providing last dollar giants and
scholarship information Students who don’t actively seek scholarship information from advisors
may receive scholarship appiications from advisors through the mail or at school Applications also
can be acquizred at financial aid nights All education professionals who responded to the survey
reported that CEO provides financial counseling at their schools, and most (81 8%) reported the
availability of last dollar grants

Advisors also counsel students on the timelines necessary for successful college application,
including testing and general application deadlines. While CEO does not traditionally fund test and
college application fees, advisors do assist students in receiving financial assistance from their
schools or other rescurces In additicn, CEO may provide fee waivers to those students with
significant need As expected, less than one third (27 3%) of survey tespondents recognized this as
one of CEOs services in their schools. CEO advisors also counsel parents at the school, during
financial aid nights or at other college nights, and parenis are free to contact advisors at any time
Nearly three fourths {72.7%) of education professionals reported that CEO provides parental
advising in their schools Because advisors tailor services to fit each school’s needs, they often
consult with school guidance counselors.

Compared to 2004, CEO seems to be providing moie early awareness activities to high
school freshmen, sophomores, and juniors in 2003 Various presentations and programs are offered
by advisors throughout the school year, and college visits to nearby postsecondary institutions are
arranged  Education protessionals identified this increase in services Fiity-five percent of education




professionals in 2005, almoest 10% mote than in 2004, wete aware that CEO advisors provided eatly
awareness aciivities to their schools.

Although CEO does offer a resource center that serves as a “‘one stop shop” to students and
adults in Clermont County, CEQ advisors and staff noted that most of their work is conducted in the
schools and there is no need to access information at the resource center This low level of use was
reflected in the awareness of school staff; equal percentages (54 5%) of education professionals in
2004 and 20035 identified that CEO offers a resource center.

In addition to the aforementioned services, CEO has begun to develop resource centers at
local libraries At the resomce centers, CEO offers a variety of literature on college access

CEO has also received an implementation grant from OCAN to provide a mentoring
program at each of the college access sites; the mentoring program is expected to start in January
200¢6. One advisor also mentioned the addition of a college reunion program Still in development,
the coliege reunion program plans to have high school graduates who cuttently attend
postsecondary institutions discuss their college experiences with high school seniors. The seniors
will have the opportunity to ask questions and gain a real-world perspective from the college
students In addition, advisors hope that the college students will be able to encourage those
students who have yet to apply to a postsecondary program to seek information on college access
In a related vein, a few advisors also noted that they sometimes advise past high school graduates
who are inferested in postsecondary education.

Program manager. The progiam manage:’s main responsibility is to supervise the advisors
Because CEO’s program manager was formerly an advisor, she is very knowledgeable and aware of
advisor duties and can also substitute for advisors when necessary  In addition, the program
manager attends a variety of professional development sessions and relays applicable information to
CEO advisors and staff. The program manager also assists with program plans and development.

Executive director. The executive director of Clermont 20/20 also serves as the executive
director of CEO The director’s core 1esponsibilities for CEO are related to stiategy and
administration. Her main duties include supervising the program manager and office manager,
communicating program information to the advisory council board, and building relationships with
schools.

Office manager The office manager for Clermont 20/20 also assists CEO with general
administrative tasks, including bookkeeping and records management.

Board/connci]l members. Two of the four council members interviewed said they were
invited by the prior executive directos to participate on the CEO’s council at the inception of the
program A third council member said his invitation was because of his former role as president of
the chember of commerce. The remaining council member is an adminisirator at Live Oaks Career
Development Center, one of CEO’s eight sites

The four CEO council members who were interviewed each had unigue duties The main
tole of the chairman is to supervise CEO’s executive director The second council member notad
mvolvement in the committee to select the recently appointed program manager; this member also
reported being involved in the distribution of awards and scholarships

Services and Capacities
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itself One council member spoke of the commitment and passion of the program’s board members,
saying that “when you have those, you generaily have success ™ Another reported that CEO has 2
positive future because of its solid financial backing. Although CEO is not making a profit, this
board member added, “That’s not necessary [to sustain the program] " A third board member
offered a slightly different opinion on CEO’s futwe, stating, “1 think {sustainability] is there if
OCAN can support efforts with grants and in-kind resources. But we need some financial
commitments, and rather subsiantial ones, to be doing what we’re doing ” An additional board
member could not predict CEO’s ability to sustain its current level of functioning and commented
that the cost for schools to participate may be a deterrent to future growth.

Awareness of and Satisfaction With CED Services

As in 2004, education professionals in 2005 reported high levels of familiarity with CEO’s
services. Suivey respenses showed that 66.7% of education professionals at current CEQ sites
consider themselves very knowledgeable about the services CEQ provides to their school, while the
remaining respondents report being somewhat knowledgeable Education professionals in 2005
reported considerably more [1equent contact with CEO advisors than did respondents in 2004, Two
education personnel (16 6%) reported having sporadic or monthly contact with CEO advisors at
their schools; 41 7% teported weekly contact; and 41.7% teported daily or almost daily contact with
CEO advisors The percentage (83 4%) of education professionals in 2005 having at least weekly
contact with CEO advisors was more than double the percentage (31 8%) of tespondents in 2004

When asked to rate the effectiveness of CEO services in meeting the college access needs of
students enrolied in CEO sites on a scale from 1 (very ineffective) to 5 (very effective), all survey
respondents reported the highest or second highest rating of effectiveness (M =4.7) Similarly,
when 1espondents were asked if thelr school or school’s student population needs or depends on the
services CEQO provides, 38 3% reported the highest or second highest rating, indicating that the
services are greatly needed by more than half of their student population (M =3 9) This rating
slightly decreased from 2004 when the mean was 4 4

Education persennel provided no suggestions for improving CEQ’s services to their schools
However, two respondents 1eflected on the positive relationships they have established with theix
CEO adviscrs. Said one, “More and more of our students are going to college and her (advisor)
guidance is tremendous in that process ” Another wrote of the same advisor, “She acts as a liaison
for the [guidance] counselors regarding parent workshops, displays fantastic bulletin boards, et
cetera”

Data Management

Mainiaining Studeni Activity Records

Asin April 2004, CEO advisors in 2003 maintain paper records of their interactions with
students. No formal electronic database is used. As one advisor commented, “Compuler wriitten
notes are not necessary 7 Yet, another staft member argued that paper data must be transferable
Because CEO’s services are specialized to each school, standaid data points are not required and
advisors crgaie their own methods of recording interactions One advisor simply maintained a
notebook roster of the names of students with whom she has met, along with a “few notes about
what I talk to them about” Another advisor relied on hand written notes to record student
information, including grade point average and college application status A third advisor worked in
two schools and maintained a paper notebook for each school This advisor reported having studenis
complete a smdent miotmarion sheet at the start of the school vear that quzties their plans for




college Because of the lack of formal data management, one staff member stated that “more
focused energy on that needs to happen ”

While CEC does not maintain an electronic database, the program does plan to use the
WEST database developed by OCAN One staff member was familiar with the database, but voiced
concern about schools 1eleasing student identification information Apparently, some schools are
nesitant to disclose student information that can be electronically transferred. In a related vein, one
advisor noted that some parents are reluctant to complete the FAFSA online “because of releasing
confidential information.”

Gathering Student Dutcome Information

Like maintaining student activity records, collecting student cutcome information, for
instance the number of students who apply to college and the number of students who receive
scholarships, is also informal for CEQ When asked about collecting data on outcome measures, one
advisor commented, 1 would say if we were to do that, it would be difficult to do”

While some data are collected, the majority of CEQ’s outcomes are determined by informal
reports from students The two remaining advisors reported that they did collect outcome data albeit
informal in nature One advisor received scholarship information through the school; however, this
information was aggregated and did not specify students who received CEO services The advisor
added that she *relies on students to report [scholarship] information ” A third advisor simply asked
graduating senicts about their plans for college

Program Outcomes

Despite the lack of formal data, several staff and council members noted positive effects the
program has had on high schoo! students. Two staff members reflected on instances where students
who did not have the financial suppott at home to go to college were assisted with completing the
FAFSA and were awarded last dollar grants. For one of these instances, a staff member perceived a
cultural attitude particular to Appalachia that affected application for financial aid The staff
member explained, “When it comes to filling out FAFSA forms, families don’t want to tell the
government their business, and that’s just part of the culture ” While this staff member believed the
attitude existed in more rural areas, she felt that “those are also the arcas that need [financial
assistance] mote than others ”

Aside from financial help, CEO advisors help students get general college information. One
staff member noted that some students are overwhelmed by the college application process and
need guidance Simply making phone calls with students to seek information helps lower their
anxiety, which is “definitely a positive cutcome

College visits have also encouraged students to seek postsecondary education An advisos
reported that a recent visit to a neighboring institution helped several students decide to attend
college In addition, this advisor focused on the talents of one student in otder to encourage him to
enroll in a postsecondary program The advisor reflected, “Last year T had a student who decided he
was not going to college I asked arcund and found out he really liked to bow! Sc [ asked him if he
ever considered going to college on a bowling scholarship He ended up going to college and 13
bowling theie”

Board members were also optimistic that the program was having a positive impact on high
school students Several members cited the appreciation they have received from students who have
peen awarded last doliar granis. In addition council members have 1eceived anecdotal information




from adviscrs, verifying the numbers of students assisted and “increased partnerships at different
campuses

Many staff and council members believed that CEO’s services were having a positive
impact on members of the surtounding community as well. One staff member described an
economic benefit of CEQ’s college access services, stating, “It’s a long-term positive tmpact on the
workforce We are never going to be able to get the level of business here in this county if we
cannot provide a skilied workforce ” Although Ohio is historically a manufacturing state, staff
members believed that studenss understand the state’s changing economics and that more
organizations are requiring employees to have some type of postsecondary education or taining.
One council member added that the program’s positive impact helps to increase the community’s
awareness of CEO.

Staff members aiso believed that the program is having a positive impact on parents. As one
staff member commented, “Sometimes it’s not that they don’t want their childien to get into
college, they just don’t know they can ” Educating parents on the college application process is
sometimes as impoitant as educating their children

Relationships with guidance counselors have zlso been a positive impact of CEQO’s
activities Because CFEO tailors its services to fit the needs of each school, advisots have freedom to
consult with the schools’ guidance counselors and better determine areas on which to focus As one
advisor put it, “My approach with guidance counselors is, I want to work with you, [ want to help.”
This collaborative approach to college access is perceived as a great benefit for the schools and
CEO Another advisor commenied, “I think that the guidance counselors in my building know that [
do {college advising] all the time, and they see my services there as 2 time-saving for them, so they
can focus on bigger issues ”

Disseminating Outcome Data to Council Members

Two of the four council members interviewed reported receiving no outcome data on CEO
in the past two years. One member stated that a primary reasen for hiting the program manager was
because the board “doesn’t spend a lot of time nurnbers crunching ” The council member added that
if such information exists, it is probably with the program manager

Most council members interviewed wanted to determine the program’s longitudinal effects
on students who receive services For instance, after a student graduates high school and eniolis in a
postsecondary program, members want to know whether the student remains in school and if he or
she completes the program As one council member stated, this type of information is “essential to
the program Are we a success in the long run? [CEQ] needs to be able to say what Jit’s]
accomplishing Another wanted to know that “cbstacles are being removed” to help students stay in
a baccalaureate program A third council member expressed interest in centinuing CERO services to
studenis tollowing high school graduation. This member stated, “1 think it's really to understand
what progiams are doing and {the] impact it has Mot a matter of getting {studeants] in, but
supporting [them] throughout the time. Twould like to give an ongoing scholaiship throughout the
years. Maybe expanding services in college [to] support them staying in school ”

One council member was interested in receiving information on the sexvices being provided
by other college access programs. This member noted, “In ovder to set standards, it’s important for
us to know what other programs are doing. Are we as good as other progirams?”




Utdlity of Outcome Data

Although one staff member did not know, four staff members perceived the collection of
outcome data as very vatuable for multiple reasons: validating effectiveness to schools, grant
wiiting, fund-raising, and assessing program impact. Three staff members agreed that outcome data
help the program to market services and potential benefits to area schools Said one staff member,
“1 think that we’re just going to have to have very clear outcomes that show what value it is to
[schools], because it’s what it’s all about, what's in it for me?” Ancther staff member echoed this
sentiment, adding that outcome data aid in building relationships with schoo! districts Quicome
data help CEO to say, “This is how our services are important to you”

Several staff members focused on the financial aspects of outcome data. One staff member
stated that to “come back with hard numbers as to what we have done” would gieatly assist the
program in securing additional funding In a related vein, a staff member noted that outcome data
indirectly affect program sustainability. Because the future of the program is dependent on
continued funding, assessing outcomes wilt allow the program to “show effectiveness” and in turn,
generate new funding resources.

Barriers to Collecting Ouicome Data

In relation to assessing cutcome data, the difficulty of tracking students following high
school graduation in 2004 remained a prime concern for staff members in 2005 As one put i,
“They're hard to keep track of once they’te gone, especially the disconnected student.” Because
three of CEQ’s sites are career and technical centers, tracking students who attend these centers is
even more difficult because they graduate from other schools However, the advisor noted that
instructors at these sites are responsible for following up with the students 6 months after
graduation. The staff member was optimistic that she could get follow-up information to determine
students” education status

Proposed Facilitators to Collecting Dutcome Data

Thiee staff members spoke of plans to utilize OCAN’s WEST database in order to track
student outcomes. The WEST database would provide CEO with a formalized structure that the
program is currently lacking While one advisor foresees the benefits of using the database, she is
concerned about the logistics surrounding its use. She explained, “T can’t see myself sitting there
and completing it while I'm talking to [students] Maybe at the end of the day, have some time for
data entry.”” Because advisors are only in the schools for 8 hours a week, they want to maximize
their time with the students Because logistics between CEO and the schools are still being fleshed
out, a proposed date to start utilizing the database was unknown

Networking

Networking With OCAN, GCAN, OBR, or KWF

Staff and board members reported good, strong relationships with OCAN and the Greater
Cincinnati College Access Network (GCAN) Staff members focused on professional development
opportunities offered by OCAN and GCAN Staff members’ contact with OCAN also included
development and use of the WEST database As one statf member stated, “{GCAN] heips us to not
reinvent the wheel, we can go to them for anything 7 CEQ’s relationship with GCAN may not be as
strong as with OCAN, but staff members often attend trainings that GCAN provides Staff members
did not know about any CEO mteractions with KWTF or OBR.




Like staff members, council members reported good relationships with OCAN and GCAN
CEO's most recent contact with OCAN regarded a gran: proposal request, Council members
consider this evidence of a positive relationship between the two organizations While unawaze of
any recent contacts during the past two years, council members did 1eport that CEO’s 1eiationship
with KWF has “diminished since initia! funding ”

Networking and Interactions With Organizations Other Than OCAN, OBR, and KW¥

CEO has maintained positive, working relationships with the University of Cincinnati (UC),
Clermont 20/20, and loca] {ibraries over the past 2 years. One staff member commented that CEO
works with UC on financial aid issues While this telationship is “still evolving,” the quality is
good. A council member added that two individuals from UC serve on CEQ’s board of ditectors.
CEO also receives scholarship dollars from UC

Naturaily, the relationship between CEQ and Clermont 20/20 is strong and good. Because
CEOG is now under the umbrella of the Clermont 20/20 organizational structure, the program
maintains fiequent, if not daily, contact with the organization. As mentioned eazlier, CFO shares
staff members with Clermont 20/20 Both staff and council members thought that the relationship
between the two organizations was positive and served a collective pUIpOse.

CEO’s relationships with local libraries have continued to evoive and strengthen Staff and
councili members feel that the recent collaboration with the libraries to develop resource centers has
been very positive. While CEO has yet to staff the 1esource centers, libtary staff are available to
telp studentis or others who seek college access assistance Individuals can also gain access to
ECOS through the libraiies’ computers.

In addition, staff members report that CEO has a good but sporadic relationship with Student
Loan Funding, a student loan lender. When needed, CEQ contacts Student Loan funding for
presentations regarding financial aid These presentations are often made at financial aid nights
offered throughout the year

Council members stated that CEO maintains peripheral contact with the Charaber of
Commerce In the past, the chamber has provided meeting space for CEO’s board of ditectors
While no specifics were mentioned, one council member stated that the chamber has had recent
difficulties, preventing frequent collaborations with area organizations, including CEO

Contact has also diminished between CEO and 3M Precision Optics, Midland, and Batavia
Transmission. In the past, individuals from each of the three local organizations served on CEQ’s
advisory council In addition, the organizations contributed scholarship dollars to the program
However, because those representatives no longer serve on the board, a council member stated that
there is “'not mainstream involvement anymore” betwesn CEO and the organizations

Staff and council members added that no direct contact has been made between CEQO and the
Ohio Department of Education in the past two vears

Perception of Relationship Among KWF, OCAN, and OBR

Only the executive director of CEO was asked her understanding of the relationships among
KWE, OCAN, and OBR The staff member stated that, while separate entities, the organizations
nave common goals and their “missions align ” The staff member stated, “K'WF has invested in
OCAN and in college access and made that a priority ” She added that having an exzcutive from
KWF on loan to OCAN s “1zally critical” because “that’s usually the picce that is missing and why
stale member organizations aren’t successful




Council members had limited understanding of the relationships among the three
organizations. While most thought the connections were strong, they lacked specific detail One
council member identified umbrella missions, saying, “K'WF is funding, OBR is strategy, and
OCAN is a state program to suppert educational initiatives.” Another member guessed that funding
ties the organizations together. And a third said that while information regarding the relationship
was probably shared with him, it is “not as important as kniowing that resources are there.” One
council member seemed concerned about the strength of the relationship following the
gubernatorial transition. The individual suggested that the future governor may not share the current
governor’s passion for college access, leaving concern about “programs sustaining themselves ”

Avwareness of and Interactions With OBR

Receipt of training, technical Assistance, or other support from OBR. Staff and council
members did not seem to be aware of having received any support from OBR in the past two years
One counci! member thought that any interactions with OBR may have been indirect, but was not
sure Likewise, staff and council members could not recall having received any professional
development or other assistance from OBR

Understanding OBR’s role in college access in Ohio. Like 2004, staff and council
members in 2005 had a vague undeistanding of OBR’s role in college access Only one staff
member and one council member weie able to provide a general understanding of OBR’s role in
college access The staff member thought that the organization’s overzll goal is to “get younger
people to higher education, since that’s what they govern ” The individual added tha: OBR does
provide trainings, although she was unaware of specific details regarding such professional
development

The council member thought that OBR helps to determine “curticulum kinds of things ”
However, the member could not define how and in what ways the o1ganization suppoits college
dCCLEs.

Awareness of and Interactions With KWF

Receipt of Training, Technical Assistance, or Other Support From XWF. Similar to
OBR, staff and council members were completely unaware of CEQ’s intezactions with KWF in the
past two years. Memberts could not recall if KWTF had provided CEO with any iraining, technical
assistance, o1 other support. Therefore, staff and council members were not &ble to gauge changes
in interactions with KWF over the past 2 years

Awareness of and Interactions With OCAN

OCAN’s Purpose or Mission. In addition to providing the sced money for access programs,
council members described OCAN’s basic mission as 1o serve as a “pivot point” to local member
programs Council members felt that OCAN’s main goal was to “improve access for those Xids that
don’t have the right kind of support at home ” Because many of the students CEO serves are first-
generation college studenis, “parents may not know how to do it.” Another council member echoed
this statemnent, saying, “I understand that [OCAN] gives students opportunities to attend post-
secondary education who may not have the resources to do this ”




Interactions With OCAN Staff

CEO’s executive director and program manager have sought advice or information from
OCAN staff by phone and e-mail in the past 2 years One staff member had questions concerning
the Ohio Career Information System (OCIS) and needed to contact OCAN for answers The other
staff member contacted OCAN to discuss CEO’s recent transition in respect to Clermont 20/20
Communicaticns between CEO and OCAN have also focused on use of the WEST database

CEO staff members recalled that an OCAN staff member recently attended an open house
tor staff and board members of CEQO; however, staff members were not sure if OCAN has visited
the program to provide technical assistance o1 to help with othet events and problems in the past 2
yeais. Yet, one staff member added that a lack of on-site visits could be linked to diminished
communication on part of CEO. Said the staff member, “1 know that efforts were made [by OCAN]
to comununicate or to get information to us, and it just wasn’t followed up on the way it should have
been Sc in no way, shape, or form is that a reflection on OCAN

CEO seems to value OCAN’s opinion and has sought advice regarding the program’s
organizational structure. OCAN 1ecently hosted 2 meeting with CEQ’s executive director and board
chairman at the OCAN office in Cincinnati. A staff member noted that the focus of the meeting was
the “recent trapsition under Clermont 20/20 ” Said the staff member, “Remembering that initial
stipulation in the grant that we had to be our own 501©(3), and knowing that that 1elationship with
OCAN was critical, [along with] the board asking Clermont 20/20 to pull CEQ back undemeath its
wings, one of my first priorities was to talk with [OCAN’s executive director] and to ses what she
thought about it ” Following the meeting, CEO staff asked OCAN’s executive director to attend and
speak at CEO’s upcoming advisory council meeting

Staff members indicated that they feel comfortable when seeking information or advice fiom
OCAN As one staff member said, “It’s wonderful to work with them ” CEQ staff members
perceived OCAN staff to be “very willing to help” when needed A staff member elaborated, “Fven
when I ask about something that doesn’t exactly fall under what {OCAN] does, they always find
other people ot resources to help me.” Staff members could not think of any ways to improve
OCAN staff members’ interactions with CEQ.

Networking and Learning About Other College Access Programs

Staff members were in agreement that networking and learning about other college access
programs was important to them One staff member stated that because *nobody wants to recreate
the wheel,” it is important “to have an opportunity to share best practices and hear what other
programs are doing " CEQ maintains close contact with neighboring college access programs One
staff member recently conducted a board development workshop for a local coliege access program,
“because that’s my expertise ” In addition, the program has contacted another OCAN college access
memoer program [o seek thelr guidance on creating a “laundry list” of services offered to schools
Another staff member commented that networking with other access programs was helpful to “use
and copy others’ 1esources”

Like staff members, council members thought that netwotking and learning about other
college access programs was “essential”’ One council member thought that networking heiped to
“understand what the standards [of college access] are.” While council members perceived
networking as very valuable a few noted that “we don’t do that as well as we should,” and “the
difficulty is having enough time ” In tetms of networking, one council member thought that “it’s
more importani to advisors to have that As board members, 13 important for us to know thai
inetworking] 13 going on 7




OCAN Conferences

Only two staff members have attended OCAN conferences in the past two vears As with the
workshops, advisors would be required to attend the conferences on their own time because 2
limited number of hours are available in the schools each week. One advisor did 1egister for the
2005 OCAN annual conference but was unable to attend.

CEO statf members who attended OCAN conferences found them to be very useful. At the
last OCAN conference, one staff member attended sessicns on an administrative track while another
attended sessions on an advisor track. Because CEO was going thiough an organizational tansition
at the time of the conference, one of the staff members could atiend only one day Yet, staff
members stated that learning “what works [and] what doesn’t woik” at the conferences is helpful
and prevents them from reinventing the wheel.

CEQ Staff Participation in OCAN Trainings and Workshops

On average, at least one staff member attended monthly OCAN trainings and workshops,
though some staff members admitted not attending the workshops at all Because staff have a
limited number of houts in the schools, most felt that attending professional development sessions
was not 2 productive use of their time. However, the staff member who tegularly attends the
workshops often trains other staff membets upon retumn to the program office.

Yailue of OCAN workshops

The one staff member who has attended OCAN workshops has found the trainings to be
“very helptul ” Recently, the staff member recalled attending workshops on financial aid,
volunteering, and OCIS The staff member added that the workshops on financial aid are more
helpful than others, because the forms are “always changing  These workshops “keep you up on
what’s current, see familiar faces [OCAN] is a growing organization but you still see people you
know " The staft member suggested that OCAN post PowerPoint presentations ot other resources
from the workshops on its Web site so that staff members who could not attend would be able to
access the information

Perceived Value of Potential OCAN Training Topics

Council members were asked to rate on a scale from 1 (nof valuable) to 5 (very valuable) the
potential value of specific board training topics that OCAN could provide Council members were
split in thetr perceived value of board development training (M = 3 3) Two members considered
such training helpful because “although we all think we do a good job, it would help us focus efforts
and better serve ” Board development training would also help “to make [the board] moze
cohesive ” Two other council membets considered the training as less valuable because “most
[members] are experienced business leaders and they understand theiz roles on the board of
directors,” and because individuals are typically members of more than one board, making them
familiar with board development.

All council members considered new board member orientation materials helpful
(M =4 3); however, one added that because council members are “inundated with materials,” this
izaining might be more beneficial in another format, such as an interactive CD-ROM Council
members said these materials would help familiarize new members with the program; one member
added that a follow-up survey would be helpful to determine the member’s knowledge of the
program so that the council could best utilize the individual's talents.




Training on resource management was considered less useful (M = 2 §) than the
aforementioned trainings. While some council members thought such training would help the board
understand the tools available to them, others recognized little need for the training or were already
familiar with resources available to the board

As with resource management, council members did not state a great need for training on
strategic planning (M = 2.5), While one felt such training would be useful in crder to “make sure
where {the board is] going based on resources,” most members felt there was “little need” for such
training and that “most folks on the board are experienced in strategic planning ”

Training on nonprefit legal issues (M = 2 8) was also perceived to be of less value to council
members. Two members feit that simply serving on a nonprofit board made members familiar with
legal issues. One stated, “A fot of people who sit on the boaid are involved in nonpiofits ” Other
members stated that it “always helps to have™ nonprofit legal issues training and, while it may be
the executive directo:’s responsibility, another member would “love to be educated” on such issues

All council members perceived training on fund-raising (M =4 5) as valuabie to CEC’s
board of directors One member simply stated that fund-raising training was a constant need
Another added that “people are always looking at fund-raising ” A third member commenied that
the “board needs to use contacts and influence” in order to contribute to fund-raising. And yet
another said that such training would help the board “identify ways to go about sustaining
resouices

Improving OCAN Staff Interaction With Local Boards of Directors

As in 2004, council members in 2005 expressed a desize for more face-to-face interactions
with OCAN staff at local meetings. Members stated that such contact would be helpful to keep the
board up to date on new trends and the services available to their program. As one member stated,
“Keeping [the board] appiaised of what's going on would be very helpful ” Issues of interest to
board members inciude programmatic issues, best practices, and funding. Because council members
may not be very familiar with OCAN, one member would like the organization to “educate us about
what you have, what you do, OCAN’s responsibilities in this process ” One member added, “It's not
one-size-fits-all, what they're doing up in Cleveland is not the same thing we’re doing here I think
you've gotta do what's best for the community 7 In terms of frequency of contact, council members
would like OCAN staff to attend their meetings once or twice a yeai

Education Professionals’ Awareness of and Interactions With OCAN

Among the 12 education professionals who returned surveys, all but 1 thought it was very
important (92%; n = 11) {or Ohioans to have an organization “champion the cause” of college
access in their state; one 1espondent peiceived this item as important with a 1ating of 4 on a 5-point
scale. A majority (67%; n = 8) was somewhat familiar and 17% (n = 2) were very familiar with
OCAN, while others had heard of OCAN but were not familiar with it
(17%:; n=2) Figure X displays the percentages of respondents who were familiar with OCAN In
2003, compared to those it 2004

Of those education personnel who were either very familiar or scmewhat familiar with
OCAN (n = 10}, most thought it was effective (40%; n = 4) o1 very effective (20%; n=2) 1n
meeting the college access needs of Ohiocans, while 2 (20%) thought it was somewhat effective and
2 (20%) did not know The same group of 10 people indicated that the four most important
activities OCAN could support to increase college access for students in Ohio included parental
advising activities, financial aid counseling, and sarly awsareness activities Figure X displays the




percentages of respondents who thought OCAN was effective in meeting the college access needs
of Ohioans in 2003, compared to 2004.

Surptisingly, most people (80%; n = 8) among the group who had familiarity with OCAN (n
= 10) did not know about its effectiveness in influencing policies and expenditures related to college
access in Ohio, while one person thought OCAN was somewhat effective and another reported very
effective in that enterprise Figure X displays the percentages of respondents who thought CCAN
was etfective in influencing policies and expenditures related to college access in Ohio in 2005,
compared to 2004
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Although the 2003 1atings for OCAN’s effectiveness in meeting college access needs of
Ohioans and influencing policies and expendituzes related to college access in Ohio decreased from
2004, more individuals do seem to be aware of the OCAN name There were no mdividuals in 2005
who teported never hearing of OCAN, compared to one respondent i 2004 In addition, no
respondents rated OCAN as ineffective in meeting college access needs of Ohioans in 2003,
compared to one individual m 2004 More respondents in 2003, compared to 2004, thought it was
very important {o have an organizalion such as OCAN to pursue the cause of college access in
Ohic

General Comments

Barriers Facing College Access Programs in Ohio

Staff and council memibers noted five barriers facing CEO or other college access programs
in Ohio: (a) lack of funds for college access programs, (b) lack of awarensss in the community, {c)
determining worth o schools, (d) lack of consistent leadership, and {g) the general public’s lack ot
education concsrning need for higher education

The fiest. fack of funding was frequently mentioned as a significant barrier More
specifically, funding has an indirect effect on staffing and scholarship dollars CEC would like to
tnereass the number of hours advisors spend m the schools but is vnable 1o do so without increased

o
minding
funding

Advisots want to provide services to students, parents, and other intzrested individuals put
IS Lt do’ inoaly B hours a wask Likewiss, low tunding levals hinder




the amount of scholarship dollars CEO can make available to students. Said one council member,
“We need some help, some financial commitments—and rather substantial cnes—to be doing what
we te dong 7

Second, lack of awareness of CEO’s services in the community was a concern for staff and
board members Not only would spreading awareness and improving communication about CEQ’s
services help to increase the number of students assisted, but successful marketing could also
increase the program’s financial foundation One council member felt that publicity would help
“increase use by the students and will increass opportunities for endewment doliars for the
scholarships.” This member added thal college access programs are a “great giobal secret” and that
“pecple have to be more aware of the tremendous opportunity” access programs provide Another
staff member echoed these statements, saying, “Students are not aware. Parents are not aware.
Schools don’t know what we do until we do it ”

Third, because CEO depends on schocls to pay for their services, CEO faces a bartier in
determining its worth to the schools Said one staff member, “1 think that we’1e just going to have to
have very clear outcomes that show what value it is to {the schools]. because it’s what it’s all about,
what's in it for me ” The individual goes on to say that simply teliing scheols about UE0’s value is
not enough, “it’s got to be more substantiz! than that ”

Fourth, a lack of consistent {eadership was perceived to be a barrier for this college access
program and perhaps for college access programs in general Staff members thought that the recent
nunover in leadership at CEO could affect the program’s overall vision and message. Without a
clear, consistent visicn, the program has difficulty communicating and marketing its services to the
general public

Last, college access programs struggle with communicating the nesd for higher education to
communities with a traditional job base that has not required higher education One stalf member
explained, “In this area, there’s a culture of saying we don’t need further educaticn. My job was
eliminated at the Ford Company, [there is] no work intended for that plant right now. They see their
kids working thete, but that’s 1,300 jobs lost 3M is changing and leaving the area. Economically
the area is changing a lot, people need more education.”

Suggestions for improving DCAN

Staff members provided few suggestions for improving OCAN While CEO staff members
tind OCAN’s tzainings and workshops beneficial, they would like more workshops to be held in
Cincinnati, closer to the CEO program’s location In addition, staff members expressed interest in
getting the WEST database up and running As always, funding is a significant nesd and one staff
member asked {or OCAN’s assistance in improving that aspect of CEO

Like staff members, council members provided {ew recommendations for improving
OCAN’s services to their access program A few members would like to receive mote intormation
on best practices and current trends Because “most board members have not had exposure to other
access programs,” they would like to be well informed of the services offered by other programs in
order to improve CEO One council member suggested working mors closely with local access
programs to “get the suppott and help that we need.”

(reneral Comments

Few staff and counct! members had additional comments to make about OCAN Thosz who

na e bad intzeactions with OCAN staff wers v2ry satistizd with the level ¢f servize provided As




one individual stated, “We're really grateful [OCAN] is working with us. The impact that it will
have long-term on the state and the community will be phenomenal ” All staff and council members
seemed to be genuinely invested in the importance of providing college access services to
individuals who have a great need and desire for continuing their education

CEQO Case Stady Conclusions

Program Functioning

During the past 2 years, CEO has grown to include more sites, advisors, and resource
centers. in addition, CEQ has aided Clermont 20/20 in developing mentoting programs in each of
CEO’s college access sites Advisots continue to focus primarily on financial aid assistance, with
the geal of helping all students overcome barriers to achieve higher education And CEQ continues
to shape its services to fit each school, based on identified needs.

While CEQ was in a sensitive transition period in 2004, staff and council members are
optimistic that the recently adopted organizational structure will strengthen services and improve
the program’s cutcomes They hope that placing CEO under the umbrella of Clermont 20/20 will
increase recognition in the community, as well as provide financial stzbility The opportunity fot
collabogative projects is another benefit of the new partnership. The leve! of commitment to CEO
expressed by the executive director of Clermont 20/20 and the new Drogram rnanager is a positive
reflection of the program’s structural rebirth

While CEO staff members exhibit considerable enthusiasm about the work they are doing
for college access, they remain concerned that more time needs 10 be spent in the schools. Because
some schools are experiencing growth in student enrellment, the advisors feel they aze not able to
reach all students in the limited number of hours available Although CED may not have financial
support for additional staff, the program may want to seek volunteers or other alternatives to assist
adviscrs with their activities

Education personnel are equally eager for CEO advisors to spend more time in the schools
These personnel find CEO’s services extremely valuable and greatly appreciate the advisors’
presence and work in their schools. CEQ seerus to have developed positive wotking relationships
with schooi personnel, as evidenced by the responses from the education perscnnel survey. While
clationships with guidance counselors sesmed a bit rocky in 2004, the recent survey results indicate
that relationships with school personnel have improved over the past 2 years All guidance
counseiors indicated that they were very knowledgeable about the services CEO provides and all
maintain at least weekly contact with advisors, compared to 67% whe ieportedly maintained weekly
contact tn 2004

CEO has experienced considerable gains in the past 2 years; however, the program has (oo
o grow As in 2004, most staff and council members in 2005 were unaware of the relationships that
exist among KWF, OBR, and OCAN. OCAN may want (o cornmunicate such information to
member programs in order to enhance understanding and awareness about their collaborative
partnerships

CEO staff members exhibited both trepidation and excitement about implementing OCAN's
WEST daabase for measuring program outcomss Because current data collection methods include
only pen and paper, staff would like to maintain a formal, siectronic system for recording stucdent
Interactions and tracking success over time. However, several staff members are apprehensive that
the WEST database systern may hinder their relationships with schools Staff reported that some
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Web-based system. OCAN will need to assist member programs with communicating with schools
and students’ parents that such data tracking is in the best interest of all students Explaining the
rationale for such a project may calm fears and reduce anxiety

Finally, there still seems to be a need to educate the general public about the importance of
having a college or other postsecondary education. Unlike in the past, the economic state of
Clermont County 1s constantly changing and available jobs are beginning to demand a higher level
of skill and knowledge than those typically obtained with a high school diploma. CEQ may want to
focus on changing the perception that completing high school constitutes sufficient education
While helping students to access college is important to CEO, the program may achieve greater
results if it takes a step back and focuses some public awareness activities on answering the
question, “Why access college?”

OCAN’s Effectiveness in Program Development

OCAN’s effectiveness in program development can be supported by CEQ’s success in
providing coliege access services that assist students in attaining higher education CEO has
continued to develop, in part due to OCAN’s assistance, and to become a known and respected
entity in the surrounding community

CEO nas taken advantage of OCAN’s numerous trainings and technical assistance, as well
as providing 118 own trainings to other local access programs. Maintaining tight relationships with
other college access programs is important to CEO, as it continually strives to focus on improving
its program by utilizing others’ practices that have demonstrated effectiveness.

While continuing to strengthen its services, CEC values the opportunities provided by
OCAN For instance, CEQ’s strong relationship with OCAN has secured additional funding for the
development of a mentoring program at each of CEQ’s college access sites Although CEO staff
would like more time in the schools, they are encouraged by the results of the services they do
provide and are optimistic that the program will continue to grow and strengthen

OLAN’s Efectiveness as an Advocate for College Access

Thiough CEO, OCAN continues to provide essential services that 1aise college access
awareness to a large population of possible first-generation college attendees. Staff and board
members report that a large majority of individuals in Clermont County have not attended any form
of postsecondary education, therefore making their children susceptible to the same future CEO is
dedicated to helping these potential first-generation college-goers

CEO staff, council members, and education personnel continue to lack knowledge about
OCAN’s effectiveness at influencing policies and expenditures related to college access in Ohio
While staf{f members report that the program maintains close relationships with area legislators,
they were still unaware of the relationship between OCAN and OBR. Staff and council members
arz concerned about the future of access programs following the end of the curment governor’s erm

OCAN"s Effectiveness on Sustainability

CEO staff and council members are fairly optimistic that CEOQ will be able to sustain itself
for the next 3 years However, in terms of providing services (o more students, funding is still a
concern. Yhile confidence aboul continuing the current fevel of service is high, staff and board
mempers would like to increase services but are unable to do so with available tesources While
OCAN has recently awarded the program an implementation grant for the mentoring progiam, mors
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With OCAN’s blessing, CEO’s new placement as a program of Clermont 20/20 has given
staff and board members renewed hope that sustainability is possible. This new structure provides a
“home” for CEO, something that staff and board members say was missing in the program’s earlier
days. Like OCAN and several other college access programs, CEO experienced a significant change
in leadership over the past 2 years. The new leadership structize seems to have generated optimism
about the program’s future, and to have strengthened communications between CEQO and OCAN






LAKE/GEAUGA EDUCATIONAL OPPORTUNITIES FOUNDATION
{LEAY)
Purpose of Case Study

The Ohio College Access Network (OCAN) acts as an intermediary support organization
through their provision of support to the Lake/Geauga Educational Assistance Foundation (LEAF).
LEAF is a local program within Lake and Geauga Counties designed to provide direct services to
students pertaining to educational opportunities after high school Because OCAN’s role is
intermediary, measurement of success and impact can best be measured through the evaluation of
programs they suppott, The following summary describes the LEAF program as it evolved in 2004
and 2005, including its successes and limitations in providing college access services to Ohioans
within Lake and Geauga Counties.

Description of Methodology

Edvantia interviewed staff and board members of the L ake/Geauga Educational Assistance
Foundation (LEAF) in April 2004 and April 2006 In 2004, interviews were conducted, either in
person or over the telephone, with all 13 staff members and 15 (71%) members of LEAF’s board of
directors Interviews were conducted only with board members who had served for more than a year
by April 2004; thus, 21 of the 25 board members met the length of service requirement for the
interviews In 2006, interviews wete conducted with all 11 staff members and 9 (50%) members of
LEAF’s board of directors; 18 of the 19 board members had served for more than a year by April
2006. Staft members participating in the 2006 interviews included eight financial aid advisors, the
scholarship manager, the program director, and the executive director. Length of employment with
LEAF ranged from 7 months to 9 years for the staff members, with an average of 4 7 years Length
of service for board members was slightly longer with a range of 1 year to 15 years and an average
of 5.1 years

In addition to interviews with board and staff members, the Edvantia evaluator was able to
observe the advisor meeting held on the moming of April 3, 2006. Documentation was also
collected, including LEAF’s annual repott, student and adult record cards, informational brochures,
and a fact sheet. A 12-item survey about awareness of, and satisfaction with, LEAF and OCAN was
distributed to 80 high school counselors, principals, and superiniendents in the schools LEAF
se1ves

Program Context
Basic Demographics for Lake and Geauga Counties

Lake and Geauga counties are located in northeastern Ohio near Cleveland As of the 2000
US census, the total populations of Lake and Geauga counties were 227,511 and 90,895
respectively The median age for both counties is a little more than 38 years, slightly older than the
median age in the State of Ohio (36 2 years) White people are the vast majority in Lake {95.4%)
and Geauga counties (97 4%) with African Americans comprising 2% of the population in Lake
County and & little mors than 1 2% of the pepulation in Geauga Lake County also has a Latino
population of about 1 7%; no other races/ethnicities exceed 1% of the population in either county
Both counties are economically advantaged in comparison with statewide economic figures Median
nouszhold and median family incomes in both Lake ($60,200; $67 427 and Geauga (348,763,




£57,134) exceed Ohio’s median household and family incomes ($40,956; $50,037). Geographically,
Geauga is the larger of the two counties, covering 404 square miles whereas Lake County covers
only 228 square miles. Owing to a smaller area and a higher population, Lake County is the more
densely populated county, with roughly 997 people per square mile compared to Geauga County’s
225 people per squate mile.

Sites

Lake and Geauga Counties have a comnbined total of 89 public schools, with 18 high schools
in the two counties. LEAF serves 17 high schools within Lake and Geauga counties, compared o
19 in 2004; due to the schools’ financial difficulties, LEAF no longer serves two schools {one in
Lake County and one in Geauga County) Eleven of those schools, one parochial and 10 public, lie
within Lake County. The remaining six schools are in Geauga County. The number of students in
each school varies greatly. The size of graduating classes at the schools ranges from “arcund 40
students”™ to “around 800 students ” In addition to serving area high schools, LEALF maintains a
Resource Center where Advisors counsel parents, students, and other community members about
financia! aid and related college access issues. LEAT staff members occasionally undertake
community outreach efforts. Workshops and presentations are offered to adults, student groups, and
other organizational groups at the Technology Learning Center in Auburn, where the LEAF office
is housed.

Populations Served by LEAF

Age. L EAF service users range in age fiom elementary school through adulthoed, bat the
target population is about 17 years old, or roughly the age of high school seniors. Although LEAF
offers early awareness services to elementary and middie school students, the vast majority of
people LEAF serves are high school seniors Adult student advising and parental advising 1s also
offered by LEAF advisors.

Fihnicity and culture. Although LEAF advisors serve all different ethnic groups, the
majority of LEAF service users are White students, which is aligned with the demographic
composition of Lake and Geauga counties. Howsver, advisors mentioned that one schoo! has a large
Hispanic population.

Seciveconomic status. Although LEAY endeavors to serve all sociceconomic groups, the
focus i3 on people from mid- to low-SES backgrounds

First-generation college attendess. A large number of L EAT service users are the first
people in their families to attend college. According to the 2005 U S. census, 23.7% of the Lake
County population over the age of 25 achieved a bachelor’s degree or higher, compared to 21 5% in
2000. A total of 38 8% of the Geauga County population over the age of 25 achieved a bachelor’s
degree or higher in 2003, compared to 31 7% 1 2000.

Program History
Foundation/Farly Days

The Lake/Geauga Educational Assistance Foundation (LEAF) began in 1989 when a group
of business people and community leaders in Lake County perceived a need to increase the number
of local students going to college. The founders of the organization established the nonproiit LEAF




to provide information and assistance to students interested in pursing post-secondary education.
Incorporated in 1989, LEAF began delivering services during the 1990-19%1 school year.

Fxpansion

LEAF has continued to provide college access services to bath Lake and Geauga Counties
over the past two years. Because staff and board members felt that the physica! space that housed
LEAF was msufficient in size, the program moved its offices in October 2004, to a space housed at
the Technology Learning Center, in Aubuin, Ohio While the center provides greater space for staff
workstations, it also offers multiple classtooms, a boardroom, and other forms of space for
conducting group presentations, staff trainings, and workshops LEAF is also fortunate to take
advantage of the technological capabilities offered by the learning center, some of which include
videoconferencing, webcasts, and wireless networking. The Lake Geauga Computer Association
(LGCA), also housed in the Technology Learning Center, provides Lake and Geauga school
districts with multiple technological services. Some of LGCA’s services include internet
connections, professional development, technology leadership, and student services support. LEAT
has formed a partnership with the LGCA to develop a student tracking database (o collect
information on their service useis

One board member commented on the expansion of LEAF’s scholarship administration,
which “has been seen as 4 positive thing in the community ” For instance, the board member
reported that LEAF 1eceived a large endowment fund from his community. The board member
attributed the additional doflars to TEAF s long history, as well as the level of tust that has
developed between the program and the community.

Another board member stated that LEAF has recruited more business professionals to serve
on its board over the past two years so that LEAF “has a better cross between educators and
business people ”

Although staff members discussed tentative plans for expanding LEAF services to
Cuyahoga County in 2004, staff members did not mention plans for including this county in their
service area.

Funding

LEAF experienced a loss in state funding for the program’s 2003-2006 fiscal year One
board member approximated the loss of state funding to $45,000. This board member attributed the
{inancial loss to multiple budget cuts at the state level Knowing that the program needed to
compensate for the substantial loss in funding, several fund-raising efforts were undestaken Staff
and board members reacted proactively to fill the financial void One board member explained some
changes to fund-raising efforts:

We have been successful through going after new grants, different
avenues of funding, plus, we’ve tried to step up our fund-raising
We've always had 2 smaller cost raffle that was just a spaghetti
dinnet, but {since the loss in state funding] we've stepped it up and
had a nicer facility with the raffle And the tickets cost twice as much
Just knowing that sve had to do something, we’'ve increased our fund-
raising elforts




Change in Leadership

In April 2004, LEAF experienced a major change in leadership After 8 years of service,
LEAF’s executive director resigned to accept a position with NCAN. Because the program wanted
to attract a leader of high caliber, it sought advice from the Cleveland Foundation. Staff from the
Cleveland Foundation: assisted LEAF in identifying the type of executive leader they wanted to
represent LEAF and the ways in which to recruit that individual. After an exhaustive application
process that included 50 applicants, a new executive director was appointed in April 2004

While staff and board members were satisfied with the former executive director, several
commented that the transition in leadership was a welcome change. One stafi member stated, “{The
executive director’s] overall management style is different Personally, 1 feel as though she is open
to using all personnel to their capacity. [This i3] something we didn’t have with our previous
supervisor. I didn’t feel the opportunity for personal growth was there.”

Staff Organization

The executive dizector oversees the organization and is responsible for securing the funding
of the oiganization (i e., grant writing and administration), public relations, and is also in charge of
general operations and supervises staff members. The executive director is supervised and works
with LEAF’s board of directors.

Reporting to the executive director are the administrative assistant, scholarship manager, and
the program director. The administrative assistant is 1esponsible for bookkeeping and general
administrative duties such as answering the phones and organizing mailings.

The scholarship manager manages and updates the scholarship database, which is a
“collection of local scholarship offered in [LEAF’s service areal.” The scholarship manager also
publishes a paper copy of the scholarship list and posts available scholarships on LEAF’s Web site

The program director develops and coordinates progiams offered by LEAY, particularly the
high schoot advisoty program. In addition, the program director trains LEAF’s financial aid
advisors.

Program Services
Financial Aid Advisors

Over the past two years, LEAF’s financial aid advisots have maintained the same types of
services offered to service users Advising high school senicrs and their families on financia! aid for
postsecondary education remains top priority for LEAF advisors Advisors assist students in filing
the FAFSA, completing scholarship and last dollar grant applications, and applying for fee waivers
for college entrance exams and college applications. Students can access these types of information
at the schools where LEAF advisors serve, or at the LEAT resource center; individuals can
participate in group informational sessions or in one-on-one sessions with advisors. Information on
tast dollar grants is also available on LEAF’s Web site Parents and families of students can
schedule appointments with LEAF advisors to discuss financiai aid opportunities; parents may also
communicate with LEAF advisors via e-mail or telephone.

In addition to financial aid advising, advisors also conduct early awareness activities o
eighth, and ninth-grade students One program, HEP CATZ, involves talking with eighth-grade




students about financial aid, academic preparation for college, and college application information
Early awareness activities are offered at the schools served by LEAF

While the resource center provides nearly all the services offered by LEAF advisors in the
schools, it also serves as a “go-to” place for adult learners interested in postsecondary education.
One financial aid advisor is responsible for all appointments made at the resource center

Board Members

Board members had been recruited to serve on the board in a variety of ways Two of the
nine board members interviewed had become affiliated with LEAF through Leadership Lake
County. One of these board members stated, “[Through Leadership Lake County], T heard about the
need for board members in organizations and one of them was LEAF ” A few board members
believed they were recruited because of their positions as schoel superintendents Others
commented about their personal connection to LEAF. Interestingly, one individual became a board
member as a result of his or her interest in volunteering. This board member commented, “I was at a
presentation by [LEAF staff member], and was very interested in what LEAF does . . and I said,
“well, I have some interest in this * I wasn’t really looking Lo be a board member, just looking how
to volunteer.”

The majority of LEAF board members interviewed agreed that their main objective was to
“communicate LEAF’s vision to the community ” Spreading awareness of L EAF’s services and
information to community members is a major responsibility for board members. The president of
the board of directors serves as the “main liaison with the executive dizector,” meaning that
information distributed to board membexs is passed by the president first for her approval In
addition, the president coordinates the executive and general meetings of the board. Ore individual
described the board of directors as a “working” board As such, board members noted multiple other
duties in which they are involved Several board members stated that they helped the crganization
raise funds. One individual, specifically, held a more active financial role, stating that he or she had
a major responsibility of “reviewing, analyzing, and understanding the finances of the organization
And making swe proper controls are in place ” One board member noted that he or she served as a
sounding board for policies and practices that help LEAT to grow and develop. This individual also
serves as a resoutce for helping connect LEAF to local businesses An additiona! board member
stated that, in general, his or her duty was to review the progress of the organization, including
LEAF’s fiscal status and program initiatives.

LEAF Capacity

When asked if the LEAF staff members believe that their program is capable of serving
more pecple at current funding levels, all staff members responded “no ™ Staff members explained
the LEAT is “serving as many people as it is funded for,” and “would need more funding ” One
staff member noted that “schools can only budget so much for our services ”

Board members agreed with staff members and indicated that LEAF is not currently capable
of serving any more people at current funding levels Although board members acknowledged the
need to serve more students, doing so at its curzent funding levels would not be possible One board
member defined LEAF as a “pretty lean operation ” Another agreed, stating that LEAF was
“maximizing its return on investment, so 1 de not think there is waste 1 think we're getting out of it
what we put in " A few board members noted the loss of state funding as a major deterrent to
serving more people Although one board member believed that LEAF would be able to expand if




the organization increased their cost for services, additional staff and resources would still be
needed for that to occur.

Awareness of and Satisfaction with LEAT Services

A survey of education personnel was distributed to 80 superintendents, principals, and
guidance counselors at schools served by LEAF to assess their awareness of, and satisfaction with,
LEAF and OCAN. Fifty-four education professionals from 17 school districts returned the survey,
including 10 superintendents, 9 principals, 33 guidance counselors, and 2 education professionals
who held an unspecified role.

The majority (85 2%) of respondents indicated that they were very knowledgeable about the
services LEAF provides to their schools, including many or all tasks performed at school by the
LEAF advisor. A few (14 8%) stated that they were somewhat knowledgeable of these services,
indicating that while they know of a LEAF advisor at their school, they were not aware of al! that he
or she does.

When asked whether they had contact with LEAF staff at their school, 7.4% of respondents
indicated that they had no contact, 11 1% had sporadic/infrequent contact, 7 4% had monthly
contact, 70.4% reported weekly contact and 3. 7% had daily/almost daily contact

When asked about their knowledge of the services LEAF provides at their school, only one
person did not know what services LEAF provides at his or her school. Of the respondents who
were knowledgeable of the services LEAF provides at their schools, all indicated that they were
aware that LEAF provides financial aid counseling In addition to financial aid counseling, 84 9%
of respondents were aware of last dollar grants/scholarships, 60.4% were aware of college access
center/resource centers, 92.5% were aware of parental advising services, 64.2% knew of early
awareness activities for students under 11th grade, and 86 8% were aware of fee watvers for tests
and college applications. Education personnel indicated that they were also aware of other services,
including filing FAFSA forms, meeting with all senior students, and offering group presentations
for parents in the evenings

Using a five-point scale from 1 (very ineffective) to 5 (very effective), respondents rated their
perception of the effectiveness of LEAF’s services in meeting the needs of their students.
Respondents reported an average of 4 5. More than half of education personnel (57 4%) stated that
LEAF’s services were very effective (a 5 on the scale) in meeting the coliege access needs of their
students. The remainder responded that the services were quite effective (29 6%) or somewhat
effective {11.1%). One respondent {1 9%) indicated that he or she was unsure of how effective
LEAY’s services were for their students.

Based on a five-point scale from 1 (not needed by many/most students) to 5 {greatly needed
by many/most students), education personnel 1ated their perception of the student need for LEAF
services at their school. Respondents reported an average of 4.1, Thirty-five percent stated that these
services were greatly needed and only 2% reported that the services were not needed by many/most
students. Almost half of the respondents (41%) marked a 4 on the five-point scale. Twenty-two
percent of the respondents marked a 3 on the five-point scale, and one respondent reported a rating
of 2.




Data Management
Maintaining Student Contact Logs

As in 2004, staff members in 2006 reported their use of “student record cards” for
maintaining staff interactions with students One staff member referred to the record card as “the
Bible.” The record card is a piece of paper used to record the following student information: Name,
address, phone number, birth date, where the student works, where the parents wotk, grade point
average, and FAFSA information. Advisors also record their interactions with the student on the
back of their record card. Such information may include the date of the interaction, and the purpose
and general nature of the interaction Students and parents who attend group sessions are also asked
to fill out a record card Staff members indicated that they submit their student record cards to a
LEAF staff member, who then transfers the paper forms to an electzonic database. However, one
advisor also maintained an electronic spreadsheet of his or her student record cards for ease of use.

in terms of outcomes, it has been difficult for staff to collect data on outcome measures of
their activities, such as the number of students who apply for college, number of students who were
accepted to universities, and scholarships received. Several staff members mentioned that LEAF
distributed swveys {0 their scholarship tecipients in order io measuie outcomes. However, one siaff
member stated that “it’s such a small proportion of students (less than 1% of respondents) that it’s
not useable to make any decisions about ” In addition, LEAF staff members have been unable to
follow up with telephone calls. Unless students re-apply for a scholarship, LEAF is unable to
maintain contact with them A few advisors noted that they attempt to collect information about
college application and acceptance at their schools; however, no formal method of data coliection is
utilized.

A few staff also cited that they are often challenged by issues of confidentiality and privacy,
particularly since students are not requited to give their social security numbers to staff Without
social security numbers, staff indicated that they have not been able to track students after LEAF
programs end in the schools. One staff member stated that the lack of support from the state has
hindered the measurement of outcomes. A few advisors indicated LEAF’s challenge of facking the
funds to staff an individual for data collection purposes

Although LEAT is not utilizing OCAN’s Web-Enabled Student Tracking (WEST) database
to collect student outcomes, the organization is working collaberatively with the Lake Geauga
Computer Association (L GCA) to develop a database for collecting such data One staff member
explained, “It’s our intent to mimic the K-12 database that is currently in place (EMIS), so that data
can be downloaded without much trouble, and will make it more user friendly than ow curient
database.” The staff member added that LEAF’s current database was modeled after the Cleveland
Scholarship Program, however, this system is outdated. Staff members expect to have the new
systern up and running by the start of the 2006-2007 academic year

Most board members agreed that the collection of outcome data is very difficul: Although
no board members reported 1ecelving statistical data on student outcomes, several mentioned other
types of data they had received about the program Most frequently, board members reported
receiving information on the number of individuals served by the prograrm, the namber of times
individuals visit the resource center of meet with an advisor, and the number of scholarships
awarded. Those board members reporting that they have received this information thought that it
had been presenied once or twice a year, either at a comumunity event or board meeting Another
board mewber mentioned that the data is provided in LEAF’s anauel report One board member
stated thal commimicating the nead for such data 13 difficult The board member slaborated:




“[Students] don’t realize the value for us in knowing how they did and what we can do to improve
the situation for their siblings or their children down the road That communication is tough.”

When asked what types of data and information board members would like to have that they
do not cuwirently receive, the majority of respondents indicated that they were interested in tracking
students who have received assistance from LEAF. Specifically, board members would like
information regarding students’ enrollment in college, retention rates, and degree received. Board
members believed that collecting such data is important to determining LEAF’s success. One board
member stated, “You want to know if your kids are ultimately being successful ”

Staff members believed that collecting outcome data would be very valuable to the program
A few staff members commented that cutcome data would support funds. One stated,

A lot of the funders and the public have begun to ask questions. A lot
of money i3 wasted on programs that don’t have outcomes at all, and
people want outcome data that i1s impossible for the access programs
to collect .. .We need to get something in place {to collect outcome
data] because funders won’t fund us if our program is going to die
out.

Not only is outcome data needed for presentation to funders, but, “high schools need to know that
their doilars are making a difference.” Another staff member added, “We've got a 15-year history,
we should have data, we should be able to say what our graduates of 1990 are doing.” Other staff
members oifered different uses of outcome data. One mentioned that outcome data “would help
evaluate our effectiveness It could help evaluate what the needs are out there ” A few staff
members noted the necessity of data for funding acquired through grants Staff members believed
that the reporting of outcomes in grant applications helps strengthen the progiam’s chances of being
funded.

Program Outcomes

When asked what effects program activities have had on high scheotl students, staff provided
several responses. The majority of staff indicated that the effects they have witnessed were
primarily on an individual level, such as positive verbal feedback from studenis. A few staff
members mentioned that some evidence also comes from success stories or thank vou notes that are
submitted by students

Staff sites muitiple effects that LEAF’s services have on students. Perhaps the greatest
impact LEAF has on students is helping them understand and complete the FAFSA One advisot
noted, “Students are able to get help filling out forms that are lengthy and can be confusing ” While
some students are knowledgeable about filing theit FAFSA, “others have to be walked step-by-step
through {the process].” Compared to high school guidance counselors, LEAF provides students with
unlimited time to discuss their financial aid opportunities Students have informed LEAF advisors
that when they do talk to school guidance counselors, “there was not encugh time to explain their
situation.” kven when students were not awarded scholarship monies, they have expressed their
appreciation to LEAT advisors for “helping them through a complicated process.” LEAT s services
have also helped students understand additional aspects of postsecondary education, such as “how
to register for the ACT and apply to college ” {n addition, eatly awareness activities with younger
students help thein develop a relationship with LEAF advisors so that they “feel more comfortable
coming to LEAT advisors with questions and concerns ™




Staff also believed that their program’s activities aided other members of the community,
such as guidance counselors and parents. The majority of LEAF advisors and staff members
believed that guidance counselors are very appreciative of the services offered by LEAF One
individual spoke specifically about school guidance counselors:

I've never talked to a more grateful group. They don’t have time to
keep up, and it’s always in the back of their mind to service the students
because they want what’s best for [them]. A lot of them say, ‘if you
weten't there, the students wouldn’t get [to college] at all.” The
principals say those things as well, they want al! students to have that
opportunity to go to college. They’'re on the same page as we are, they
think our progiam is so great for their schools.

In addition to anecdotal information from guidance counselots, LEAF also conducts an
annual survey that is distributed to guidance counselors in order to gauge their perceptions of
LEAF’s services Survey results indicate that guidance counselors rate LEAT *very highly.” In
addition, several comment that “they’re grateful for the fact that they don’t have to know the
financial information.”

In addition to guidance counselors, parents were also affected by the program’s activities.
One staff member explained, “Often, parents would only have the college financial aid offices as a
resource because firancial aid is not a topic that is discussed in any detail by the staffs at schools.”
Several staff stated that their “financial aid nights have been well attended” by parents and students
In addition, parents schedule one-on-one appointments with LEAF advisors at their child’s schoo!
to discuss financial aid options. One staff member summarized LEAF’s impact on parents, stating,
“Parents see us as a great resource for information. ”

While one board member did not know, the majority stated that they were aware of several
positive sifects their program had on high school students The majotity of evidence for these
etfects included anecdotal information, feedback from students at board meetings, and repotts from
guidance counselors in the schools LEAF serves. One board member commented, “I know there are
youngsters from our high school that are going on to higher education that would not have

Members of the board also cited that LEAF has also affected various members of this
community. Most board members mentioned the effects that the program’s activities have had on
parents. from conversations with parents at various community events, board members commented
that parents are grateful to 1eceive the information provided by LEAF One board member heard
from a parent, “Coliege wouldn’t be a reality without the support of a LEAF advisor ” Another
board mernber commented, “1 had a parent the other night [who] said that as soon as he gets his kid
through college, he is [going to] donate to LEAT because of how much they’ve helped him.” A few
board members mentioned the effects that LEAF’s activities have had on other members of the
community, such as guidance counselors One stated, “Just the mere participation of the individual
scheo! guidance counselors when it comes to LEAF programs is indicative of how we are eaching
out to the community, and how effective we are " Because some schools have had to reduce their
number of guidance counselors, a board member stated that these individuals greatly rely on LEAFR
advisors The guidance counselors “view the [advisor] as highly tained, highly skilled, and very
effective ” By talking with various community members, one board member reflected on the
difficulty in accessing a postsecondary education: “1 see so few succeeding to college . Youneed
a guide through the system to get thers, it’s like gefting lost in the forest”

All board members belisved that LEAF was mesting its goals as a college access program
Oue beard memoear stated, V1 think the primary purposs is to educate folks and helo them to sezk




financial assistance and to go to college. I think they have done what they have set out to do.”
Another board member stated that the program is meeting its goals because the number of students
served increase from year to year. In addition, the program is receiving more public recognition for
its work in coliege access While one board member agreed that the program was accomplishing its
goals, he or she also stated that “there is so much more [the program] could do if [it] had higher
revenue streams, grant money, or foundation money that would allow [LEAF’s services] to expand.
In a 1elated vein, another board member perceived that LEAF was accomplishing its goals, but the
program has limited control over external issues, such as fiscal instability at local high schools,
which inhibits the amount of services that LEAF can provide.

Networking
Networking/Interactions with Organizations other than OCAN, OBR, or KWTF

LEAF staff reported that they received assistance from a variety of organizations to help
achieve their program goals. Over the past two years, LEAF has maintained contact with all but two
organizations {(Business Volunteers Unlimited and the United Way). LEAF staff has maintained
collaborations with various colleges and community colleges, including Lakeland Community
College, Lake Erie College, and Kent Geauga College Staff also cited funding organizations, such
as the Cleveland Foundation, the Martha Holden-Jennings Foundation, the Western Reserve Junior
Service League, and KWT as resources for LEAF. In addition, the Lakeland Axea Counselors
Association provides some funding, but it mostly utilized as a network, LEAF staff uses the online
resources provided by the Ohic Association of Nonprofit Organizations. The Chambers of
Commerce serves as a networking resource and helps LEAF to publicize its services. LEAF also
maintains memberships with the Ohio Association of Guidance Counselors and the Ohio Retired
Teachers Association. In addition, the National Scholarship Organization provides LEAF with
information on scholarships

LEAF staff also had contact with a number of organizations that provided technical
assistance and/or training over the past two years For example, the Aubwn Career Center, which is
located across the street from the LEAT offices, provides LEAF with technology assistance LEAF
staff members have attended training on financial aid from OAFSAA Staff members consider
OAFSAA a “huge resource” and “hope to have them as a partner” because they “lend credibility.”
Cleveland State University has also provided LEAF with training on diversity issues, as has the
FifthThird Bank A few staff members attended a weeklong training held by the Midwest
Association of Student Financial Aid Administrators

Board members cited four organizations with which they had interactions or contact with
that help LEAF achieve its goals. Two organizations were higher education institutions: Lakeland
Community College and Lake Erie College. These two institutions provided LEAT with financial
support and guidance on financial aid and college admissions. Board members described the
board’s relationship with Lakeland Community College as very strong; staff members from the
institution serve on LEAF’s board of directors. The Cleveland Foundation and Martha Holden-
Tennings Foundation were two other c1ganizations that provided LEAF with suppott These
foundations supplied LEAF with funding for program operations and development Board members
stated that the relationship with these o1ganizations was positive and strong




Awareness of/Interactions with OBR

When asked if LEAT staff have received any training, technica! assistance, or other forms of
assistance from the Ohio Board of Regents (OBR) in the past three years, the executive director and
program director both responded “no ” While no direct training has been received, one staff
member indicated that OBR has provided LEAF with general information on state budget updates

Staff members reported that LEAF’s interaction with OBR has not changed over the past
two years; however, one staff member believed that OCAN might have more fiequent interactions
with OBR due to OBR’s involvement with OCAN in developing a student tracking database

Although one staff member felt that OBR’s tole in college access was “confusing,” the
individual believed that “OBR and KWF were part of the formation of CCAN. OCAN's money
funmels through the OBR. They are the people who get the GEAR UP money that comes in on a
statewide basis 7 Another staff member described OBR s fiscal activities similarly, stating that
OBR “basically manages the state money that is given out, grant wise,”

Only a few board members were aware of OBR’s 1ole in college access in the state of Chio.
These board members understood OBR to be a governing body for college access that “sets
guidelines for acceptance of students in [state] institutions,” “provides leadership,” and “establishes
the criteria for {college] entzance and course sequence.” Another board member spoke about OBR’s
role in the P-16 initiative and how it refates to college access, “I know one of the primary things
with OBR is to deal with P-16 and make sure K-12 is an apptopriate pipeline to feed into higher
education to make sure they come out with the proper [education].”

The majority of board members were not sure whether or not LEAF had contact with the
OBR in the past two years One board member was aware that LEAF staff members and a few
board members had contact with OBR “as part of an QCAN conference held in Columbus.”
Another board member reported that LEAF has had interactions with OBR for the purpose of
gathering demographic data on students who pursue postsecondary education Board members were
unsure of how LEAF’s interaction with OBR has changed over the past two vears.

Program Understanding of Relationship among KW¥, OCAN, and OBR

Staff membess had limited understanding of the relationship among KWF, OCAN, and
OBR. On staff member commented, “I dor’t know how rmuch KWF is involved with OBR, but
KWE and OCAN is very much connected. . .it doesn’t seem like [OCAN] is their own entity, it
seerns like they have OBR or KWF pulling on them ” This staff member went on to say, “ It would
be nice to see [OCAN] stand on their own, without having influences on decisions that they make ”

The board’s awareness of the relationship between XWTF, OCAN, and OBR was limited
The majority of board members indicated the lack of a clear understanding of the relationship
between the various organizations. Two board members were able to provide a general
understanding of KWF's role in college access, yet they were knowledgeable about the
organization’s direct relationship with OCAN. One board member explained, “[KWE] provides a
cadership role, but they also support initiatives that may be collaboratively developed with the
OBR Tam rot sure how OCAN plays in there am only mainly familiar with KWF [in] the
partnership program grants {P-16) Another board member considered the 1elationship to be based
ou information and data sharing The member remarked, “KWF is trying to assist organizations like
LEAF to have a broader ammay of information as a database, per say Because the stuft that we have
access [0 18 very much from ocur small area, it is hard to even undersiand sometimes how LEAF is
accomplishing our mission compared to other agencies similar to oirs across the state ” Although




one board member stated that he or she was unawaie of the relationship among the three entities,
the member knew wherte to access the information.

Awareness of/Interactions with KnowledgeWorks Foundation (KWF)

Although staff members perceive LEAF’s relationship with KWF as positive, no direct
training or technical assistance has been provided to LEAF by the foundation The executive
director has been in recent contact with KWF regarding a P-16 grant; LEAF would be involved in
the planning stages with this initiative if awarded the grant

Staff Interactions and Awareness of QUCAN

Although some staff members reported attending professional development workshops and
conferences held by OCAN, they stated that they are often asked to present mformation or serve as
trainers. When not presenting, staff members indicated that they primarily utilize the workshops and
conferences as networking opportunities. LEAF perceives itself as a support and resource for
OCAN; because LEAF has been in existence longer than OCAN, it’s able to lend its experience and
expertise to other college access programs across the state Only two LEAF staff members attend
the professional development opportunities offered by OCAN,; these staff members typically attend
OCAN training functions two or three times a year.

Yalue of OCAN Workshops and Trainings

When asked how helpful the professional development workshops have been, staff members
generally believed that the workshops had been more helpful to other access programs than they had
been for LEAF One staff member commented, “{The workshops] have a lot of value, and you can’t
really quantify that. I would not say that they’re not helpful to other folks, just because they’ze not
helpful to us. Some programs have staff turnover and need continuous training.” This staff member
further commented that the workshops were valuable opportunities for networking with other
college access programs.

Value of QCAN Annual Conferences

Simular to the OCAN workshops, only two LEAF staff members attend the annual
conferences held by OCAN. LEAF staff members were also involved in presenting at the OCAN
conference held in 2005. A staff member indicated that this specific conference was “very good”
and useful The staff member stated, “it was a lot more structured {than ptevious conferences, but]
still needs more structure ” One staff member believed that the OCAN conference involved too
many audiences:

The conferences are trying to meet too many agendas They’re called
the Ohio Success conference and they do them in conjunction with
OBR, they’re doing access agendas, talking about guidance
counselors. I don’t know who they've defined [as] their audience If
they just left it to access personnel, they couldn’t afford to put it on.
1 applaud their forward thinking, [but] they often put the cart before
the horse

When staff members were asked about how valuable they perceived opportunities for staft
to netwotk with other college access programs, responses ranged from “it’s not a priority” to “very
lmportant 7 Several staff members believed that networking with other access programs was




important for LEAT as an ciganization, but not necessarily for individual advisors. Yet, staff
members added that networking helps to assist with problem solving One stated, “If I have an
issue, I can check out and see if there is support [from other access programs], or am 1 standing
alone on this issue?” Networking allows staff members to “share information with others. We may
be missing something that other access programs do that we don't do.”

Seeking Information and Advice from OCAN

Only two staff members have sought information or advice from OCAN by phone or e-mail
over the past two years The information typically sought focused on funding opportunities Staff
members have contacted OCAN for information related to grants and requests for proposals. Staff
members have not contacted OCAN for technical advice or financial aid information, but they have
requested details about professional development workshops and reauthorization.

When asked if they felt comfortable requesting information, staff members reported that
OCAN staff have been very helpful and are “approachable” individuals. OCAN staff has been Very
responsive to LEAF staff members regarding requests for information. One staff member
commented about OCAN, “They return phone calls quickly, they’re very kind and thotough, they
do listen.”

Staff members wete unsure how OCAN could improve their interactions with them. One
staff member explained, “I think OCAN is still finding themselves and finding their 10le, but it’s
really hard to say how they can improve their interactions [with us] ”

Other Types of Support from QTAN

Over the past two years, OCAN has provided LEAF with financial tesources for funding
early awareness activities and additiona! time for advisors in the schools QCAN has also provided
monies to LEAF for the program to conduct a statewide training for advisors. Other funds were
provided to support LEAF’s last dollar grants for adult students. Staff mernbers noted that these
funds greatly helped LEAF during its loss of state funding

Staff members also expressed their concern regarding some of OCAN’s grant opportunities
One member explained, “[OCAN] should be a little more aware of the request for propesals and the
information they’re asking . . They want outcome information that we can’t provide them ”

OCAN Staff On-Site Visits

LEAF staff members reported that OCAN staff visited the LEAF program four or five times
over the past two years OCAN staff typically came out in “support” of LEAF, however, and did not
provide on-site technical assistance One OCAN staff member has attended as a participant at
LEAF’s “reports to the community,” and another has visited the program to get a tour of LEAF’s
new facility Other visits were related to OCAN’s WEST database

Statl members indicated that LEAF’s interactions with OCAN have changed over time
LEAF contacts OCAN far less frequently for assistance with problem solving One siaff member
explained the nature of the interactions with QCAN now:

[OCAN] has become more receptive io information that we have, or
ideas that we have, or things that we’ve developed that they would

like to use. They seem more open to the idea that they need to catch
up with us instead of us catching up with them And in fact, they’ve




given us a grant to do the college access advisory training for the
state.

Staff also talked about other changes that have occurred over the past few years One
commented, “They use to call our successes their successes . . . And now they’te saying, ‘here’s the
college access program, we're helping them or we're an advocate for them,’ it’s been a nice change,
makes the relationship a little less adversarial ™

Board Interactions and Awareness of (J3CAN

Most LEAF board members were knowledgeable or somewhat knowledgeable of OCAN’s
role in college access in Ohio They described OCAN as a statewide, advisory organization that
“provides oversight and support to access programs throughout the state of Ohio” Their role is also
to “disseminate information on best practices, help develop other [access] programs, and make sure
those services are reaching a broad number of students.” Along with starting up new access
programs, board members noted that OCAN also “helps {established programs] to maintain what
{they are] doing. Board members also stated that one of OCAN’s main roles is to serve as a mediam
for information sharing and professional development In addition to OCAN’s statewide role, board
members also spoke specifically about its relationship with LEAF. One board member stated that
because LEAT is older than OCAN, “[OCAN] always seems to be very receptive to LEAF and
actually counts on LEAF to help them with other network access programs.” Another added, “I
know OCAN has talked about using [LEAF] as the mode! program for the other [access programs]
1o start up with.”

One only board member reported having interactions with QCAN staff in the past two years.
The board member had za brief, informal conversation with an OCAN staff member at a KWFE
meeting,

Value of OCAN Trainings o1 Technical Assistance

Using a five-point scale (1 = not valuable and 5 = very valuable), board members rated how
valuable various types of trainings would be  The trainings included board development, new board
member orientation materials, nonpzofit legal issues, resource management, strategic planning,
fund-raising, and other. The average ratings are located in Table 1. The board rated fund-raising as
the most valuable training (M = 4.0), while the remaining trainings were rated as somewhat
valuable.

Table 1. Board Ratings of Value of Trainings

Training Mean Not Almost (3) | Valuable Yery N
Rating | Valuable Not (4) Valuable
{1} Yaluable (2) {3}

Board development 34 0 2 2 4 i 9
New board member 2.8 2 2 P 2 i 9
orientation

Rescurce management 30 0 4 P 2 1 9
Strategic planning 33 0 1 3 2 3 9
Nonprofit legal issues 37 0 2 1 4 P e
Fund-raising 40 0 0 3 2 3 3
Other 3.0 0 0 2 O 0 2




Fund-raising. Board members consideted a fund-raising training most valuable
Approximately 56% of board members rated this training as valuable or very valuable The
remaining 34% rated it as somewhat valuable. As one board mermber explained, “Fund-raising is
always an issue for nonprofits ” Because board members are “tired of reverse raffles,” they would
like suggestions on “different ways” to raise funds.

Strategic planning. Board members considered strategic planning to be the second most
valuable tiaining. More than half (56%) of board members rated this training as valuable or very
valuable Thiee board members (33.3%) 1ated it as being somewhat valuable; only one board
memmber considered the training not very valuable. One board member felt that such training would
be valuable “to prepare for the future and make sure we keep our goals in sight Don’t ry to get
outside where it’s unattainable, try to always have a goal to work towards ” Another provided
similar thoughts, stating that t1aining on strategic planning “gives us a better insight as to what
direction to go, how to plan, strategizing what we want to do, and where we want to g0 As one
board member summarized, “Every organization needs 2 healthy plan in order to move forward.”
Two other board members expressed that this training would not be as valuable because several
board members have served on “lots of other boards” and are knowledgeable about strategic
planning

Monprofit legal issues. Over half (66.7%) of board members rated this training as valuable
or very valuable One board member rated it as somewhat valuable: the remaining two (22 2%)
rated the training as not very valuable. Board members noted that such training would be valuable
because nonprofit issues are “different than the business world ” Another stated that the training
would help the board “make sure that {it] did not get into any difficulties in termns of operations,
audits, personnel decision, contracts, budgets, or anything that could be a problem ” Another board
member commenied that the training would be helpful because nonprofit legal issues “seem to
[constanily] change ™

Board development. Over half of the board members (50%) rated 2 board development
training as valuable or very valuable Twenty-two percent rated the value of the training somewhat
valuable {e g, gave it a vating of 3), two members {22%) rated such training as not very valuable,
and two others rated board development training as not valuable at all Board development training
would be valuable for board members to help “get the most out of the boar d, recruit new people,
and best utilize the people that you do have ” While board development training could help “refine”
the duties of board members, it could also serve to provide a “broader understanding of what [the
board} is trying to accomplish, [and] how that plays into the bigger picture ”

Resource management. Board members felt that training on resource management would
be somewhat vatuable. Approximately 33% considered it to be valuable or very valuable, while the
remaining {66.6%) considered it to be somewhat or not very valuable Because of their professional
backgrounds, two board members felt that they were already knowledgeable about this topic and did
not value further training Two other board members thought that resource management was the
responsibility of the executive director and staff members, thus indicating no need for training

New board member orientation materials. Board member provided mixed ratings when
asked about potential training on new board member orientation materials and considered this
traming the least valuable Three board members (33%) rated training on new board member
orientation materials as valuable or very valuable Twenty-two percent rated it as somewhat
valuable, and another 22% rated the t:aining as a 2, ot “not very valuable ” The temaining (22%)
rated the materials as not valuable at all While some board members thought that board member




orientation materials would help provide a greater understanding of the board’s objectives, others
felt that the board already does “an effective internal job ™

Other. According to one member, the LEAF board would benefit from receiving training on
nonprofit financial literacy. The member stated, “I do not believe that some board members really
understand how to review and critique nonprofit financials.” Another board member requested an
informational training session that describes the ways in which OCAN works at the state level to
secure funding and how OCAN goes about determining fund allocation to member programs

Improving Interactions between OCAN and Local Boards

Board members suggested that OCAN increase communications with local board of
directors Five board members recommended that OCAN staff members conduct personal on-site
visits to local access programs to provide (a) updates on OCAN’s statewide activities, (b) an
overview of OCAN’s mission, and (¢) information on how OCAN goes about securing funding.
One other board member thought that OCAN could effectively communicate with board members
through e-mail The board member stated, “The more we communicate with each other, the better
we [help] the student get into college ™

Networking with Other College Access Programs

Board members were split on their level of importance to have opportunities to network and
learn about other college access programs. Four board members expressed a great need for board
members {0 network with other access programs. A few of these members commented that
networking can increase information building and idea generation. One member stated,
“Networking lets you balance what you are doing against what is happening in the state. It might
spark some new ideas that we have not thought about.” Another added, “As a [newer] board
member, { have not been exposed to {networking] as much as some who have been around for a
longer period of time ” Two board members placed moderate impottance on networking, stating
that while it might be beneficial to help determine best practices, networking is probably more
helpful to the program’s executive director than to board members,

Education Professionals Interactions With and Awarensess of QCAN

Using a five-point scale from 1 (Not ar all important) to 5 (Very important), personnel were
asked to indicate the importance of having an organization “champion the cause” of college access
in Ohio. With an average rating of 4.6, the majority of 1espondents (65%) considered such an
organization to be very important. Twenty-six percent considered such an otganization as
important; one respondent rated the topic a 3, or “somewhat important.” And one respondent gave a
rating of Z on the 5-point scale

Respondents were asked to indicate their familiarity with OCAN Based on a four-point
scale from | (Never heard of OCAN) to 4 (Very familiar with OCAN), the average familiarity was
2.1 Seventeen percent had never heard of OCAN, 59% had heard of OCAN but were not familiar
with it, and 22% were somewhat familiar; no respondents reported being very familiar with OCAN.

Those personnel who were somewhat or very familiar with OCAM (N = 12) were asked to
rale 1s etfectiveness in meeting the college access needs of Ohioans and influencing policies related
to college access. Respondents rated OCAN's effectiveness in meeting the college access need of
Ohioans as somewhat effective, or a3 6 on a S-peint scale from 1(Very ingffective) to 5 (Very
effectivey; fifty percent of the respondents considerad OCAN to be effective ot very effective &r




meeting the college access need of Ohioans, and the remaining 50% said OCAN was somewhat
effective Respondents provided an average rating of 3 3 for GCAN’s effectiveness in influencing
policies related to college access Thirty-eight percent of respondents considered OCAN to be
effective or very effective in influencing policies and expenditures related to college access, and
38% reported OCAN was somewhat effective; twenty-five percent reported that OCAN was not
very effective

In addition, these respondents were asked to indicate the thiee most important activities
OCAN could support or provide The most important activities included financial aid counseling (n
= 8), parental advising activities (n = 7), technical assistance for local college access programs (n =
5), and advocacy at the state-level (n =5) Detailed results ate located in Table 2

Tabie 2. Number and Percentage Rating Each Activity as One of the Three Most
Important Activities QCAN Could Support or Provide (¥ =12)
Activity Number Percent

Financial a:d counseling 8 66 7
Parental advising 7 58.3
Technical assistance for access programs 3 417
State-leve! advocacy S 417
Larly awareness activities 3 25.0
Fund-raising for college access programs 2 167
Last dotlar grants/scholarships 2 167
College access resource centers 2 167
Fee waivers i 8.3

(zeneral Comments
Barriers Facing College Access Programs

Staff members identified several barriers facing coliege access programs in Ohio. Most
frequently mentioned barriers was funding, public awareness, support from schools, and outcome
measures. While several staff members felt that funding is always an issue, one believed that
“funding can be overcome” if outcome measures and credibility exist Regaiding public awareness,
one staff member commented, “What is always a challenge is to educate the general public that
we’re here and what our services are.” Lack of school support was also peiceived as a bartier,
specifically because students are allotted little time throughout their school day to meet with a
LEAFT advisor

Board mernbezs reiterated barriers facing L EAF and other college access programs that were
identified by staff members Commonly listed barriers inciuded funding, community awareness of
the issue, and measuring outcomes Board members most often lsted {unding as the primary or
“number one challenge” facing college access programs While one board member described
funding as a “problem for most nonprofits,” another stated that depleted fiscal tesources “limit the
number of students impacted by the program.” In addition, one board member believed that “more
statewide funding” should acknowledge the need for college access programs

Board members frequently identified lack of awareness 23 a second major barrier facing
college access programs Several staff members meniioned the need for parents, students, and the
community in gereral to be knowledgeable about the services provided by LEAF One board
mermnber commented specifically about patents, stating “Parent perception of higher education and




what it takes to prepare students to access student education can be a barrier. Sometimes parents
don’t think about it until graduation.”

According to a few board members, measuring student outcomes is a great challenge for
college access programs. For instance, confidentiality laws “make it difficult to gather the data to
understand how our students are doing and to better serve our students.” In addition to measuring
effectiveness, another board member commented that data collection is important for suppoiting
funding opportunities Although board members recognize the challenges surrounding data
collection, they are aware that “funders want to know the statistics ”

Finally, one board member identified the factor of trust as a barrier facing college access
programs. This board member posited that college access programs struggle to develop trust with
parents, school guidance counselors, and community members. These groups want to ascertain that
college access programs are providing “accurate information.”

Suggestions and Comments Related to OCAN and LEAF

mtaff members. Several (6) of the staff members interviewed did not have suggestions o1
commenis related to OCAN; most of these staff members reported not being familiar encugh with
OCAN to provide suggestions. Other staff members offered their suggestions, which focused on
fund-raising and credibility

One staff member envisioned OCAN’s role as the “advocate for college access 7 This
individual wants OCAN to help build credibility for college access programs on a statewide level
Moreover, the staff member suggested that OCAN “raise money on a state or regional basis. . I'd
rather have them get the money than OBR.” CCAN needs to go after the big corporations for
dotlars that access programs “can’t touch,” such as companies like Kellogg, Lily, and Coca-Cola

Additional comments regarding OCAN focused on the need for OCAN to utilize LEAF's
services One staff member stated, “I want OCAN to realize what a resource we are.” Ancther
mentioned, “As an individual organization, we work very hard on our programs, and they need to
catch up with us and not us with themn And they know this. It’s going to take some time for them to
offer training o1 other types of assistance that we can benefit from”

Board members. Although three board members did not have suggestions for OCAN,
others provided recommendations related to increasing OCAN’s communication with local college
access boards of directors In order to “make their presence more known,” one board member
suggested inviting OCAN staff members to speak at a board member dinner Other board members
suggested that these visits could inform them about OCAN’s plans for enhancing college access for
students.

Another board member sought information about GCAN’s financial status The board
member recalled visiting OCAN’s Web site, “One of my concerns was [ was able to find the
budgets for a lot of the college access programs, but I didn’t find their [OCAN’s] budget . 1
wanted to find vut how much money they were getting from the state and where that money is being
spent ”

When asked to comment about OCAN, a few board members spoke of OCAN's importance
to college access programs. One board member commented specifically about GCAN’ leadetship,
stating “1 think the new executive director is much more proactive and tries to sort out resources to
help and tind ways to improve the organization.” Another stated, I think OCAN has been a good
pastner to us, helping us out.” However, this board member wanied OCAN 1o utilize LEAF as a
tesource for assisting other college access programs Other board member comments focused




primarily on LEAF One temarked, “I think that LEAF serves a vital function and 1 think we've got
a great program going In our access model, and we just need to continue to look for ways to make
that better ” Another summarized, “[LEAF] is a good organizations, its good people, [and] serves a
good purpose. I don’t think we try to overstate what we do. We try to help people, and that’s the
main thing.”

Education professionals comments. Nine of the 54 personnel surve yed made comments or
suggestions for improving LEAF. Two respondents suggested that LEAF advisors sperd more than
two days a week at their schools. One respondent suggested that LEAF provide local scholarship
information in a Web-based format. This respondent also wanted business cards fiom LEAF
advisors to pass along to students. A fourth respondent suggested that LEAF conduct mote
advertising about its services. Additional help on the FAFSA form was suggested by another
respondent. One respondent commented that he or she had had litde contact with the LEAF advisor
at the high school Two other respordents reported positive feedback about LEAF’s services One
stated, “The progiam [LEAT] meets the needs of students wheie I may not be able to as the only
counselor.” Another commented, “The current services are really helpful to all involved ”

{Lonclusions
Program Functioning

1t 1s clear that LEAT services have been implemented and integrated into various high
schools thiough various output data and annual reports Aside from anecdotal evidence, however,
there is a lack of outcome data to assess the impact that these programs have on students after
LEAF advisors end their programs within the schools. Attempts have been made to collect such
data via student surveys, but the data lacks strength in numbers and is therefore inadequate to draw
any conclusive results. LEAF is collaborating with the Lake Geauga Computer Association to
develop a tracking database that will allow staff members to collect information on students
regarding services received and postsecondary information Although no formal outcome data exists
on the program’s activities, staff and board members believe that L EAF is having a positive effect
on those students who would not typically have access to higher education.

As 12003, board and staff members in 2006 stated that LEAF services are functioning at
capacity, as funding constraints prohibit LEAF from extending their services to other schools or
populations

GCAN’s Effectiveness in Program Development

Although 1t is clear that LEAF programs have been implemented and are funciional,
OCAN’s effectiveness in program development may be improved by re-defining the relationship
between OCAN and LEAF  Because LEAF leaders believe that their college access program is far
more advanced and experienced than OCAN itself, the organizations should clarify their roles and
functions regarding the impact each has on the other In terms of professional development, GCAN
should utilize LEAF to its full capacity for assisting other college access programs throughout the
state of Ohlo In addition, LEAF advisors have little to no relationship with OCARN, except for staff
visits from OCAN at community events, LEAF advisors have not received technical assistance or
protessional development from OCAN LEAF leaders reported utilizing OCAN’s workshops and
trainings primarily for networking purposes and not for the acquisition of new infotmation

Because LEAF advisors have nad little to no interactions with OCAN they ace generally
anavears of OUAN's responsibilities or role in program development Howsver, LEAT izadecs




communicated that the advisors have received professional development from other college access
organizations and likely ate more familiar with these organizations Thus, researchers gleaned that
LEAF leaders may perceive OCAN as a less valuable entity for LEAF advisors than other college
access organizations. Although several LEAF advisors were aware that LEAF leaders maintained
interactions with OCAN, they were unsure what types of communication occurred between the two
organizations By defining the role LEAF and OCAN serve between each other, LEAF advisors
may better understand the purpose of the relationship.

LEAF’s collaborative partnership with the Lake Geauga Computer Association has placed
them one step closer to collecting and measwring outcome data on service users. Data from this
database will be able to assess whether the program is effectively addressing students’ college
access needs. Utilizing this information will allow OCAN to better address program design and
development for LEAT as well as other college access programs.

OCAN’s Effectiveness Around Sustainability

In terms of financial resources, OCAN has effectively supported LEAF’s sustainability over
the past year. When LEAT experienced a loss of state funding, OCAN was able to help LEAF
recover a porticn of the depleted funds. With these funds, LEAT was able to sustain program
services, including early awareness activities

Although OCAN assisted LEAF during its financial constraints, LEAF’s budget still does
not allow enough time for advisors to serve all students in the high schools. Because school budgets
are limited, LEAF can only provide an advisor part-time in each school, which pievents the
program from reaching all students. Without more secure and continuous funding, statf and board
members believe that LEATF will not be able to expand its services. Thus, funding efforts need to be
enthanced in crder to help the sustainability and growth of OCAN and local college access
programs

OCAN’s Effectiveness as an Advocate for College Access

Mote so than in previous years, LEAT staff members believe that OCAN is serving as an
advocate for college access. For instance, OCAN has promoted the successes of college access
programs, 1ather than attributing their successes to OCAN itself However, LEAF staff members
would like OCAN to enhance its tole as an advocate for college access On a statewide level,
OCAN shouid help to promote the credibility and value of college access programs actoss the state.
OCAN can then utilize this credibility platferm to inciease fund-raising efforts.
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Program Evaluation Standards Checklist
To interpret the information provided on this form, the reader needs to refer to the full text of the standards as they appear in Joint
Committee on Standards for Fducational Evaluation, The Program Evaluation Standards (1994), Thousand Oaks, CA, Sage The
Standards were consulted and used as indicated in the table below (check as appropriate):

The Standard was The Standard was The Standard was The Standard was

Descriptor addressed partially addressed net addressed not applicable
Ul  Stakeholder Identification "
U2  Evaluation Credibility a
U3  Information Scope and Selection -
U4 Values Identification n
U5 Report Clarity "
U6  Report Timeliness and Dissemination a
U7  Evaluation Impact a
FL Practical Procedures "
F2 Political Viability a
F3 Cost Effectiveness a
Pl Service Qrientation
P2 Formal Agreements a
P3 Rights of Human Subjects o
P4 Human Interactions o
P5 Complete and Fair Assessment w
Po Disclosure of Findings "
P7 Conflict of Interest A
P8 Fiscal Responsibility -
Al Program Documentation a
A2 Context Analysis -
A3 Described Purposes and Procedures a
A4 Defensible Information Sources -
A5 Valid Information -
Ab Reliable Information a
A7 Systematic Information -
A8  Analysis of Quantitative Inforrmation ”
A9 Analysis of Qualitative Information -
Al0Q  Justified Conclusions .
All Impartial Reporting )
Al2  Metaevaluation a

The Program Evaluation Standards (1994, Sage) guided the development of this (check one):
request for evaluation plan/design/proposal

evaluation plan/design/proposal

evaluation contract

__=__ evaluation report
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{(signature)

Position or Title Senior Research & Evaluation Specialist

Agency Edvantia. PC Box 1348, Charleston, WV 25335
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